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Editorial

Dear Colleagues and Readers

I am so glad to present Volume 4, Issue 3 of the International Journal of Humanities and
Cultural Studies (IJHCS). As usual, the journal included many articles dealing with multidisciplinary
issues written by authors from different countries and different disciplinary affiliations. Such
contributions enormously enriched the content and output of the IJHCS.

I sincerely thank our respected authors for selecting the IJHCS, our reviewers for reviewing the
selected articles for this issue and the Administrative Board for its contribution to helping the IJHCS
achieve this success. Next issue will be published in March 2018 and your valuable contributions are
welcome till 20 February 2018.

With Best Regards,
Dr. Hassen Zriba

Editor-in-Chief
The International Journal of Humanities and Cultural Studies (IJHCS)
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Mythological and Non- Fictional Elements in Matthew Arnold's Poetry

Marwan M. Abdi
Department of English,
College of Languages
University of Duhok, Kurdistan Region, Iraq

Abstract

Like many of the Victorian thinkers, Matthew Arnold as a Christian humanist, endeavored to
highlight the ailments of the Late Victorian Communities which were afflicted with the Aches
of Modernity. He infuses many romantic and modern elements into his works to communicate
his universal message in the most effective manner. His poems represent heroic characters
who are populating two different worlds; one Mythical and the other Real. However, these
two realms always construct one platform for a uniform population and this makes Arnold's
stories more universalized and turns them into an epical struggle between good and evil for
saving 'Humane Values'. This paper studies some of his poems which represent the above
mentioned, themes and techniques.

Keywords: Modernism, Mythology, Humanism, Civilization, Hybrid, Universal, Apocalyptic.
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Matthew Arnold's role as a social critic began in 1861 with the publication of

The Popular Education of France; however, the writer's poetry before and after the publication
of that text and its preface, later titled "Democracy,” conveys many of the same themes later
present in his cultural commentary and it is quite fair to consider Arnold's works as an example
of sophisticated and constructive social critique. In Culture and Anarchy Arnold highlights some of
these perspectives where he condemns his era’s putting high value on "wealth as a precious end in
itself,” and fetishism of "machinery," he advocates a societal return to the age-old task of
perfecting the spirit (65). Being labeled as a so-called Christian humanist, Arnold mainly pointed
his criticism towards the followers of Jeremy Bentham and John Stuart Mill and their Ideology,
i.e., utilitarianism and Liberal and reformist movements. Disturbed and troubled by the social and
political chaos, and by the inability of the church authorities and the government to deal with the
ever growing confusion and unrest Arnold endeavored to describe an objective center of
authority that all, regardless of religious, ethnicity or social sbackground, could follow.

Arnold's prose style, with its romantic backdrop is simple, repetitive and effective. It reflects his
critical thoughts on the virtues and the moral codes of the Age of Reason and so he did not aim at
a poetic interpretation of the world, rather, "its task was to create a plain, clear, straightforward,
efficient prose™ (Essays in Criticism: Second Series 65). His poetry thus takes over the
responsibility of conveying themes that are inexpressible in his delicate prose and it pursues the
same agenda through, poetic techniques such as Conceits, Imagery or the invocation of mythology.
Many of his poems create 'mythological’ landscapes which contain 'real world people’ and places.
Such portrayal represents Arnold's modern England and modern world as an arena of a cosmic
struggle upon which rests the destiny of human civilization. In Arnold's sophisticated artistic vision,
heroic figures appear as the saviors of human virtue and only their leadership and struggle for
saving far-seeing cultural icons can eradicate the tide of the modern evil's triumph.

One can easily interpret this warning and enlightening message as the outcome of Arnold's
fatalism, or as a distrust of mankind that might pervade his thought. However, while he alludes to
the catastrophic situations and raises the possibility of collapse of all humane values and relates
this catastrophe to the modern man's moral failure, he poses a solution that is; a return to a 'more
human' mode of existence which would be less spoiled by corruption, industrialism and
maddening ideologies. This view is clearly expressed in his Culture and Anarchy, when he
contrasts the Victorian Britain with that of Queen Elizabeth. He sheds light on the Elizabethan
era's "splendid spiritual effort...when our coal, and our industrial operations depending on coal,
were very little developed” (64-65). Arnold's antagonism toward "faith in machinery,” and the
related concern with returning to a pre-industrialized milieu, surface frequently in his verse as
well (63). The speaker of "The Buried Life," is a good example who resonates this theme and
gives voice to the breakdown of the values and an absence of social norms and values of city life:

But often, in the world's most crowded streets,
But often, in the din of strife,

There rises an unspeakable desire

After the knowledge of our buried life;
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A thirst to spend our fire and restless force
In tracking out our true, original course (45-50).

As the passage suggests "The Buried Life" is a lamentation and so-called elegy for a
humanity is lost and wondering to finds it way in a chaotic modern context. The same sense
of alienation from ‘'true values' is described in «Dover Beach". After connecting the waves
of the sea to Sophocles' "turbid ebb and flow / Of human misery," Arnold who is presumably
the speaker, remembers "The Sea of Faith," that "Was once, too, at the full,” but now it is
empty and one can only hear the wind's horrifying roar and the "...naked shingles of the
world" (17-18, 63).

In the poems quoted above, the speaker draws the critical readers' attention toward the shocking
and real image of the contemporary world while he infuses mythological rhetoric to this
artistically crafted image. Roland Barthes sheds light on the usage of the 'first-person inclusive' in
"The Buried Life", and describes it as "that ambiguous myth of the human community,™ a collection
of people with fundamentally harmonious characters who share the same struggle “against the
alienating forces of modernity (Barthes 196). This technique which is predominant in Arnold's
works in various ways is an important part of the poet's strategy for mythmaking. Constructing
one platform for a uniform population makes his stories more universalized and turns them
into an epical struggle between good and evil for saving 'Humane Values'.

In the same manner, "Dover Beach," which is a dramatic monologue invokes an apocalyptic
stetting, i.e., the modern world community, whose moral values and history are subject to the same
destructive natural forces that perpetuate in the ebb and flow. This recalls the strong images of
the ‘anthropomorphism of nature’, i.e., the attribution of human characteristics to some humans
which is found in world mythology. Here one can notice that Arnold adds to the "Wordsworthian
nearness to Nature, the solemn sadness of those who look on her with the consciousness that her
secret is still unread” (Clodd, 259). In its final stanza which invokes a Wordsworthian
atmosphere, the poet gets engaged in a comprehensive definition of the Arnoldian mythic drama:
"And we are here as on a darkling plain / Swept with confused alarms of struggle and flight, /
Where ignorant armies clash by night" (35-38). These anthropomorphism and poetic
representations of the human experience are highly colored with an imagery of mythological
landscapes which is a so-called Arnoldian technique; Here the speaker locates a universal and
generalized "we" which represents the mankind upon a confusing and chaotic cosmos whereon
"clash" invisible, “ignorant armies”. This could possibly refer to the ideological dangers of the
"Barbarians, Philistines, and Populace" described in Culture and Anarchy.

The shadowy forces and the dark area at the end of "Dover Beach™ are the outcome of
Arnold's tendency towards transforming the catastrophic modern world into a hybrid realm
which embraces both the mythical and reality-bound elements. When Arnold deals with a
traditional subject belonging only to the classical realm of myths, Arnold inserts aspects from his
own perspective into the narrative. "The Strayed Reveller” includes several notable instances of
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this endeavor in which Arnold arranges as a dialogue between three Homeric characters. Here he
begins to establish his setting firmly on the Hellenistic period; the characters' description and their
speech suggests that the interactions is set in a classical setting ("Leaned up against the column
there, / Props thy soft cheek™), various gods and archaic religious ceremonies come up in
conversation ("In the town, round the temple,/ lacchus' white fane™), and throughout all poem
the use of an archaic language ("Hast thou then lured hither, / Wonderful Goddess, by thy art")
pervades the scene (9-10, 37-38, 76-77). The consequent introductions of “the Indian / Drifting,
knife in hand," and "the Scythian / On the wide steppe, unharnessing / His wheeled house at noon,"
intensifies a strictly classicalist reading of the text (151-152, 162-164). This juxtaposition and the
coincidence of these apparently nonfictional ethnicities with "Nymphs,” "Centaurs,” and "Gods" which
surround them, transfers those real life categories, on some level, to a substance with shared
mythological features.

While "The Strayed Reveller" promotes Arnold's mythical and poetic worldview by juxtaposing
mythological elements with others from the unwritten world, many of his other poems, equally
intermingle myth with reality to achieve similar results without heavy allusion to specific myths.
"Resignation™ and "Stanzas in Memory of the Author of "Obermann™ demonstrate a technique
through which Arnold mythologizes nonliterary categories and personages by casting them as the
central and integral components of the world's historical representation. In his poem,
"Resignation,” Arnold describes a number of real ethnic groups as forces of nature, which have
become significant due to their coexistence with ‘Old World' landmarks. First group are the Muslim
pilgrims "bound for Mecca," and their heading toward the city described as if they are following
an avian migration route. He goes on to include: “warriors... / ...who watched the miles / Of dust
which wreathed their struggling files / Down Lydian mountains”; "The Goth, bound Rome-
wards"; and "the Hun, crouched on his saddle” (3, 4-7, 9, 9-10). Arnold concertizes each class of
characters through treating the totality of any group's members as participants in the same
stereotypical historical activities, thus inserting them into the background of a mythological
painting.

In "Stanzas in Memory of the Author of "Obermann™ Arnold employs this method to the task of
identifying individual characters as mythical champions. In that poem, Arnold instead of naming
Etienne Pivert de Senacour, the author of Obermann, names and elevates two other of his intellectual
idols. Out of the great "swarms of men” who populate Arnold's Victorian world, only two "have
reigned / In this our troubled day" (176, 45-46). These "spirits,” Wordsworth and Goethe, are
described like the gods who have claimed a place at Olympus' court, and possess an immense power
which is beyond the grip of the terrestrial mortals: they have the ability "to see their way" through the
blinding ideological chaos which has been obscuring the landscape (45, 48). Within the context of
this "troubled world," sobbing with the "ground-tone / Of human agony," and too deceived with
immoral ideas to recognize Obermann’s "strain,” the few champions who are the right-thinking
cultural leaders, and casted as savories of humanity, gloriously are named as the "Children of the
Second Birth" (35-36, 40, 143). To what mystifying event can the speaker of the poem be referring
with that cryptic phrase? Likely something related to how Joseph Campbell defines the process of
rebirth in The Hero with a Thousand Faces: "Within the soul, within the body social, there must be
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— if we are to experience a long survival — a continuous 'recurrence of birth' (Campbell 11-12).
Arnold's cultural saviors who undergo a second, spiritual birth, fulfill the world-restoring role of
"The World Navel," Campbell's term describing sites, or persons, "through which the energies
of eternity break into time" (Campbell 32). Together with the untold heroes from the virtuous
past, Senacour, Goethe, and Wordsworth go beyond the limits and surpass all lesser men, no
matter their status or station: "Christian and pagan, king and slave, / Soldier and anchorite, /
Distinctions we esteem so grave, / Are nothing in their sight™ (85, 149- 152). Nonetheless, while
they are like spiritual kings who have "reigned," they also possess heroic flaws:

But Wordsworth's eyes avert their ken
From half of human fate;
And Goethe's course few sons of men
May think to emulate (53-56)

By contrast, the so-called vagabond in "The Scholar-Gipsy" is essentially a flawless hero, who
embodies all the moral codes and virtues which are required to restore the world to a balance. In
the poem, the speaker tries his best and puts much effort to study various geographic regions of
Britain's rural and natural countryside, and finally he interweaves his treasured character into that
landscape. Since the wandering scholar has disappeared from the view of his classmates at
Oxford, and as he mentioned to be merely a character from an "oft-read tale” one can place him
in the category of mythology (32). And yet, after retelling how, in the story, "the lost Scholar
was long seen to stray” throughout the land, Arnold's speaker beseeches the Scholar to
"Emerge, and resting on the moonlit pales / Freshen they flowers as in former years," evoking
the conception of a landscape pressed between two worlds (53, 217-218). The Scholar, whose
perpetual wandering marks him as immanent within the fabric of nature, exemplifies perhaps
the chief virtue of the Arnoldian hero: "Thou hadst one aim, one business, one desire"; his mind is
pure, unsullied by the conflicting ideologies that, in Arnold's time, intrude into one's vision of
the absolute truth (152).

Conclusion

In much of his poetry, Arnold professes hints at his belief in moral absolutes. The world is a
fundamentally simple place from the perspective of the speakers of his poems, but it is being
chaotic and complicated by aches of modernism and various misguided notions about progress
and morality. Armstrong names him as the poet of "cultural displacement, the refugee fleeing the
‘infection’ of fatigue, doubt and ‘mental strife’, but always between two worlds, like Margaret or
Senancour’s Obermann."(202). As a part of his project of restoring historical balance through
persuading nations to a return to pastoral values, Arnold praises those scholars and poets who
heroically perceive and portray these true values, as individual artists, like Goethe, Wordsworth,
and himself, play a significant role in the unfolding of the cultural drama. The construction of a
hybrid world, containing both mythical and real elements, enables the writer to give
superhuman qualities to these figures to emerge as saviors. The poet's critical vision thus
becomes universal through mythologizing the real inhabitants of the world. Arnold's envisioning
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of his society's dilemma, along with the retreating solution which he offers are, optimistic in
nature. E.D.H. Johnson explains Arnold's sensibility as a matter of his turning for
"inspiration™: "to the great humanistic idea which asserts that man is the measure of all
possibilities” (Johnson 147). Johnson's argument shows that the Arnoldian sensibility, while at a
surface level could be interpreted as pessimistic and despairing, actually puts forward a bright
future which can be filled with the potential for goodness and human's greatness.

http://www.ijhcs.com/index.php/ijhcs/index Page 6



Volume 4 Issue 3

December 2017

References

Armstrong, Isobel. Victorian Poetry. London, Taylor & Francis e-Library, 2005
Arnold, Matthew. Culture and Anarchy. Cambridge: Cambridge University, 1993. Print

---. Essays in Criticism; Second Series. London: Macmillan, 1888. Print.

Barthes, Roland, and Annette Lavers. Mythologies. New York: Hill and Wang, 1972. Print.

Campbell, Joseph. The Hero with a Thousand Faces. Novato, CA: New World Library, 2008.
Print.

Clodd, Edward, ‘Matthew Arnold’s Poetry’, Cited in; Mtthew Arnold: The Critical Heritage,
Vol. 2, Ed. by Carl Dawson, Taylor & Francis e-Library, 2005.

Johnson, Edward D. H. ""The Dialogue Of The Mind With Itself' The Alien Vision of Victorian
Poetry. Princeton: Princeton UP, 1952. 147-78. Victorian Web. Web. 15 Apr. 2014.

"Culture and Anarchy - Summary" Critical Survey of Literature for Students Ed. Laurence
W. Mazzeno. eNotes.com, Inc. 2010 eNotes.com 17 Nov, 2017
<http://www.enotes.com/topics/culture-anarchy#summary-summary-summary-the-work

http://www.ijhcs.com/index.php/ijhcs/index Page 7



Volume 4 Issue 3

December 2017

http://www.ijhcs.com/index.php/ijhcs/index Page 8



Volume 4 Issue 3

December 2017

Eugene lonesco's Experimentalism and Avant-Garde Approaches in
Rhinoceros

Marwan M. Abdi
Department of English,
College of Arts and Letters
Cihan University/Duhok, Kurdistan Region, Iraq

Abstract

The 'Theatre of the Absurd' challenged the theatrical traditions and absurd dramatists tried to
depict a confusing and seemingly meaningless world where mankind face various unanswered
questions and absurd circumstances. The philosophy and the thought provoking aspect of
such works was able to hit the audience and it proved to be an influential medium of
representation which could address the ailments of the modern man. Many of the absurd
dramatists experimented with different techniques to make their works as effective as possible.
One of the pioneers of this movement was Eugene lonesco, whose innovative and
controversial approaches are associated with existentialist Philosophy. This aim of this
paper is to shed light on the innovations and experimental approaches that have been used in
Rhinoceros in order to highlight this dramatist's contribution to the avant-garde theatre and
absurdist movements.

Keywords: Theatre of Absurd, Avant-Garde, Experimentalism, Realism, Existentialism.
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Eugene lonesco's Early Career as a Dramatist

Born (on November 26 -1909) to Romanian father and a French mother, lonesco spent
most of his childhood in France. However for gaining a university degree he returned to
Romania. He came to theater late in life, and he wrote his first play "The Bald Soprano” in
1948. Later on lonesco was recognized as one of the practitioners of the Theater of the
Absurd'. He produced a number of one-at nonsense plays, including "The Lesson(1951), The
Chair (1951) and the Submission (1955)." His Latter Woks were full- length plays such as
rhinoceros'. During this period, lonesco was attacked by Kenneth Tynan who "warned his
readers of the danger that lonesco might become the messiah of the enemies of realism in the
theatre "(Esslin 125). Kenneth Tynan who supported lonesco at the beginning of his Career,
Changed his mind and argued that lonesco only represented an escape from the likes of
Osborne, Chekhov, Brecht and miller. For Tynan, this dramatist was regarded as "the
gateway to theater of the future, that bleak new world from which the humanist heresies of
faith in logic and belief in man will forever be banished” (Michael Bennet 90). Tynan feared
that lonesco had diverted ‘the main road’, and while his theatre was interesting and exciting it
remained a marginal divertissement.

In this stage lonesco not only as a dramatist but also as a theorist of this field of
literature proclaimed his own views on the nature of a modernist playwright. For lonesco a
playwright was not to give any kind of message. "A Playwright must be content with being a
witness. Reflecting from his suffering content with being a witness, reflecting from his own
suffering and happiness...". Social reality lonesco retorted, "was the most Superficial kind,
which had made Sartre, Osborne, Brecht and miller, merely the 'new authors of the boulevard'
Conferring to prescribed left- wing doctrines ....."(Flumley210)

lonesco believed that Drama must be far from a mere portrayal of a religious or political
doctrine. However the Criticism mentioned earlier, enforced him to infuse some of his plays
with some political or social issues. The best example is his work Rhinoceros, which most
scholars regard as a political play.

lonesco and the Theatre of the Absurd

Theatre of Absurd, also referred to as the theatre of derision and as anti-theatre was
dominated by lonesco and Samuel Becket in France. This genre emphasized either a
philosophical stance that explores the meaninglessness of existence or a total resistance to the
idea that theatre can expound meaning or reflect reality. This trend according to Abbotson
was a direct "response to what critics saw as the collapse of moral, religious, political and
social structures in the twentieth century" (S. Abbotson 1).

Influenced by the Dadaist and Surrealist movements these playwrights explore the
inadequacy of language for human Communication. Disregarding the conventional notions of
character, plot and diction, these dramatists often attack social injustice and individual
conformism, but its true target is the complacency of the traditional theater audiences (Ed.
Forman 17). With such a background lonesco regarded the theater of the Naturalist and
Realist period as an Absurd attempt to ignore the innate theatricality of trying to present 'Real
life' on stage. In other words he rejected their claims of portrayal a real life, while their
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medium was a dramatic and theatrical one. From lonesco's perspective, during the history,
literature and theatre have tried to express "human emotion and condition” and following the
same method his anti-theatre seeks to achieve the same goal, but in a different style.

lonesco’s Anti-Theatre: Eugene lonesco labeled his first play 'the bald Soprano’ as an
anti-play and later on critics termed his theatre as anti-theatre. Through presenting this new
genre, lonesco tried to push theatre beyond traditional imitations. His plots followed some
idiosyncratic rules that made them distinguished. His circular plots never contain a traditional
climax or resolution and there is no place for reason and rationality. In his plays one can't find
a 'hero' or a main character in search of a moral value. There is neither a goal nor a sense of
completion at the end of the play and language is an incompetent medium of communication
and characters do not understand what they are communicating. Characters state some terms
repeatedly and this repetitiveness resembles their being static from the beginning to the end of
the play, i.e., language moves them nowhere.

In addition to circularity and repetitiveness, exaggeration is another recurrent feature in
the plays of this dramatist. All the techniques and innovation brought about, however aimed at
a certain goal which was writing for the "pure theatre, and an endeavor ... to communicate an
incommunicable reality” (Fredrich Lumley 210).

lonesco's Rhinoceros which is one of his most frequently performed plays, presents
most of these techniques although one can find some traditional dramaturgy in this play. The
anti-hero of the play Berenger (who has a role in a trilogy) makes his entry as a passive and
easygoing person. The town which he lives in, undergoes a profound change and one by one
the residents including his love "Daisy" turn into rhinoceroses. More and more the residents
get infected by the rhinoceritis, which not only makes them change into rhinos but actually
makes them want to turn themselves into these strong, aggressive and insensitive animals. At
the end even Daisy cannot resist the temptation of doing what came naturally to all the others
and Berenger is left alone, the last human being who defiantly proclaims his intention never to
Capitulate.

The first thing in this play which is striking is its title. It could be a suitable starting
point for the analysis of this play. How and why lonesco selected this title for his play? This
question could be answered by Martin Esslin's quoting lonesco in his book where lonesco
describes how "history has shown us during the last quarter of century that people thus
transformed, not only resemble rhinos, but really become rhinoceroses " (Esslin179).

This story of metamorphosis is developed in three acts and multiple settings, which at
first look appears conventional. In spite of this three act structure one can see no progression,
but on the contrary there is a sort of intensification as the setting becomes narrow. In a sharp
contrast with the growing number of the 'Rhinos’, the action is moved from a public square to
an office and at last to an apartment, a thoroughly private place. This proliferation, however
offers no solution in the act. Instead it worsens the dilemma of the anti-hero. This pattern of
condensation and intensification of the action is distinguished quality in lonesco's works
which separates him from Backett and Adamov. According to Esslin the circular shape and a
return to the initial situation or a zero point of these playwrights is not followed by lonesco.
lonesco insisted that the process of intensification, accumulation and progression, "most not
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be confounded with the story teller's endeavor to build action toward a climax. He moreover
adds; "in the narrative, the Climax leads toward the final solution. And 'I' detest the reasoning
play, constructed like a syllogism, of which the last scenes constitute the logical conclusion of
the introductory scenes..."(Esslin 186). Here it becomes crystal clear, how lonesco's notion of
the plot structure differs from the conventional and other modern trends. In his works, instead
of offering a solution, lonesco demands for moving towards an intensity and a gradual
heightening of psychological tensions at the end of the play. In Rhinoceros, for example
Berenger is a man with a nightmare and a deadly experience. Left alone, he begins to question
his own existence and his role in driving Daisy to the rhinos and his real status within the
world.

lonesco's Language and Characterization in Rhinoceros:

In addition to the proliferation technique, lonesco's regard for 'dramaticality' rather than
literariness' is evident in this play. Unlike Beckett, lonesco mistrusted language, to such an
extent that it assumes a distinctly minor function. (Parsell 2) For him acting and dramaticality,
visual elements and the gesture of the actors played an important role. That is why most of the
critics regard lonesco's works not literature but a valuable dramatic work, because they
depend heavily on actors, scenery and directors for their completion. lonesco replaces the
'normal’ speech either by incongruous banalities or by equally nonsensical monosyllables and
the overlapping dialogue is a recurrent strategy in his plays.

At various stages in the play Rhinoceros, especially in Act I, characters say the same
words at the same time. "This is a technique for an emphasis on the collective thinking that is
taking place in the play".( Drama for students 203) Throughout the play as the conformity of
the characters to the imposed norms increases the language becomes more repetitive a its
diversity diminishes. In this play the conversations and discussions are not argumentative. In
the first act, for instance, in a conversation between Jean, Berenger, The Logician and The
Old Gentleman, similar ideas are expressed by a similar language. This method is to stress on
the hold of a dominant ideology on the mind of the individuals. This theme which is blended
with the language is recurrent up to the end of the play.

Eugene lonesco, unlike Beckett and Adamov, presents characters that are far from
being ‘interdependent and complementary’ personalities. As Esslin has explored, "lonesco's
most frequently recurring basic pattern is the married couple....In rhinoceros Berenger is a
lonely and isolated individual, but he is also in love with the ideal of an understanding young
working — woman, daisy, who combines grace, beauty and savoir-fair" (Esslin, 193). Unlike
Beckett’s personages who are tramps and isolated people, Berenger lives in a community, but
he suffers from a metaphysical isolation. This, in some sense, however increases the despair
and absurdity of his isolation.

Most critics regard Berenger as a semi-autobiographical character and as lonesco's'
‘every m’. He invented this universal character, because he believed in, " trans historicism and
the universal nature of humans™ (Bennet 90). Berenger presents the condition of the modern
man whose life is defined by the meaningless work. He suffers from shallowness of his
relationship with others and tries to find solace in alcohol. In contrast to the whole characters,
who undergo a negative metamorphosis, Beranger undergoes a moral change and this leaves
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him a completely new individual. At the beginning of the play his only hope for life is
presented in his love for Daisy, but at the end this hope turns into disillusionment. At the
moment of anagnorisis he comes to recognize the absurdity of his life. In this stage he is
motivated to behave like a responsible individual and he makes up his mind and vows to fight
to the end. At this level perhaps one can infer that, "lonesco wishes the audience to appreciate
the admirable effort of withstanding the forces of evil and the absurd struggle from which
Berenger can never emerge as victor" (Krauss, 3). In this stage, Berengers* recognition of the
absurdity is different from that of an addict person. Here he has gained a courage to stand
against all, but his courage sources from a stoic acceptance of his absurd condition in a life of
failure.

Beranger's' final monologue reveals his announcement to the ‘world’ and to ‘himself' that
he will rouse himself from the absurdity of his world and will resist with all his strength. Jean
is representative of a kind of philosophic 'super-man' who sees himself as above the morality
and ethical beliefs of his own community. Having such qualifications, however lonesco
presents him as a fallible character. His transformation presents the best picture of 'humanity
with its bestial nature'.

The Logician who appears only in the first act, represents the rationalism of some
characters like 'Botard, Dudard and Jean'. These Personages arrogantly believe in the power
of their own intellect to make sense of the absurdities of the world. The logician's statements
could be analyzed as the fact that man's reason and logic' can't explain all things. 'His' logic is
circular and shallow and he is unable to see the clear answers of questions. Through this
character lonesco tries to tell the audience that this world is absurd and in order to understand
it, one has to admit the absurdity of man's life in this world.

Totalitarian Trends & The Conformist Society

lonesco's theatre basically presents fundamental themes such as the protest against the
deadlines of a repetitive mechanical life and the bourgeoisie civilization, the loss of 'felt
values' and the resulting degradation of life. Another predominant theme is the "loneliness
and isolation of individual, his difficulty in communicating with others, his subjection to
disregarding outside pressure and to the mechanical conformity of society"(Esslin 192).
Rhinoceros presents a mindless conformity and following of others in order to be like the
herd. The society which Berenger belongs to, transform to a sort of sameness in appearance,
aspirations, thoughts and intellectuality. This atmosphere overtakes the society and confines
each character in coly sense of isolation. When lonesco wrote this play an overwhelming
trend of 'fascism' in Romania had appeared. Influenced by the social and political context he
wrote his 'Rhinoceros’. "This play applies to Fascism, Stalinism and all other political or
religious doctrines that justify arbitrary violence in the name of an ideal” (Magill's S. Of Lit.)

Daring his lifetime lonesco Constantly criticized the atrocities of Nazim and Fascism.
But more than a mere critique of sub totalitarian regimes, lonesco was "determined to explore
the psychology and mentality of those who succumb with little resistance to 'Nazism' allowing
their individual ideals and free ‘will' to be subsumed into a violent group consciousness
"(Drama for Students 200). The passivity of the characters in Rhinoceros is depicted in their
repeated words and ideas, that other personages have stated earlier. By juxtaposing 'man' and
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‘bestial nature' in this work, lonesco underscores how malleable or impressionable people can
be seduced by a ‘dominant consciousness'. His satire is directed toward those who turn a blind
eye to their rising to power and those who join the ranks of these political movements. In both
cases, these people, are portrayed as a partner in the atrocities of such intellectual and political
movements.

Existentialism and free will:

Existentialism as a philosophical approach rejects the idea that universe can offer any
clues about how humanity should live. One of the forerunners of this movement J. P. Sartre
claimed that "Existence precedes essence”, i.e., the identity (essence) of any one can't be
found by examining what other people are like, but only in what he has done. Because no one
can claim that his actions are "caused” by anyone else, existentialist literature focuses on
freedom and responsibility. (Literary Movements 222).

Having knowledge about this literary movement one can trace its rules in lonesco's
rhinoceros. Throughout the three acts the only character who undergoes a positive change is
Berenger when he becomes aware of the power of his own ‘will'. His 'will' has transformed
him from an apathetic addict into an independent personality who stands against a huge
current.

Unlike the other characters (even those who are rational) who fail the final test of ‘will
power', Brenger gradually gains a sense of power. In contrast to those who give up against the
power of rhinoceroses, he emerges as a man who can feel a sense of love and responsibility
for humanity. In the terms of existentialist philosophy, Berenger becomes the figure of the
superman, gathering his will power to reinforce his love for his people and to take
responsibility for his own role in sustaining humanity.

Conclusion

Through a detailed analysis of Eugene lonesco's Rhinoceros, this paper tried to shed
light on the works of this Avant-Garde and revolutionary dramatist. He is regarded as one of
the most influential exponents of experimental drama and many scholars have acknowledged
his works as a "touchstone, according to which serious drama would henceforth have to be
written and Judged"(Parsel 1). lonesco's new approaches to dramaturgy has made him an
exceptional dramatist as he tried to push theatre beyond traditional imitations. His
experimentalism is evident through his characterization, plot structure, language etc. His
concern with dramatic craft, scenery and staging has made this work heavily different from
the works of other Absurdist who intended their work to be literature rather than drama.
The incongruous banalities or nonsensical monosyllables and the over lapping dialogues in
the play are qualities that distinguishes this work from works of former absurd dramatists.
lonesco's 'dramatis personae' are rather more advanced multi-dimensional characters who
suffer from a metaphysical isolation.The play's multi-faceted critique of Fascism, Stalinism
and all other manipulative political or religious doctrines has made it a remarkable work of

art.

In 1971 lonesco was honored by election to the highly conservative 'Academie Francaise'.
Apparently this event was a sort of submission to the establishment, on the part lonesco. But
infact, a change in the nature of the French stage made this unification possible. Like
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Osborne's 'angry voice' he gave a new breath to the French stage. lonesco's singular approach
to dramatic creation was ultimately revolutionary to the 'French’ and the ‘international’ stage.

lonesco's status in world literature could be described by Esslin's historic description;
"lonesco sees himself as part of a tradition including Sophocles and Aeschlus, Shakespear,
Kleist and Buchner, because these authors are consumed with the human condition in all its
brutal absurdity” (Esslin 194).
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Abstract

This descriptive research explores literacy development in Indonesia. The
development of literacy in Indonesia is reviewed from (1) literacy research; (2) literacy
books; (3) literacy application in schools; and (4) government’s role in literacy movement.
This research uses desciptive-qualitative approach. The data is information / material that
linked with literacy movement in Indonesia. Data collection techniques are conducted by (1)
searching for research article (journal) about literacy at Sinta (Science and Technology
Index), Indonesia's journal indexing machine; (2) searching for book about literature on
online bookstore web; (3) doing field studies to determine literacy development in schools
and government’s role towards it. Based on the research result, it is found that there are 2
literacy journals in Indonesia; there are 9 journal articles related to literacy; there are 12
books related to literacy; there are 60 books about literacy in the bookstore. The
government’s role in literacy movement in Indonesia is forming School Literacy Movement or
Gerakan Literasi Sekolah (GLS) team to optimize literacy movement in schools and in
Indonesian society.

Keywords: literacy, literacy movement, school literacy movement.
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Introduction

Literacy trend becomes more internationally popular when Unesco launches a literacy
project about various issues / areas, namely (1) literacy for education, (2) literacy media,
information, technology, (3) literacy for reading-writing and literacy for life (Unesco, 2004,
2008, 2011, 2017). Literacy is very important in globalization era because through it,
someone is able to know, understand, practice, and create something useful for himself,
others, and society. Therefore, "at its founding in 1946, Unesco put literacy at the top of its
education and human rights agenda™ (Wagner, 2011: 319).

Through the literacy program from Unesco, various countries compete to mobilize
literacy in various fields. Therefore, Blikstad-Balas & Sorvik (2015: 14) call "literacy as a
primarily social phenomenon”. Literacy becomes a social phenomenon in global society
because anyone who does not literate, they will not fit with the fast-moving world
development. It cannot be denied that now there are many books, journals, and researches
about literacy. Those show that people respond enthusiastically and appreciatively to the
literacy program by Unesco. The hope, through the program, the quality of education and
science in the country can significantly increase. In that way, the world's literacy can be
better.

Historically, literacy term has appeared. Therefore, there are periodization of
traditional literacy and modern literacy. Traditional literacy is more related to arithmetic,
whereas modern literacy relates to a multidisciplinary context. In fact, in today's modern era,
literacy is redefined as a new form of literacy that leads to digital era (Merchant, 2007).
Initially, the characters who help to promote literacy term widely are Ong (1982) and Goody
(1987). Both Ong and Goody are anthropologists--associate orality and literacy terms.

Related to the literacy program by Unesco, one of the countries that helps to support
the program is Indonesia. Literacy in Indonesia is discussed a lot in various fields, from
literacy for reading-writing to literacy media. Not only that, literacy also becomes discussion
subject and writing in mass media (Ahmadi, 2015).

Literacy in Indonesia is currently developing. However, on the other hand, literacy in
Indonesia still has problem with oral tradition. Indonesians, especially those in remote areas,
still tend to like oral tradition rather than literary tradition. The strong oral tradition among
the remote community is due to the factors (1) ordinary people still think literary is a tradition
for urban community, not for remote community; (2) people are still not aware of the
importance of literary culture, especially about "knowing letters”, reading and writing. If
someone understands literacy, he will not easily be deceived and will be able to catch up with
world’s development; (3) remote community is still reluctant to read and write; they prefer
the listening culture that has become a tradition in their lives; (4) nonliterate culture,
according to Ahmadi (2006) is more dominated by the remote community because of the
inadequate facilities and infrastructure. Thus, the literacy development becomes inhibited.

The development of literacy movement in Indonesia in this research is formulated in
three ways, namely (1) research about literacy in Indonesia; (2) books about literacy in
Indonesia; and (3) the government’s role in literacy development in Indonesia. The purpose
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of this research is to describe and explain the development of literacy movement in Indonesia
from the research, book, and government’s role.

Literature Review

Literacy term has many meanings. However, in this context, literacy references are
more focused on the terms from Unesco as the world's official institution in education.
Unesco (2004: 13) proclaimes that

"Literacy is the ability to identify, understand, interpret, create, communicate and
compute, using printed and written materials associated with varying contexts.
Literacy involves a continuum of learning in enabling individuals to achieve their
goals, to develop their knowledge and potential, and to participate fully in their
community and wider society. "

The term of literacy is initially in reading and writing (language field). However, in
the current knowledge development, literacy term is not only for reading-writing, it is more in
"open™ and multidisciplinary meaning. The multidisciplinary literacy are like gender literacy
(Moss, 2007), media literacy (Durran & Burn, 2007), moral literacy (Herman, 2007), critical
literacy (Warnick, 2002), disability literacy (Scruggs & Mastropieri, 2010) , kitchen literacy
(Vileisis, 2008). Multidisciplinary literacy is considered a contemporary study because it can
answer more complex problems than monodisciplinary literacy. Therefore, literacy is now in
various scientific fields.

Method

This research uses descriptive-qualitative approach. Because of using this method, in
explaining and exploring data, researchers use word, phrase, clause, and sentence
descriptions. This description study is thoroughly analyzed resulting a descriptive-analytical
study of literacy movement in Indonesia. The data in this research are material / information
about relevant literacy to problem formulations, namely (1) research (in journal) about
literacy in Indonesia; (2) literacy books in Indonesia; and (3) government’s role in developing
literacy in Indonesia.

The data collection techniques are (1) searching for research article (journal) about
literacy at Sinta (Science and Technology Index), Indonesia's journal indexing machine; (2)
searching for book about literature on online bookstore web; (3) doing field studies to
determine literacy development in schools and government’s role towards it. In order to
maintain the level of validity, reliability, and credibility of the research, it is used
triangulation of data, theory, and result. In this case, the researchers conduct intersubjective
discussions with colleagues in order to reduce subjectivity level in the study. Thus, the
research results can be scientifically accounted for.

Discussion
Literacy Movement in Indonesia, 2003-2017

Literacy development in Indonesia begins in the 2000s. Therefore, the data that can be
found for this study are starting from 2003. Related to the literacy movement in Indonesia,
this study is exposed as follows.
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First, journals and journal articles on literacy. Based on Sinta database, there are 2
journals that use “Literacy” as the title, namely (1) Literasi Jurnal llmu Pendidikan
(http://ejournal.almaata.ac.id/index.php/LITERASI) published by Alma Ata University of
Yogyakarta) and (2) Literasi Jurnal llmu Pendidikan
(http://almaata.academia.edu/LiterasiJurnallimuPendidikan) published by FKIP Galuh
University of Ciamis. Those literary journals are national journals with ISSN.

The journal articles related to literacy and recorded in Sinta database are indexed from
2006 to 2017 appear as follows.

Table 1: Research (Journal Category) Entitled Literacy
2006 2009 2010 2011 2012 2013 2014 2015 2016 2017 Total
1 1 2 2 2 0 0 1 0 0 9

Based on the data in the table, there are only a few journal articles related to literacy.
If it is calculated, there are 9 journal articles related to literacy (2009 — 2017). The data is not
100% absolute because there are some journals that not indexed in Sinta database. Thus, all
journal articles that are related to literacy cannot be documented online. In addition, there are
journals that are not uploaded the script on the website. That way, the articles in the journal
cannot be indexed by Sinta.

Second, the books that are related to literacy. To find book in which its title is related
to literacy, researchers use referrals from google books and bookstores (online). From google
books and online bookstore, literacy books can be found. In addition, the researchers also
search manually for data about books related to literacy. Based on the google books database,
the books with literacy title (written by Indonesians) are exposed as follows.

Table 2: Books With Literacy Title
2003 2008 2009 2010 2012 2013 2014 2015 2016 2017 Total
1 1 1 1 4 1 0 1 2 0 12

Based on the google books database, it is found that there are 12 books about literacy
(written by Indonesians). The data is obtained based on the year book from 2003 to 2017.
However, the books with literacy title are still not an absolute reference because there are
books that are not registered to google books by the book publishers.

Table 3: Bookstores That Have Literacy Stock (starting from September 2017)

Toko buku Jumlah judul buku literasi
Gramedia 40

Mizan 9

Toga Mas 9

Uranus 2

Total 60

Based on the table, Gramedia bookstore launches 40 books; Mizan bookstore brings
up 9 books; Toga Mas bookstore has 9 books; Uranus bookstore has 2 books. Thus, the total
number of literacy books in bookstores are 60. The literacy books relate to various fields,
from media literacy, science literacy, mathematical literacy, educational literacy, and
literature literacy.

http://www.ijhcs.com/index.php/ijhcs/index Page 19


http://sinta2.ristekdikti.go.id/journals/detail/?id=259
http://ejournal.almaata.ac.id/index.php/LITERASI
http://sinta2.ristekdikti.go.id/journals/detail/?id=259
http://almaata.academia.edu/LiterasiJurnalIlmuPendidikan

Volume 4 Issue 3

December 2017

The Government’s Role in Literacy Development

The Indonesian government does not remain silent in literacy development. The
government has been active in strengthening literacy in Indonesia. Concrete steps undertaken
by Indonesian government in literacy are as follows.

First, the government through the Ministry of Education and Culture (Kemendikbud)
forms School Literacy Movement or Gerakan Literasi Sekolah (GLS) team. The team is
formed from governmental people, lecturers, and practitioners who have competence in
literacy field. The GLS team formulates concepts and ideas about literacy movements in
schools. The purpose of the school literacy movement is "Growing morale of learners
through the culture of school literacy ecosystem in Gerakan Literasi Sekolah in order they
become lifelong learners "(Wiedarti, et al., 2016).

Second, the government with the Gerakan Literasi Sekolah team, create a manual on
literacy in schools. The book is linked to the main design guides of the Gerakan Literasi
Sekolah (Widiearti, et al, 2016), literacy movement in high school (Sutrianto, 2016), literacy
movement in vocational schools (Widyani, et al, 2016), literacy movement guides at junior
high school (Retnaningdyah , et al., 2016), literacy movement guides at extraordinary schools
(Wahyuningsih, et al., 2016), literacy movement guides at elementary schools (Faizah, et al,
2016), practical guides to literate (GLS Task Team, 2017). The books can be downloaded for
free on the web http://dikdasmen.kemdikbud.go.id. That way, the books can be accessed by
all teachers or schools in Indonesia. Not only that, the public can also learn the literacy
movement at school by downloading the books for free on the official web
http://dikdasmen.kemdikbud.go.id.

The literacy concept of the Gerakan Literasi Sekolah cannot be separated from the
literacy concept proclaimed by Unesco. In school literacy movement guidance (Wiedarti, et
al 2016) explained in detail that,

"Gerakan Literasi Sekolah is a participatory effort or activity involving school
members (learners, teachers, principals, education personnel, school supervisors,
school committees, parents), academics, publishers, mass media , community
(community leaders who can represent exemplary, business world, etc.), and
stakeholders under the coordination of General Directorate of Primary and
Secondary Education Ministry  of Education and Culture".

Gerakan Literasi Sekolah is not only the responsibility of the teachers or the school.
Gerakan Literasi Sekolah is the responsibility of all people, the school and its academic
community, the mass media, and the community. All of those people are expected to have
active and collaborative roles in the Gerakan Literasi Sekolah.

According to Wiedarti, et al. (2016: 29-30), the school literacy movement focus on
three phases namely (1) habituation stage (no bill); (2) development stage (have simple bills);
and (3) learning stage (have academic bills). In an effort to increase the school's literacy,
teachers / schools are expected to be proactive and creative in determining the literature by
having more reading enrichment. Thus, students get more up to date and quality reading
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books. In addition, students can be more motivated for getting the reading books that are still
up to date.

Based on field studies to schools, researchers discover the findings about literacy, as
follows. First, there are schools that have launched the school literacy movement. The school
is characterized by having (1) representative library, reading park, reading corner; (2) reading
activity for 15 minutes before the lesson begins; (3 activity of reading enrichment books
(novel, nonfiction) and bills; (4) literacy competition; and (5) literacy team that consist of
teachers, students, and the community. Second, the schools that are still in testing phase of
literacy program already have representative library and reading corner, but there is no
official team in charge of optimizing the school literacy movement. Third, the schools that
already have libraries, but not yet representative, and there is no team for the school literacy
movement.

In the university context, colleges are now starting to apply literacy. One of the
concrete facts is the formation of campus literacy team. Campus literacy team is formed to
formulate concepts and ideas in improving the quality of campus literacy. On our campus,
State University of Surabaya (Unesa) was formed Unesa Literasi Center or Pusat Literasi
Unesa (PLU). Pusat Literasi Unesa has functions (1) as a center of campus literacy activities,
such as literacy seminars, literacy training, or about the authorship and book publishing; (2)
as a consultation center for campus literacy, school literacy, or macro literacy; and (3) as a
place to optimize and increase academic literacy in the campus either for the lecturers or
students. The concretization of Pusat Literasi Unesa, e.g. the simultaneous book discussions
in every month, Literacy Based Kuliah Kerja Nyata and literary seminars / training.

In addition to literacy centers, the lecturers and students also form off-campus
activities related to literacy. That way, the lecturers and students can work together in
optimizing and increasing literacy on campus.

The Problem of Movement of Literacy in Indonesia

Literacy in Indonesia is experiencing growth until now. However, on the other hand,
"like a ship, there must be a wave that shakes it". Likewise with literacy in Indonesia, it
seems not comprehensive applied in various parts of Indonesia until now. If it is factually
reviewed, there are four factors causing literacy in Indonesia is still not maximized.

First, it relates to school literacy. Literacy schools in remote areas are called the
foremost, the outest, and the most left behind (3T). Schools in these areas are difficult to
apply school literacy optimally because it is very difficult to get up-to-date books. In
addition, the student’s ability in literacy is also still very minimal. Thus, more extra effort is
required in optimizing literacy movements in remote area schools.

Second, it relates to the need to buy books. Some Indonesians still think that books
are not so important. Therefore, they do not prioritize books as necessity. In fact, through a
book a person can improve literacy skills and increase knowledge.

Third, it relates to the tax charged on books. In the public view, the tax charged on
books are still considered high. Therefore, the book selling price is also high. It is considered

http://www.ijhcs.com/index.php/ijhcs/index Page 21



Volume 4 Issue 3

December 2017

as one of the factors causing the people’s low ability in purchasing books. If the tax on books
can be lowered, it may increase people’s ability in purchasing books.

Fourth, interest in reading and writing has not grown optimally in the community. The
interest in reading and writing is still not as big as the listening tradition which is used by
many communities in remote areas.

Literacy Movement in Indonesia: Staring on the Future

Gerakan Literasi Indonesia today may be considered in the early stages. Thus, the
Indonesian literacy movement still needs more maintenance and support from various parties.
If all parties have fully supported the literacy movement, Indonesia will have qualified human
resources because it has a good literacy competency.

As a developing country, Indonesia is now starting to provide scholarships for
students who want to continue studying and get bachelor degree, master degree, or doctor
degree. Thus, the government strongly supports the human resources in Indonesia into a high-
literal figure. Teachers are also encouraged to pursue higher education, by providing
scholarships for teachers who want to continue their studies to get master degree. The
lecturers are encouraged to optimize more their academic ability by continuing to the higher
education level, like taking the doctor degree or the professor level.

In the future, literacy quality in Indonesia can be optimal. That way, Indonesia can
compete with other nations in terms of literacy. However, once again, the developments in
literacy movements in Indonesia is not “as easy as pie". Nevertheless, optimism must be
maintained so that the Indonesian literacy movement can be achieved optimally.

Conclusion

There are 2 literacy journals in Indonesia; 9 journal articles about literacy; 12 books
about literacy; and there are 60 titles of books related to literacy in the bookstore. The
government’s role in the literacy movement in Indonesia is forming Gerakan Literasi Sekolah
(GLS) team that has role to optimize literacy movement in schools and in Indonesian society.
This is a preliminary research. Therefore, any suggestions for further research can be
examined more deeply about literacy in Indonesia especially from the script, thesis, and
dissertation. Thus, a more comprehensive research on literacy movements in Indonesia can be
produced.
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Abstract

This paper examines the motivations which bring the protagonist of the novel "
Veronika decides to die,” written by Paolo Coelho in 1996, to decide to commit suicide.
Particularly, the study analyzes Veronika's difficulties caused by a form of narcisism that,
together with a high degree of conformism, bring her to the decision to put an end to "what
people called life ",

The analysis is on the enlightenments which give Veronika the idea of what it means
to be alive and focus on her psychological journey from her 'normal’ life to a new desirable
and fresh one, outside the asylum's walls of a psychiatric hospital. Considerations are made on
the relationship Veronika has with her parents, mainly with her mother, and with the sexuality
she experiences at Villete, the psychiatric hospital.

Furthermore, the analysis has been on her approach to conformism and respectability
through which she has built a false image of herself with difficulies to manage her emotions. It
is in this direction that Veronika understands that the heart affects the way she perceives and
reacts to the world around her, she perceives that the success in life depends more on an her
ability to manage her emotions than on the intellectual ability of her brain.

Keywords: narcisism, mother, sexuality, conformism, respectability, suicide.
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Introduction

Veronika, the protagonist, is a twenty-four-year-old Slovenian girl, who seems to
have everything, youth and beauty, boyfriends and a loving family and a good job. Yet, on a
precise day, November 11th 1997, she "decides" to die by swallowing a large amount of
sleeping pills expecting never to wake up. The first reason why she decides to die is her
unwillingness of experiencing the same'routin in her life,and once her youth is gone she
thinks that her life will be nothing but sufferings.The second is a philosophical reason: she is
tired of witnessing what is going on in the world, war and poverty that make her feel even more
powerless since she does not see any solution. When the barriers of society overwhelm
Veronika and the "ordinary" life becomes too normal, she looks for her solution: death which
for her means "freedom, the Eternal oblivion. "

However, she does wake up in a mental hospital called Villete, similar to a prison,
where it is said to her that she only has five days or a week to live because of her heart damages
caused by the sleeping pills. In the Villete, the patients who are "accused' of insanity are described
as passive, narcisistic, masochist, and vain. Here, Veronika meets two new friends, Zedka and
Mari who help her find another perspective of life, no longer oppressed by moral and social
restrictions. She also meets Eduard, the schizophrenic of whom she falls in love; he becomes her
guide to the deep understanding of the "real” Veronika. Actually, Edward gives her the way of
exploring her sexuality with an approach that she has never experienced before.

Discussion and Development

It is known that Veronika "wasn't killing herself because of a lack of love. It wasn't
because she felt unloved by her family or have money problems or any incurable disease"
However, she finds herself with tubes not in the Hell, as she believes, but in a place™ worse than
the hell .....You're in Villette ", the place from which ‘no one had never escaped' and where "no
one can judge"

In a semi-sleep status Veronika enters in a long interior monologue in which she
analyzes her present life and foresees the future one "there is no point worrying about it; nothing
will change. And I'll accept it" Between Hamlet's questions "To be™ or "Not To be? she still
decides "Not to be" and tries to find how she can die in the hospital. And actually, the doctor tells
her that her life will last "within five days, a week at most™ due to the heart damages. During her
waiting, a substance called 'Vitriol' is given to her in order to take all her bitterness out.

Like the seven-day journey of Dante who guided by Virgilio (the Human Reason)
passes from the sin, represented by the dark wood (Hell) to the expiation (Purgatory) and arrives
at the purification (Paradise) under the guide of Beatrice (Grace-God's intervention), Veronika
has almost a week, a limited time to understand her guilt and reach the Paradise. In her
psychological journey at Villette Veronika meets Zedka, Mari and Edward who guide and help
her with their stories and experiences that they tell in a form of expiation and warning. Actually,
she realizes who the 'real’ Veronica is, the only one she "could love"
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But, does she need to get crazy to live? Is it the approaching death which leads
Veronica to live authentically and express the emotions she has never allowed herself to feel? In
order to give an answer it is necessary to enlighten Veronika' s life and behaviour. During her life
she withdraws into respectability and conformity and entrenches herself into her super-ego,
betraying her image and the very essence of her Id. She judges through the eyes of the 'others’,
through the framing and labelling society, a sort of a 'Big Brother', protecting and invasive, who
watches and controls her thoughts and even her way of making love. Veronika has fear, she is
afraid of being judged by others because she herself judges.When she realizes not to possess her
"real” image which is not the one that appears, she wants to destroy herself, she has not the
courage of venturing into the unknown and undertaking a joumey in a strange land where she can
discover herself 'different' from what she is and renounce to false securities which protect her:
family, love, work, friends. Infact, Veronika retreats from the interpersonal relationship with
herself since she does not know the 'other’, and because the 'other' is her reflected image she
refuses to love it. She is unable to betray her image as well as to depart from it. This brings her to
the extreme act, as Jung states "it can be a source of unworthy and extreme acts, but that allows
us to survive and, during the fight, make our conscience grow up"

Therefore, she needs to develop the awareness of whom she really is and of what it
is around her, her apparent attitudes of autonomy, wellness, determination, availability to
relations support the image she has created of herself. She often lives these attitudes with a sense
of superiority but often with anger that is her way of denying her suffering. On the contrary,
Veronika has feelings of emptiness, indifference and meaninglessness, boredom and superficiality
in the interpersonal relationship.

Two turning points are relevant in Veronika's journey, first when she tastes the
pleasure without limits from playing the piano to the libidinous ones, and second the
consideration of the big role of family in shaping her character. Veronika is described as a woman
who has enough love from such a caring family. However, she hates her mother as in this
quotation depict: "Then she started to feel hatred for the person she loved most in the world:her
mother. A wonderful wife who worked all day ..... How can | hate someone who only ever gave
me love? Thought Veronika, confused, trying to check her feelings. But it was too late; her hatred
had been unleashed She hated the love she had been given because it had asked nothing in return,
which was absurd, unreal, against the law of nature. ".

It shows that her hatred to her mother becomes the disappointments of her life since
she feels her life is 'shaped' like her mother wants her to be: a woman that is able to play the
piano, have good education, getting married someday and having children. In other words, a
woman who lives in the symbolic order. Also, Veronika experiences Oedipus complex, an
attraction of love for the parent of opposite sex, with the corresponding jealousy of the parent of
the same sex.

The evidence of this theory is in the description: "She hated her father too when he
was still young, she had loved him secretly, not the way one loves a father, but as a man. She
hated him because he had always been so charming and so open with everyone except her
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mother"” The second point is related to her experience of pleasure without limits, from playing the
piano to the libidinous ones "Do you want me to masturbate you?" echoes in her memory when
she is with tubes. And one day Mari tells her to masturbate, to see how far she can go before
death comes unto her. Veronika agrees and finds Eduard, the mute schizophrenic and masturbates
in front of him. She lets it all out and finally finds herself with multiple orgasms "Veronika and
Eduard are both standing up, face to face, she naked, he fully clothed. Veronika slid her own
hand down to her genitals and started to masturbate; she had done it before, either alone or
with certain partners, but never in situation like this, where the men showed no apparent interest
in what was happening [. ..] She wanted to die in orgasmic pleasure, thinking about and realizing
everything that had always been forbidden to her".

The experience of her open and intense sexuality without fictions, helps her find out
how far she can go "she had never experienced the most hidden part of her own desires", and the
result is that" half of her life had been unknownto her". She has learned to give men "a precise
amount of pleasure, never more, never less, only what was necessary"”. This is the reason why she
wants to know from the doctor if she is "a pervert" and if "that played some part in my attempted
suicide. There are so many things I didn't know about myself* She even goes beyond, she wishes
Zedka was there too because "a woman knows how to touch another woman's body better than
any man "

Nevertheless, Veronika breaks the border that oppresses her unconscious, and lets her
Id out of the circle of ego and superego, leaving her with more questions about herself that she
has never known before.

However, this curiosity leads her to the willingness to be alive and know herself better.
The hospital more than a hell becomes the purgatory where Veronika expiates the guilt of not
having the courage to be "different” that means to be "herself'. The achievement of the paradise
becomes feasible since she seems to have found her dimension and freedom from her obsessions.
She feels dynamically involved in the search for the true "Self' and desires to live deeply every
moment of the short time left. It is her desire to die that allows Veronica to live authentically, to
express the emotions she has never allowed herself to feel: hate and love, anger and joy, disgust
and pleasure.

Veronika's life is mainly guided by her reason and by respectability and conformity
where she felt protected and superior. At Villete, Veronika seems to follow the intelligence of
the heart, greater and free from her Ego, which is rooted on the need of compassion and not on
the need to classify, label, adjust the reality according to defined, predictable, rigid schemes.

Nevertheless, Veronika can not stay inside the walls of Villette, where once again she
feels protected and free to express herself, she must be free in the every day life. It is with Eduard
that she "decides” to live. "but then, the greatest craziness of men and women isprecisely that:
love"?

http://www.ijhcs.com/index.php/ijhcs/index Page 28



Volume 4 Issue 3

December 2017

Conclusion

In the paper the analysis shows one of the interpretations of Veronika's causes
which bring her to plan the suicide. The psychological and social components, the relationship
with her parents and her approach to conformism and respectability, are present in her life
which she builds on a false image of herself.

The study considers that Veronica, Mari, Eduard and Zedka aspire to achieve
freedom which is not only physical but interior, the freedom of being themselves, of being unique
and 'different’ And this is not achieved once and for all; the doctor tells Mari that she is not cured,
she still needs to learn that she is "different” "unique” , she is cured when she does not force
herself to be the same as everyone else. Also, the reflection is on the courage necessary not to
produce, "Vitrol, " or bitterness and in the enjoying of the sexual pleasures that for Veronika is
the enlightenment which gives her the idea of what it means to be alive and get the enthusiasm of
starting a new life.

However, a lot of issues arise from the novel and invest psychological, social,
religious, moral, male and female fields, so that there may be different interpretations and many
questions to which different answers could be given.

Nevertheless, the resent researches conducted on physiology shows that the heart
actually communicates with the brain in the way that greatly affects how we perceive and react to
the world around us. They affirm that success in life depends more on an individual's ability to
manage emotions than on the intellectual ability of the brain. Anyway, it seems that the writer
leaves the readers to their reflections, not giving any truth, but instilling in them the necessary
doubt which gives the input to consider themselves as thinking beings, and then men and women.
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Abstract

The aim of the present study is to analyze the requests realizations of a group of Tunisian
postgraduate students sent to their professor via emails. This study examines the email
requests in terms of the degree of directness employed and seeks to find out whether the
directness level of Tunisian postgraduate students e-requests varies with increasing the
imposition of requests.

Results prove the reliance of Tunisian postgraduate students on direct strategies when
requesting their professor. This is manifested in the preference for direct questions and mood
derivables in requests for information and expectation want and need statements for requests
for action. The findings also reveal no significant differences between requests for
information and requests for action concerning direct strategies and conventionally indirect
requests. However, a significantly higher number of hints was found in non-conventionally
indirect requests for requests for action. Tunisian postgraduate students realized their
requests for information and requests for action with different request realizations, but they
displayed a preference for directness in the two types of requests.

The preference for direct requests strategies may enhance a negative effect on their
evaluation by their recipient. This suggests that Tunisian postgraduate students have not
acquired enough pragmalinguistic and sociolinguistic knowledge to request appropriately a
socially superior person. Accordingly, this study suggests some pedagogical implications and
suggestions for Tunisian EFL (English as a Foreign Language) instructors. Henceforth,
Tunisian teachers and syllabus designers should devote more attention to developing
Tunisian EFL learners’ pragmatic competence through teaching L2 pragmatics.

Keywords: e-requests, politeness, directness, ranking of imposition.
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1. Introduction

Lan (2000) notes that email (electronic mail) has become a tool of mass global
communication with the advantages of simplicity and flexibility. Indeed, a massive amount of
email messages is sent out every day around the world (ibid). As far as the academic setting is
concerned, although most student-professor interaction occurs during office hours, in class,
before and after class, and perhaps on the phone, email has become a viable alternative means
of communication, providing the convenience of obtaining clarification, feedback, and
permission almost instantly when students need it (Biesenbach-Lucas, 2007). Therefore, email
is becoming an accepted means of communication between university students and their
professors (Biesenbach-Lucas, 2007). As a matter of fact, the use of emails has become a
necessary part of students’ academic interaction, becoming more common than the student-
teacher office hour meeting (Biesenbach-Lucas, 2006, p.81).

Though email has become a common interpersonal communication medium, it does not
mean that this medium is used without difficulty. While there is a growing feeling that many
people indeed live in a web world (Haythornthwaite and Hagar, 2005) and are perhaps
becoming digital natives, these technological abilities do not seem to translate to academic
emails (Prensky, 2001, 2009). Both NS and NNS are often faced with uncertainties regarding
the style and politeness strategies in email interaction (Crystal, 2001; Barron, 2000, 2002,
2003; Biesenbach Lucas, 2006) especially in hierarchical relationships where the power
asymmetry needs to be maintained. This is particularly the case in student-faculty email
interaction (Economidou-Kogetsidis, 2011). While people can write emails to peers in any
manner they like, writing emails to authority figures requires high pragmatic competence and
critical language awareness of how discourse shapes and reflects power asymmetry in an
instituational context (Chen, 2006). Email writers’ ambivalence and uncertainty about how to
encode communicative intent in this text-only medium tend to surface especially in
hierarchical relationships and in situations involving impositions on the addressee
(Biesenbach-Lucas, 2007).

In fact, one of the main functions of student-to-teacher email is requests, asking for help
or information (Bloch, 2002; Martin et al., 1999). Request according to Byon (2004), is “a
directive that embodies an effort on the part of the speaker to get the hearer to do something”
(p. 1674). Making e-requests in a foreign language is face threatening because it requires
considerable cultural and linguistic expertise on the part of the speaker (Yang, 2009).
Inappropriate request strategies can easily cause communication breakdowns. Therefore, in
order to have a successful communication the speaker should be aware of some variables
namely social power, degree of familiarity and ranking of imposition regarding requests.
When NNS make requests in the target culture, despite their grammatical knowledge of that
language, they may transfer their native request strategies into the target language and this
may result in the production of inappropriate requests (Koike, 1989).

The purpose of the present study is to address the void in the literature since few
studies (Hardford and Bardovi-Harlig, 1996; Biesenbach-Lucas and Weasenforth, 2000;
Biesenbach-Lucas, 2002, 2004, 2006, 2007; Chen, 2001, 2006; Bloch, 2002; Hendriks, 2010;
Economidou-Kogetsidis, 2011) tackled the issue of examining academic email requests, due
to the email’s relative newness in the academic sphere. Furthermore, to the researcher’s
knowledge, there is no study that tackled this issue in the Tunisian context. Hence, the present
study attempts to fill in the gap in the literature.
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2. Method:

The corpus of the present study consists of 182 emails written by Tunisian
postgraduate students enrolled in several institutions in Tunisia to their professor. The emails
were sent between the years 2010-2012. The data were collected from the inbox of the
researcher’s supervisor. The emails were naturally or spontaneously generated, that is, they
are naturally occurring discourse as opposed to elicited discursive data. In most studies on
requests, data was collected primarily through either DCTs or oral role-plays. However, only
a few studies have focused on authentic emails encoding requests addressed by students to
faculty (Hartford and Bardovi-Harlig, 1996; Chen, 2001; Lee, 2004; Biesenbach-Lucas, 2007;
Economidou-Kogetsidis, 2011). This approach was also adopted by Chen (2015) who affirms
that this type of data is representational real-life data.

For ethical considerations, the participants were contacted via emails and granted
permission for use of the data for research purposes. They were informed that their emails
would be kept confidential and no personal information would be revealed. The gathered
emails are student-initiated interactions, which await a response. However, given the
asynchronous character of CMC, all the emails constitute apparently complete interactions in
the sense that they often contain moves such as initial greetings or final farewells (Bou-
Franch, 2006). Then, the emails were coded according to their communicative purpose. Only
the emails that contain request(s) are selected. The first number of the gathered emails was
250 but after selecting only the e-requests, it became 182. Thus, all emails contained requests
and expected an answer. The emails contain a total number of 371 requests, since in some
cases, one email contained several requests.

3. Participants

The writers of the emails are 81 Tunisian postgraduate students of English, 67 of
whom are female and 14 are male. While it is important to keep in mind that there may be
gender preferences concerning the realization of requests (cf. Kouletaki, 2005), this factor is
not considered in this study due to feasibility concerns. The participants’ mean age is 30.5.
Their first language is Arabic. All of these students knew the professor personally. They are
enrolled in postgraduate programs. The participants are supposed to be advanced at the level
of language proficiency because all of them had studied English for at least 3 years in BA
(Bachelor of Art) before enrolling in postgraduate programs. Therefore, they are considered
competent enough to write an email of this type without any need for further proficiency level
inquiry. The following table summarizes the information related to the description of the
participants.

Table 1: Description of the participants

Group 81 Tunisian postgraduate students
First langauge Tunisian Arabic
Mean age 30.5
Level of education MA, PhD and aggregation students of English
Gender Male: 14
Female: 67

http://www.ijhcs.com/index.php/ijhcs/index Page 33



Volume 4 Issue 3

December 2017

The receiver of the emails is a male professor aged over 50. The students-professor
relationship in this context could be described as friendly but formal and the postgraduate
students are expected to show respect to their professor (as explained through personal
communications with the professor).

4. Results

Through analyzing the requests gathered from the corpus, the aim is to identify the
most frequent request strategies used by Tunisian postgraduate students when addressing their
professor. Request sequences are divided into request strategies, i.e. the move that most
clearly conveys the request proper and request support, i.e. the move(s) that prepare the
ground for the request, or mitigate its impact, etc. (Bou Franch, 2006). The current study
focuses only on the participants’ preferences for the realizations of the head act of requests in
terms of the degree of directness. The head act is the part of the request that realizes the act
independently of the other elements such as external and internal modifications (Blum-Kulka
etal., 1989).

To determine the degree of directness, the researcher used a modified version of
request strategies that was proposed initially by Blum-Kulka et al., (1989) and revised by
Biesenbach-Lucas (2007) and Felix- Brasdefer (2012a) to deal with email requests. To
identify the type and the frequency of requestive head acts used by Tunisian postgraduate
students, the data was analyzed, and the frequency of occurrence and percentage of each type
of strategy were calculated.

A total of 371 requests were elicited from the corpus. Three kinds of head act
realizations were found: direct, conventionally indirect, and non-conventionally indirect.
Thus, there is a variation in the use of requestive strategies on the part of Tunisian
postgraduate students of English.

Within direct strategies, the following types were identified: mood derivable
(imperatives), performatives, want statements, need statements, direct questions,
like/appreciate statements and expectation statements. The coding of the data shows that
direct request strategies has the highest frequency of use (73.85%). The most favored direct
strategy is expectation statements accounting for 16.98% followed by mood derivables
accounting for 14.55% and then followed by direct questions (12.66%) and like/appreciate
statements (8.62%). The findings have shown that the subjects prefer to resort to more direct
strategies when addressing their professor. These results are in line with recent research on
student-faculty email communication (Economidou-Kogetsidis 2011; Felix-Brasdefer 2012a),
which report a high frequency of direct requests used by NNSs when writing a request to their
professors. The preference of directness may be considered as an instance of solidarity
politeness or positive politeness strategies, in that it expresses camaraderie. This finding is in
accordance with Najeeb et al., (2012) who reported that the majority of Arab nonnative
speakers used positive politeness strategies in their requests when emailing their supervisors.

As it is noticed from the results, the subjects choose to opt for need and want
statements accounting for more than 14%. The choice of using these strategies to convey a
“help-needed” tone may help the participants to gain some attention from their addressee.
However, as maintained by Chen (2006), this strategic choice is likely to cause two pragmatic
problems from the addressee’s perspective. These problems are first the appearance of the
student as a needy and helpless student, which is quite the opposite from the expected
impression that a graduate student should show such as being independent and self-confident
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(ibid). Second, when expressing their own needs or wants, the postgraduate students may
stress their rights and give no options to their professor other than accepting to do their
requests (ibid).

As for conventionally indirect strategies (conventionalized utterances that contained
references to ability, willingness, or possibility), all requests realizations at this level of
directness belong to the so-called query preparatory conditionals. They refer to the ability or
willingness to perform the speech act (Blum- Kulka et al., 1989, p. 18) and mostly take the
form of an interrogative construction containing the modal verb ‘can’ (Searle, 1975). Corpus
results reveal that the sub-strategy having the highest frequency vis-a-vis all strategies is
query preparatory with a percentage of 21.56%. Conventional indirect requests were generally
realized by question forms, and the modals used are those that manifest ability (can/could),
willingness (will/would), and mind (would you mind). The preference for this strategy could
be explained by the fact that it would be better to give the professor a wide range of options to
do or not to do the request rather than imposing on him doing it through direct strategies.

By using conventionally indirect strategies, the participants try to show a high degree
of politeness in order to minimize or soften the impact of request on the professor and to
protect their face and the addressee’s face. The requesters try to remove themselves from any
imposition and show respect to the requestee. It is clear from the findings that ‘‘can/could”
was the prominent modal used to make requests. This indicates that Tunisian postgraduates
have acquired the basic principles in making requests in English.

The employment of non-conventionally indirect strategies (i.e., hints) was extremely
low (4.58%). In line with Biesenbach-Lucas (2007), one reason that may be behind the non-
use of hints is that the participants do not know how to produce situation-appropriate hints.
This shows that Tunisian postgraduate students have not acquired enough pragmalinguistic
knowledge. Another reason is that non-conventional indirect request may not secure uptake,
so hints may not be successful in conveying the speaker’s intention.

In sum, an overall view of the request data made available by the subjects revealed
that direct requests was the strategy widely chosen by the participants. The findings revealed
that the most frequently used direct sub-strategy is expectation statements followed by mood-
derivables and direct questions.

Table 2: Type of Strategies and degree of Requestive Directness: General Results (N:
371)

Strategy Number of occurrence | Percentage (%)
Direct Mood derivables 54/371 14.55 73.85
(imperatives)
Performatives 26/371 7.00
Want statements 21/371 5.66
Need statements 31/371 8.35
Direct questions 47/371 12.66
like/appreciate 32/371 8.62
statements
expectation 63/371 16.68
statements
Conventionally | Query 80/371 21.56 21.56
indirect preparatory
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Non- Hints 17/371 458 4.58
conventionally
indirect

4.1. Analysis of head acts in requests for information and requests for action

Another aim of requests analysis is to find out whether the directness level of Tunisian
postgraduate students email requests varies with increasing the imposition of requests.
According to Sifianou (1992, pp. 121-122), requests can be categorized into requests for
information, and requests for action. Sifianou (1992) states that requests for action involve a
higher degree of imposition than the first category. The gathered requests from the corpus
were classified into requests for action and requests for information following the typology of
Sifianou (1992). It is found that the 371 requests are made up of 217 requests for information
and 154 requests for action. Thus, 58.5% of the requests are requests for information while
41.5% of them are requests for action. The following pie chart illustrates the distribution of
requests across the corpus.

Distribution of requests

= Requests for information

= Requests for action

Figure 1: Distribution of requests according to their types across the corpus

Both email requests for information and requests for action were analyzed according
to the coding scheme proposed initially by Blum-Kulka et al., (1989) and revised later by
Biesenbach-Lucas (2007) and Felix-Brasdefer (2012a) as it was done for the overall requests.
As far as requests for information were concerned, the participants resorted to direct strategies
in the great majority of the English email requests for information.

Results reveal that 74.65% of the requests for information are direct whereas 23.5% of
them are conventionally indirect and only 1.84% are non-conventionally indirect. The most
used direct strategies used in requests for information are direct questions accounting for
21.65% followed by mood derivables (13.82%) and performatives (10.59%) (See table 3 and
figure 2).
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Table 3: Type of strategies and degree of requestive directness: requests for information

(N: 217)
Request for information (217)
Strategy Number of | Percentage
occurrence (%)
Direct Mood 30/217 74.65
derivables 13.82
(imperatives)
Performatives 23/217 10.59
Want 16/217 7.37
statements
Need 12/217 5.52
statements
Direct 471217 21.65
questions
like/appreciate 15/217 6.91
statements
expectation 19/217 8.75
statements
Conventionally Query 51/217 23.50 |23.50
indirect preparatory
Non Hints 41217 1.84 | 1.84
conventionally
indirect
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Requests for information

[1.84]

= Direct strategies
= Con.Indirect strategies

= Non-con.Indirect strategies

Figure 2: Request strategy types in requests for information

Similar to the results of requests for information, the analysis of requests for action
shows a tendency on the part of the participants to use direct strategies with a percentage of
72.72%. The most direct sub-strategies are expectation statements accounting for 28.57%
followed by mood derivables accounting for 15.58% and need statements accounting for
12.33%. On the other hand, conventionally indirect requests were used with a percentage of

18.83% and 8.44% of the requests for action are identified as non-conventionally indirect as it
is shown in table 4 and figure 3.
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Table 4: Type of strategies and degree of requestive directness: requests for action (N:
154)

Request for action (154)

Strategy Number of | Percentage
occurrence (%)
Direct Mood 24/154 72.72
derivables 15.58
(imperatives)
Performatives 3/154 1.94
Want 5/154 3.24
statements
Need 19/154 12.33
statements
Direct 0/154 0
questions
like/appreciate 17/154 11.03
statements
expectation 44/154 28.57
statements
Conventionally Query 29/154 18.83 | 18.83
indirect preparatory
Non Hints 13/154 8.44 | 8.44
conventionally
indirect

Requests for action

= Direct strategies
= Con.Indirect strategies

= Non-con.Indirect strategies

Figure 3: Request strategy types in requests for action
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The general results indicated that the number of direct strategies and indirect strategies
in the participants’ English email requests for action and requests for information were to
some extent similar, and there was an overall preference on the part of the participants for
directness. As it is attested from the results, 74.65% of the requests for information are direct
as opposed to 72.72% for requests for action. On the other hand, 23.5% of the requests for
information are conventionally indirect compared to 18.83% of the requests for action. As far
as non-conventionally indirect requests are concerned, it is found that 1.84% of requests for
information and 8.44% of request for action are hints.

Chi-square tests of Independence, being suitable for nominal data, were conducted in
order to check whether there were significant differences between the directness employed in
students’ email requests for action and requests for information main strategies. The Chi-
square results reveal no significant differences between requests for information and requests
for action concerning direct strategies (X2=0.173, df=1; P=0.677) and conventionally indirect
requests (X2=1.162, df=1, P=0.283). On the other hand, a significantly higher number of hints
was found in non-conventionally indirect requests for requests for action (X?=9.03; df=1;
P=0.0027).

Table 5: Degree of directness for requests for information and requests for action (main
strategies and their Chi- square results)

Most direct Conventionally Non-conventionally
strategies indirect indirect

Requests for 162/217 51/217 41217

information 74.65% 23.50% 1.84%

Requests for 112/154 29/154 13/154

action 72.72% 18.83% 8.44%

Chi-square test | X*=0.173 X?=1.162 X?=9.03

results df=1 df=1 df=1
P=0.677 P=0.283 P=0.0027

As for requests for information, the statistical results indicated that students employed
a significantly higher number of performatives §X2:10.34, df=1, p=0.0013) and also a
significantly higher number of direct questions (X° = 38.19, df=1, p=0.0001). On the other
hand, the statistical results indicated that students employed a significantly higher number of
expectation statements (X> = 25.09, df =1, p=0.0001) and also a significantly higher number
of hints (X* = 8.906, df=1, p=0.0028) in their requests for action. These differences were
significant ata p < 0.01 level.

Direct requests for information were mainly realized through direct questions
(21.65%) and performatives (10.59%) while no case of request for action is realized through
direct questions. Instead, requests for action are realized through expectation statements
(28.57%) and it displays a significantly higher number of hints (8.44%). This might suggest
some pragmatic awareness on the part of the participants in that they differentiate between
requests for action and requests for information. In other words, while request for action may
be perceived as more face threatening by the professor, requests for information may usually
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be assumed as part of the students’ rights in educational settings, and concurrently, teacher’s
professional responsibility. As a matter of fact, the participants resort to expectation
statements (28.57%) instead of direct questions to express direct requests for action.

Overall, it could be said that Tunisian postgraduate students realized their requests for
information and requests for action with different request realizations, but they displayed a
preference for directness in the two types of requests. Furthermore, requests for information
and requests for action differed in their direct realizations with direct questions preferred in
the former category and expectations statements preferred in the latter one.

The findings revealed that Tunisian postgraduate students resorted largely to direct
strategies (rather than conventional indirectness) both in the case of requests for action and for
information, with direct questions, mood derivables and expectation statements as the most
preferred substrategies. This result is in line with Biesenbach-Lucas (2002, 2004),
Biesenbach-Lucas and Weasenforth (2000), Chen (2006) and Economidou-Kogetsidis (2011)
who similarly found that their NNSs tended to also favor direct strategies.

Table 6.: Degree of directness for requests for information and requests for action (sub-
strategies and their Chi- square results

Natural Mood Performatives | Want Need Direct Like/ Expectation | Query Hints
requests derivables statements | statements | questions | appreciation | statements | preparatory
statements

Requests 30/217 23/217 16/217 12/217 471217 15/217 19/217 51/217 4/217

for 13.82% 10.59% 7.37% 5.52% 21.65% | 6.91% 8.75% 23.50% 1.84%

information

Requests 24/154 3/154 5/154 9/154 0/154 7/154 44/154 29/154 13/154

for action 15.58% 1.94% 3.24% 12.33% 0% 11.03% 28.57% 18.83% 8.44%

Chi-square | X2 =0.224, | X2 =10.34 X2=2.872, | X2=0.016, | X2= X2=0.904, | X2= X2=1.169, | X2 =

test results | df=1, ,df=1, df=1, df=1, 38.19, df=1, 25.09, df=1, 8.906,
p=0.635,NS | p=0.0013 p=0.09,NS | p=0.897,NS | df=1, p=0.341,NS | df=1, p=0.281,NS | df=1,

p=0.0001 p=0.0001 p=0.0028

5. Discussion and summary

The analysis of the e-requests elicited from the corpus under scrutiny revealed that
three kinds of head act realizations were found: direct, conventionally indirect, and non-
conventionally indirect. Within direct strategies, the following types were identified: mood
derivables (imperatives), performatives, want statements, need statements, direct questions,
like/appreciate statements and expectation statements. Thus, there is a variation in the use of
requestive strategies on the part of Tunisian postgraduate students of English.

The findings teased out that direct request strategies have the highest frequency of use
(73.85%). The findings have shown that the subjects prefer to resort to much more direct
strategies when addressing their professor. These results are in line with recent research on
student-faculty email communication (Economidou-Kogetsidis, 2011; Felix-Brasdefer, 2012a,
Najeeb et al., 2012), which report a high frequency of direct requests used by NNSs when
writing a request to their professors.

The preference for directness may be considered as an instance of solidarity politeness
or positive politeness strategies, in that it expresses closeness. It can also be considered as an
evidence of transferring Tunisian cultural norms since it is the expected behavior in the
Tunisian context when requesting a higher-ranking subject. However, such direct e-requests
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can be perceived as impolite and discourteous, and therefore capable of causing pragmatic
failure. This is primarly due to the fact that the participants may appear to give the professor
no options other than accepting to do their requests.

It is also noticed from the findings that the subjects choose need and want statements.
The choice of using these strategies to convey a “help-needed” tone may help the participants
to gain some attention from their addressee. The present study is in line with previous studies
on L2 students’ email requests to professors (Biesenbach-Lucas and Weasenforth, 2000;
Chang and Hsu, 1998; Hartford and Bardovi-Harlig, 1996) and FtF talk (Gee, 2002) which
have also found that many L2 students made requests with this tone (cited in Chen, 2006).

However, Chen (2006) explains that the frequent use of want statements along with
the word "help” by a student is likely to project a negative image as a needy and helpless
student, which is quite the opposite from the attitudes such as independence, and confidence
that a graduate student is expected to demonstrate. Gee (2002) particularly notes that the word
"help” indicates a situated meaning of "charitable assistance™ and the word "need" implies the
student’s neediness and inadequate ability, which projects the student as "a needy, problem-
plagued suppliant” (p. 168). He suggests that students ask for "professional guidance™ and
"supplemented aid" from professors while showing their competence to do things well at a
promising level (p. 169). Another problem posed by Chen (2006) is that the use of
unmitigated want statements by students suggested a coercive tone, thus failing to show
status-appropriate politeness in student-professor communication.

In her study, Murphy (2006) notes that direct requests made via email were seen as
impolite by their receivers. Whenever the request is worded too directly, the addressee may
feel his/her autonomy has been imposed upon and thus feel annoyed (ibid). Indeed, a request
needs to be worded in such a way that the receiver feels that his/her rights have been fairly
treated and adequately addressed (ibid).Direct requests can threaten relationships since they
may affect the addressee’s autonomy, freedom of choice and freedom from imposition
(Brown and Levinson, 1987; Spencer-Oatey, 2000b).

In line with Chen (2006), using direct request strategies could put students out of
status in asymmetrical communication. Indeed, requests are inherently face-threatening acts to
both the requester and requestee as it is attested in the literature. As a matter of fact, they
require more indirect language structures and politeness strategies (Brown and Levinson,
1987). In such interactions, it is expected that the participants opt for the principles of
deference politeness or negative politeness proposed by Brown and Levinson (1987).

Thus, Tunisian postgraduate students might use more indirect requests when
addressing their professor to show an inclination on their part for non-imposition or not
assuming that their request will be automatically carried out. When using conventional
indirect request strategies, Tunisian postgraduate students would give their professor the
option to choose whether to carry out the request or not, which is the case of negative
politeness strategies. Giving options in requests is a principle of politeness in English (Lakoff,
1989, 1990) as it shows consideration for the hearer and also gives him/her a face-saving line
of escape (Lakoff, 1989, 1990). These devices act as distancing mechanisms that mitigate and
hedge the request.

Hence, for the speech act of request, indirect language style is preferable. Thus, it
would be better to give the professor a wide range of options to do or not to do the request
rather than imposing on him doing it through direct strategies. Blum-kulka (1987, cited in
Marti, 2006, p. 1839) reports that the most polite strategies in English are perceived to be
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conventionally indirect ones. The conventionally indirect strategy might be a universal
method of making request toward the addressees (Ellis, 1994; Trosborg, 1995).

Al-Ali and Alawaneh (2010, pp. 327-328 cited in Tawalbeh and Al-Ogaily (2012))
pointed out that in Arab norms, a university professor is one who has gained much academic
knowledge, and, thus placed at the top of the academic and social hierarchy. Accordingly, the
participants have to reflect their awareness of this asymmetrical professor-student
relationship. Part of that reflection is the use of conventionally and non-conventionally
indirect strategies to give the professor more options and diminishes the force of the request
(ibid). However, this is not the case in the corpus under examination since results revealed
that the subjects overuse direct request strategies.

The employment of non-conventionally indirect strategies (i.e., hints) was extremely
low (4.58%). This shows that Tunisian postgraduate students have not acquired enough
pragmalinguistic knowledge. In line with Biesenbach-Lucas (2007), one reason that may be
behind the non-use of hints is that the participants do not know how to produce situation-
appropriate hints. Another reason is that non-conventional indirect request may not secure
uptake under the circumstances and hints may not be successful in conveying the speaker’s
intention (ibid).

It could be said that Tunisian postgraduates, in spite of the so many years they spend
in learning English, were sometimes not capable of performing adequate polite requests in
English since they heavily rely on using direct request strategies when addressing their
professor via emails. Even though the participants used a proportion of conventionally
indirect strategies and mitigated their requests, instances of pragmalinguistic failure may
arise. More specifically, the analyses of email requests for action and requests for information
indicated that, in both cases, Tunisian postgraduate students resort largely to direct strategies
(rather than conventional indirectness).

6. Conclusion and implications

The current study focuses on the participants’ preferences for the realizations of the head
act of requests in terms of the degree of directness. It could be said that Tunisian
postgraduates, in spite of the so many years they spend in learning English, were sometimes
not capable of performing adequate polite requests in English since they heavily rely on using
direct request strategies when addressing their professor via emails.

The preference for using direct request found through data analysis when students initiate
requests to their professor suggest that the participants are not fully aware of the social factor
of power and they are unaware of the politeness conventions that arise as a result of the
influence of power. This suggests that they were not also aware of the social and situational
rules governing request making. The direct requests found in the students’ emails can easily
put these postgraduate students out of status as they often fail to observe these deference
principles and tend to assume compliance on the part of the addressee.

Consequently, the findings of this study could be of help to curriculum designers in
Tunisia in the sense that it raises their awareness in recognizing the gaps Tunisian EFL
learners experience in their interlanguage pragmatic system. Indeed, the contribution of this
study is to help notice the gaps in Tunisian students’ pragmatic interlanguage system
specifically when they request via emails.

Accordingly, this study suggests some useful pedagogical implications. The research
findings provide some suggestions for EFL instructors in Tunisian universities. English
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language teachers are required to pay closer attention to the pragmalinguistic nuances of the
ways in which speech acts such as request are realized. There are, however, two potential
challenge areas for language instructors: understanding the importance of explicit instruction
of L2 pragmatics, and creating instructional materials needed for the activities.

Tunisian teachers and syllabus designers should devote more attention to developing
Tunisian EFL learners’ pragmatic competence through teaching L2 pragmatics. Tunisian EFL
learners need to be supplemented with explicit instruction regarding the pragmatics of English
and specifically teaching pragmatic issues concerning requesting via emails. This may be
achieved by using authentic materials and more classroom awareness-raising activities (Aribi,
2014). Instances of authentic material include authentic academic emails for various requests.
As Kasper (1997, p. 9) argues that the conscious-raising activities in classrooms could help
learners to “make connections between linguistic forms, pragmatic functions, their occurrence
in different social contexts, and their cultural meanings” and to ultimately improve the
learners’ sociopragmatic competence. The use of authentic materials in the context of
pragmatics instruction is highly recommended as it can highly benefit Tunisian EFL learners
to raise their awareness about pragmatic issues such as politeness. Non-native learners in
general and Tunisian learners in particular should be offered native models of English email
requests in order to know how native speakers perform requests according to different
contexts and social factors.

However, the goal of teaching pragmatic practices and offering native models of
emails for making requests in English may not necessarily be to encourage Tunisian learners
to achieve native-like speech proficiency. There is an assumption that NSs norms are an ideal
target for non-native speakers; however, privilege constructs of nativeness in English are
debatable on the cross-cultural, functional, and pragmatic ground (Canagarajah, 1999;
Kachru, 2001; Seidlhofer, 2005 cited in Najafabadi and Paramasivam, 2012). Non-natives
may choose being distinct to assert their identity, and NSs may prefer some degree of
divergence as a sign of fully belonging to the target community (ibid)

Thus, Tunisian learners of English should be aware of the socio-cultural and pragmatic
differences between English and Arabic (Aribi, 2012). They should be aware that indirectness
is highly valued with Anglo-Saxon societies and being direct with NS of English may cause
misunderstandings. This knowledge can help Tunisian EFL students to use appropriate
language in specific situations, according to an accurate assessment of contextual features. In
order to help learners develop pragmatic knowledge, L2 teachers may need to attract the
learners’ attention to cultural and situational factors that shape language use in context
through employing explicit and implicit pragmatic instruction.

It is also suggested that Tunisian learners be given input (both native forms and usage
as well as those of competent non-native speakers) to help them distinguish the appropriate
forms from the non-appropriate ones. After that, they should be allowed to make their own
decisions on how to make requests. It should, therefore, be a major goal in English language
teaching to teach cultural schemata and to make non-native learners aware of differences
between their own cultural schemata and those of NSs (Najafabadi and Paramasivam, 2012).

Instructors should remind students that, in teaching sociopragmatics, the intent is not
to impose values and beliefs on learners, but to inform them about the differences in
sociopragmatic norms between cultures and how these norms are reflected in language (ibid).
Thus, it is worthy to say that Tunisian EFL learners need more explicit instruction that would
help them make their emails and requests more socially appropriate and polite.
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Issues in Translation as a Multidisciplinary Field

Vincent M. Chanda
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Abstract

The paper argues and shows, like many other scholars, that translation is a branch of
linguistics but is multidisciplinary, as a translator must have not only pure linguistic
competence in the source language (SL) and the target language (TL), but also adequate
competence in other fields, depending on what is to be translated. While translation is a
branch of linguistics, it falls under macrolinguistics as it goes beyond pure linguistics. To
capture the multidisciplinary nature of translation, the paper divides a translator’s
competence into, what the author calls (a) linguistic competence and (b) non-linguistic
competence, which are dealt with in turn in Section 3 and Section 4, respectively. In dealing
with former, the paper shows the scope the scope of a translator’s linguistic competence: a
translator’s linguistic competence is not only in terms the grammatical and lexical
competence in the source language (SL) and the target language (TL) includes the knowledge
of other things such conventions adopted by organizations and institutions involved in the SL
and the TL. After a detailed discussion of non-linguistic competence, the paper concludes
that ‘A comprehensive translation teaching programme should, of necessity offer not only
courses in pure linguistics but also in other disciplines.

Keywords: Interpretation, Linguistic competence, Multidisciplinary, Non-linguistic
competence, Source language, Target language, Translation.
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1. Introduction

In linguistics, the term translation is used in a broader sense and in a narrower sense, In a
broader sense, translation is the process of providing in a language an equivalent of a word,
utterance or text expressed in another language. In a narrower sense, which is generally used,
including this paper, the term translation is only used if the equivalent is given in writing,
while the term interpretation, or interpreting, is used when the process is oral

In both translation and interpretation, a text in a language A is replaced by an individual X by
its equivalence in another language B. In both cases, language A is the source language (SL)
and language B the target language (TL). The difference between translation and
interpretation and whether X is a translator or an interpreter is determined by the choice of
communication used by X: if the communication is written, the activity is an instance of
translation and X is a translator and if the communication is oral, the activity is an instance of
interpretation and X is an interpreter.

Translation and interpreting are very important in the corporate world and in regional and
world organizations. Their importance in the corporate world may be illustrated by the fact
that in many cases directions for use of products marketed by many industries, for example
pharmaceutical products, are given in more than one language, and many companies
organizing international workshops/ seminars/ conferences need and use translators and
interpreters. The importance of translation and interpreting is more obvious for regional and
world organizations. The constitutions, treaties, conventions and similar legal instruments of
most such organizations specify more than one official language. For example:

e Common Market of Eastern and Southern Africa (COMESA): Arabic, English,
French and Portuguese;

e Southern African Development Community (SADC) are English, French and,
Portuguese;

e East African Community (EAC): English, French and Swahili;

e United Nations (UN): Arabic, Chinese (Mandarin), English, French, Russian and
Spanish.

There are several types of translation, including the following from a list provided by
Newmark (1988): word-for-word translation, literal translation, faithful translation,
adaptation and free translation, which he explains as follows:

e  “Word-for-word translation:
This is often demonstrated as interlinear translation, with The TL immediately below
the SL words. The SL word-order is preserved and the words translated singly by
their most common meanings, out of context. Cultural words are translated literally.
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The main use of word-for-word translation is either to understand the mechanics of
the source language or construe a difficult text as a pre-t ran slat ion process.”

e “Literal Translation
The SL grammatical constructions are converted to their nearest TL equivalents but
the lexical words are again translated singly, out of context. As a pre-translation
process, this indicates the problems to be solved.”

e “Faithful translation
A faithful Translation attempts to reproduce the precise contextual meaning of the
original within the constraints of the TL grammatical structures. It ‘transfers’ cultural
words and preserves the degree of grammatical and lexical ‘abnormality’ (deviation
from SL norms) in the translation. It attempts to be completely faithful to the
intentions and the text-realisation of the SL writer.”

e “Adaptation
This is the ‘freest’ form of translation. It is used mainly for plays (comedies and
poetry; the themes, characters, plots are usually preserved, the SL culture converted to
the TL culture and the text rewritten. The deplorable practice of having a play or
poem literally translated and then rewritten by an established dramatist or poet has
produced many poor adaptations, but other adaptations have ‘rescued’ period plays.”

e “Free translation
Free translation reproduces the matter without the manner, or the content without the
form of the original. Usually it is a paraphrase much longer than the original, a so-
called ‘intralingual translation®, often prolix and pretentious, and not translation at
all.”

Literal translation is generally said to be wrong but this judgment is not always right because
whether literal translation is right or wrong depends on the objective of the translation: it is
wrong if the objective is to give the equivalent in the TL of a text written in the SL and it may
be right if the objective is, for example, to show whether there are grammatical differences,
including differences in word order, between two languages when conveying the same
meaning or communication, but then, the literal translation is expected to be followed by the
‘faithful translation’.

2. The Multidisciplinary Nature of Translation

Given that translation is done using language, it is part of linguistics as a branch, or subfield,
of linguistics. The various branches of linguistics are classified into two groups based on the
scope of each branch: one group is said to belong to microlinguistics and the other to
macrolinguistics:
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1) Microlinguistics and macrolinguistics

Linguistics

Microlinguistics Macrolinguistics.

Microlinguistics is concerned with the structure of language, for example phonology,
morphology and syntax, without any relation or reference to other disciplines, while
macrolinguistics is concerned with language as it relates to other disciplines such as cultural
anthropology and sociology.

Aa a branch of linguistics, translation belongs to macrolinguistics because, for one to be a
successful translator, they must have not only adequate competence in the languages
involved, namely the source language (SL) and the target language (TL), but also, in many
cases in other disciplines, mainly, but not only, cultural anthropology. It follows that
translation is a multidisciplinary field, as demonstrated by many a writer, for example
Gambier and Doorslaer (2016) and House (2014).

Disciplines other than linguistics include (a) cultural anthropology, dealing with cultural;
issues in translation, (b) sociology, which views translation as one of the social phenomena,
(c) law, in which language, including translation, is extremely important, and (d) philosophy,
to name but a few. The various competences needed by a translator will be dealt with in
Section 3, devoted to linguistic competence, and Section 4, dealing with to non-linguistic
competences.

3. Linguistic Competence

3.1  The scope of linguistic competence

Linguistic competence, in both the SL and the TL, is, undoubtedly, the most important
competence of a translator and, indeed, an interpreter. Consider the following scenario:

(2 Scenario 1
e John has to translate a text from language A into language B;
e John has adequate linguistic competence, including spelling, in both SL and TL; but
e John has no non-linguistic competence in one of the two languages.

3) Scenario 2

e Peter has to to translate a text from language A into language B;
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e Peter has inadequate or no linguistic competence, including spelling, in both SL and
TL,; but

e Peter has adequate non-linguistic competence in one of the two languages.

Obviously, the expectation is that John will perform better that Peter, as to perform entirely
or partly in the translation a text, linguistic competence is always absolutely necessary while
non-linguistic competences are not always needed.This is the reason why in the vast majority
of learning institutions offering translation courses or translation programmes are located in
Departments of Linguistics, Departments of Linguistics, Departments of Literature and
Languages or similar units or other units.

Having linguistic competence in both the Source Language (SL) and the Target Language
(TL) is not a guaranty that the translation will be perfect: some words or phrases may not be
translatable.
Elements of linguistic competence include minimally:

e Adequate lexical knowledge;

e Adequate grammatical knowledge

e Adequate pragmatic capacity; and

e Adequate capacity to use the right register and style.
The main challenges for translators have to do with terminology, which is part of lexical
knowledge, as they have to know or search for technical terms belonging to a variety of
disciplines: administration, biology, chemistry, computational linguistics as an application of
computer science industry, government, military science, etc. A translator must either know
or successfully search for many items such as:

e Names of regional and international bodies in both SL and TL;

e Names of committees, subcommittees, conferences, seminars, workshops of regional
and international bodies in both SL and TL

e Acronyms in both SL and TL; and

e Common proverbs and idioms in both SL and TL.
Concerning acronyms, a translator and, indeed, an interpreter must know that an acronym for
the name of an oganization in a language is sometimes not an abbreviation of the name in that

language but in another language, as decided by the organization. Consider, for instance, the
datain (4):

http://www.ijhcs.com/index.php/ijhcs/index Page 53



Issue 3
2017

Volume 4

December

(4)  Thee acronym CEDAW

Electrotechnical
Standardization

normalisation
électrotechnique

ENGLISH FRENCH

Name Acronym Name Acronym
((International) CEDAW Convention internationale | CEDAW
Convention on the sur I’élimination de toutes
Elimination of all Forms les formes de
of Discrimination Against discrimination contre les
Women) femmes
European Committee for | CENELEC | Comité européen de CENELEC

Clearly, French has borrowed CEDAW from English, where CEDAW is a real acronym for
the name of an organization, while English has borrowed CENELEC from French, where
CENELEC is a real acronym for the name of an organization.

Likewise, in (5) the acronym COMESA in French and Portuguese has been borrowed from
English: Similar examples are given in (5)

(5) The acronym COMESA

ENGLISH FRENCH PORTUGUESE

Name Acronym Name Acronym Name Acronym
Market for COMESA | Marché COMESA | Mercado COMESA
Eastern and commun de comun para
Southern I’ Afrique Africa
Africa orientale et orientale e
(COMESA) australe australe
3.2  Untranslatability

The Italian adage Traduttore, traditore, well known by professional translators, literally
means ‘translator, traitor’ is often used to point out that there cases where something cannot
be translated or is translated imperfectly.

That anything said in one language can be translated in any other language is not true. In this
regard, one must be mindful of the fact that to explain is not to translate: while, probably,
anything said/written in one language can be explained in any other language, not everything
said/written in one language can be trsnalted in any other language. Two cases must be
distinguished here, namely:

€)] Cases where an SL term has no equivalent in TL; and

(b) Cases where an SL text is translated but the TL translation loses something present in
the SL text.
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The two cases will be discussed in turn

Not everything can be translated. Ordudari (2007) uses the term untranslatability to refer to
cases where something cannot be translated. This is the case, for example, of many technical
terms and culture-specific concepts (CSCs) (Ordudari (2007).

3.2.1 Cases where an SL term has no equivalent in TL

SL terms that cannot be translated in some TLs include, notably:
e Technical terns;
e Culture-specific terms (CSTs); and
e Environment-specific terms (ESTS).

Examples of English technical terms that cannot be translated in many languages are given in
(6):
(6) atom bomb
hydrogen
microscope
nitrogen
oxygen
phoneme
sulfuric acid
syntax
telescope

Se w0 o0oTe

While all these English terms can be perfectly translated in most European languages,
Chinese, Hebrew, Japanese, Russian and a few other languages, most languages in the
worlds, including Zambian languages do not have equivalent technical terms. It is worth
noting that most technical terms in a number of semantic fields, or discipline, have been are
phonetically similar in many languages because these languages have borrowed and, often,
nativized (i.e phonetically and usually graphically) many technical terms from other
languages.

Many culture-specific terms (CSTs) (Ordudari 2007 uses the term ‘culture-specific concepts’
(CSCs)) cannot be translated: they can only be explained. An example of this is the
Chewa/Nyanja word lobola. This term denotes the sum of money that a man or his family
pays to the woman he wants to marry. It would be wrong to translate it into English by
dowry: the English term dowry refers to the sum of money or/and the property that a woman
gives to a man when they get married.

One way of solving the problem posed by the occurrence of an ‘untranslatable’ SL term is to
use the same SL term in the TL followed by an explanation in the TL using a footnote or
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endnote, called ‘translator’s note’. It is worth noting that translator’s notes are used to
provide any useful or necessary piece of information.

3.2.2 Cases where an SL text is translated but the TL translation loses something

The Italian adage Traduttore, traditore, which means ‘a translator is traitor’, is best
illustrated by cases where the TL translation does not contains some elements contained in
the SL text.

The first example is the English translation of the Italian saying ‘Traduttore, traditore’,
which is the main title of my paper. However you translate ‘Traduttore, traditore’ into
English, for example ‘Translator, traitor’ or ‘A translator is a traitor’, something is lost: the
fact that the English translation does not render the play of words contained in ‘ Traduttore,
traditore’: phonetically, i.e. in pronunciation, the words ‘traduttore’ and ‘traditore’ only
differ in one sound: u/i.

As a second example, consider the English adages in (7):

@) a. No pain, no gain. (or: No gain without pain.)
b. No sweat, no sweet. (or: There is no sweet without sweat)

In addition to their meaning, these sayings have an aesthetic value provided by the phonetic
similarity of the key words: the key words pain and gain in ‘No pain, no gain’ are
phonetically similar (they only differ in one sound), which also the case for the two key
words sweat and sweet in ‘No sweat, no sweet’.

Texts where something contained in an SL text is absent in the TL translation include puns.
These are humorous sentences where one word has more than one meaning and when one
meaning is taken, the text makes you laugh or has the potential to do so. Here is an example |
downloaded from the Internet.

(8) Time flies like an arrow. Fruit flies like a banana
(http://www.tnellen.com/cybereng/lit_terms/puns.html )

In this pun, humour is based on the fact that in the meaning of ‘flies’ is not the same in the
two sentences: ‘flies’ is a verb in ‘Time flies like an arrow.” bout a noun in ‘Fruit flies like a

banana.’

If you translate the text in (8), you are likely to get a TL text which is not humorous because
the two instances of ‘flies” will be translated by phonetically different words.

That not everything can be translated is, perhaps, best illustrated in literature: translation of
poems (loss of rhythm, loss of rime etc), tongue-twisters etc.
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It is worth noting that the Italian adage Traduttore, traditore ‘translator, traitor’ is a half-truth
belonging to the second fallacy, ‘Anything written in one language can be translated in
another language, which is the key term of the title of this paper. It is not entirely a fallacy

The Italian adage Traduttore, traditore cannot, and should not, be understood literally, in the
sense that all translations miss something from the original text and, consequently, no
translation is perfect: what is true is that in some cases, something is lost in translation. The
adage is, therefore, not entirely a fallacy but a half fallacy, that is a half-truth.

Traduttore, traditore is a fallacy because some texts, notably many individual terms and
many individual sentences, may be perfectly translated. Consider, for example, the English
isolated words in (9) and the English isolated sentences in (10).

9 Isolated words

a. to eat
b. to see
C. to kill

(10)  Isolated sentences

a. | drank water in the morning today
b. They want to go now
C. Come here!

4. Non-Linguistic Competence

It is commonly believed that whoever knows both source language (SL) and target language
(TL), that is, has linguistic competence in both SL and TL, can translate. This is a fallacy. It
is a fallacy because to translate, the translator must also have other competences such as
cultural competence in both SL and TL and competence in established translation
conventions.

. The minimal stock of requirements for a professional translator is as follows:

e Linguistic competence;

e Cultural competence in both SL and TL,;

e Competence in established translation conventions; and

e Competence in the use of translation/interpreting tools.

The remainder of this section is devoted to (a() cultural competence in both SL, (b)

competence in established translation conventions and (c) competence in the use of
translation tools.
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4.1 Cultural competence in both the SL and the TL

In what follows, these requirements will be dealt with in turn.
With regard to linguistic and cultural competences, Ordudari (2007) writes:

“[...] one of the troublesome problems of ‘translation is the disparity among
languages. The bigger the gap between the SL and the TL, the more difficult the
transfer of message from the former to the latter will be. The difference between an
SL and a TL and the variation in their cultures make the process of translating a real
challenge.”

In my paper, entitled ‘Code of Ethics in Interpreting: An African Point of View’ (Chanda
1994), presented at The Fourth East and Southern African Sign Language Seminar, held in
Kampala, Uganda, in August 1994, and published in Denmark by the Danish Deaf
Association in the Proceedings of that seminar, | showed the importance of cultural
competence in interpreting. What | said on this topic is valid for translation and, therefore, all
those wanting to know more about my thoughts on the cultural dimension of interpreting and
translation are urged to read the proceedings of The Fourth East and Southern African Sign
Language, held in Kampala, Uganda, from 15-21 August 1994.

In the Kampala paper | have just mentioned, | gave two examples from Bemba, a Bantu
language spoken in Zambia and, to a lesser extent, the Democratic Republic of Congo
(DRC). The first example is the translation of the Bemba noun umwana. This kinship term
renders the English term child but there are cases where the concept of ‘child’ is not the same
in Bemba and in English. Thus, my child and a child of my brother are both denoted by the
same term in Bemba: they are both abaana bandi ‘my children’ while in English a brother’s
child is a ‘nephew’ or ‘niece’ depending on the sex. The second example | gave is the
translation of the English verb marry into a Bantu language. In English culture a woman can
marry a man just as a man can marry a woman, but in Bantu culture, only men marry and
women are married. Consider the following sentence schema:

(11) X married Y.

In English language, in a context where there is no same-sex marriage, either X is a male and
Y a female or X is a female and Y a male. Thus both sentences in (12) are acceptable:

(12) a. Peter married Joyce.
b. Joyce married Peter.

In a Bantu language, because in Bantu culture only men marry and women are married, the
English sentence in (9b), Joyce married Peter, must be translated by a sentence meaning in
English Joyce was married by Peter. Those who speak a Bantu language, even if they are
gender activists, will agree with me. A lesson to be drawn from this example is that it is not
possible to ‘degendrify’ a language without reforming society and culture.

Consider further the Bemba sentence in (13a) and the English sentence in (13b), below:
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(13) Bemba (Bantu language)
a. Mwana wandi, ndeefwaya ukeese mailo.
b. My child, I want you to come tomorrow.

Those who know both English and Bemba are likely to say or think that (13b), ‘My child, I
want you to come tomorrow’ is a translation of (13a), ‘Mwana wandi, ndeefwaya ukeese
mailo’, However, the concept of child is not the same in English culture and in Bantu culture,
which includes Bemba culture. For example, in Bantu culture the children of my brother are
my children in addition to, among others, my biological children and, if I marry a woman
who has had children with another man or other men, the stepchildren are my children. So, if
| say Mwana wandi, ndeefwaya ukeese mailo, out of context the addressee, viz. the person
referred to by the Bemba phrase Mwana wandi, can be a biological child of mine or
someone else such as a child of a brother of mine, a stepchild of mine, if | marry a woman
with ca child fathered by another man.

The conclusion to be drawn from the example in (13) is at least twofold as follows:

e Out of context, (13b), ‘My child, I want you to come tomorrow’ is just one of the
possible translations of (13a), ‘Mwana wandi, ndeefwaya ukeese mailo’ ; and

e Language is both an integral part of a people’s culture, which includes, to use a German
term used in anthropology and philosophy, Weltanschauung, i.e. world-view.

On the connection between language and culture, the German scholar and diplomat Wilhelm
von Humboldt (1767 — 18105) was of the following view:

“A language is more than a grammar and a vocabulary — it embodies a distinctive
world-view, and it is that which constitutes the common Element and which expresses the
common culture underlying the diversity of individuals.” (Mautner 1997: 256)

4.2  Competence in established translation conventions

Many regional and international organizations have some general and some language-specific
conventions for translators and, therefore, any professional translator, working for such
organizations as a full-time or as a freelance translator, must follow these conventions. For
example:

e For many documents (e.g. reports) the cover page of a translation must indicate the target
language (e.g. FRENCH) followed below by the indication of the source language (e.g.
Original: ENGLISH);

e Where in itemizations English has (a), (b), (c) etc or (i), (ii), (iii) etc, the requirement for
some other languages in some organizations (e.g. UN General Assembly, UN Agencies,
COMESA, SADC) is, usually to replace the English double round bracket with one
bracket, as follows: a), b), ¢), 1), ii), 1ii) etc;
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e Where more than one translation of the name of an organization, committee etc is
possible, translators and interpreters are required to use the translation adopted by the
organization. For instance, for many years the French translation of Common Market for
Eastern and Southern Africa was Marché commun de I’Afrique de I’Est et de I’Afrique
australe, but now the only accepted French translation is Marché commun de I’Afrique
orientale et australe;

e Unless all letters in in a title or the name of an organization, committee, conference/
seminar/ workshop etc have been capitalized by the writer (e.g. UNITED NATIONS,
instead of ‘United Nations’, most words (nouns, adjectives, verbs etc) in a title or the
name of an organization, committee, conference/ seminar/ workshop etc are usually
capitalized in English, while in many cases in French only the first word is capitalized.
For example, the French equivalent of Court of Justice is Cour de justice du COMESA
and not Cour de Justice du COMESA,

e As has already been pointed, and illustrated in (4) and (5), there are cases where an
acronym coined in one language has been adopted in another language.

4.3 Competence in the use of translation tools
Translation tools include, among others:

e Reference materials (dictionaries, existing reports and other documents of the
organization concerned):

e Translation software packages for machine-assisted translation, e.g. Reverso, Babylon,
Systran, Google, Dragon; and

e Computers, in most cases (a) for typing, (b) for machine-assisted translation and (c) to
communicate, if need be, with the client.

5. Conclusion

The paper is a mere contribution to the theory and practice of translation in two ways. First, it
has shown, like other writers, such as Gambier Doorslaer (2016) and House (2014). that
while translation is a branch of linguistics, it falls under macrolinguistics as it goes beyond
pure linguistics.

The paper has also discussed the scope of a translator’s linguistic competence: a translator’s
linguistic competence is not only in terms the grammatical and lexical competence in the
source language (SL) and the target language (TL) includes the knowledge of other things
such conventions adopted by organizations and institutions involved in the SL and the TL.

A comprehensive translation teaching programme should, of necessity offer not only courses
in pure linguistics but also in other disciplines.
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Abstract

This study aims to trace the trajectory of identity of Changez Khan, a Muslim protagonist in
Mohsin Hamid’s Novel: The Reluctant Fundamentalist (2007). The protagonist is a Pakistani,
cultural Muslim immigrant, who succeeds in getting quality education and subsequent lucrative
job in his dreamland — the USA. There occurs 9/11 with heavy backlash, discrimination,
profiling and islamophobia that term Muslims as others of America and terrorist or danger
indispensable. Media has a significant role in developing the negative image of Muslims, which
ultimately change the perception of public at large. This binary oppositional status and backlash
at personal, professional and public levels require Changez to negotiate his identity as a member
of minority outgroup and adjust his place in the majority ingroup host society. Thus, the course
of multiple identities, he was undergoing, gets disrupted and he opts reactive identity construct
(Nagra, 2011), which brings him back to his original identity prototype. Though he is a cultural
Muslim, he never practices religious orthodoxy, however, treating all Muslims with same
approach in the west is the reason which compulsively unites Muslims to retaliate unanimously.
Changez being a fresh immigrant returns home, Pakistan. If he had been first or second
generation American Muslim, the course of action would have been different.

Keywords: Muslim, ldentity, 9/11, The Reluctant Fundamentalist, Mohsin Hamid,
immigrant.
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Introduction

A most horrible act of international terrorism took place on 11 September 2001 when two
hijacked passenger jets crashed into the north and south towers of the World Trade Centre,
Manhattan, New York, one crashed into Pentagon in Arlington, Virginia and one crashed into a
rural area of the southern Pennsylvania, which perhaps was planned to hit either the White House
or the U.S. capitol. The attacks affected the USA politically, economically, socially and
psychologically and its consequence were felt globally. About 3000 people died; the
infrastructure of million dollars” worth got devastated; America sustained $ 83 billion dollars
direct and indirect loss and overall economic impact of the attacks was estimated over $ 639
billion dollars; about 100000 (0.1 million) people may have lost their jobs (L. A. Peek, 2005).
About tens of billions of federal dollars were allocated to wage ‘war on terror’ and improve
security measures at both local and state level (Cohen, Eimicke, & Horan, 2002; Waugh Jr &
Sylves, 2002; Wise & Nader, 2002). The people were exposed to physical health issues like
“inhalation injuries, musculoskeletal injuries, burns, and eye injuries (L. A. Peek, 2005);
emotional, psychological and traumatic shocks were felt across the state (Kershaw, 2002;
Meisenhelder & Marcum, 2004); the cases of depression, anxiety, post-traumatic disorder and
insomnia were recorded in the following weeks and months of the attacks (Galea, Ahern,
Resnick, & Kilpatrick, 2002; Kershaw, 2002; Schlenger et al., 2002; Schuster, Stein, & Jaycox,
2001; Scott & Connelly, 2002; Taintor, 2003). The attacks culminated in serious political
ramifications(Harwood, 2004; Klein, 2004; Oliphant, 2004; L. A. Peek, 2005; Seelye, 2004).
Socially, the American culture of openness deteriorated to congestion because of intensified
measures taken for security and defence (Martin, 2012). The USA Government passed Executive
Orders and legislation like “The Uniting and Strengthening American by Providing Appropriated
Tools Required to Intercept and Obstruct Terrorism Act of 2001” (USA PATRIOT ACT) to deal
with domestic terrorism, whereas ‘The National Defense Authorization Act’ justified/authorized
the government to fund for war against global terrorism (Haque, 2002). Peek and Sutton argue
that the backlash, ensued after the attacks, culminated in “the culture of disaster” in the country,
which permeated globally (L. Peek & Sutton, 2003). The initial phase of national mourning and
grief (Turkel, 2002), was followed by strong sense of national unity and pride (Collins, 2004),
which ultimately culminated in the era of prosocial behaviour (Cohen et al., 2002). As the
feelings of patriotism and national integrity intensified among American natives (Collins, 2004;
Turkel, 2002), the members of the minority religious and ethnic groups, who were allegedly
associated with the terrorist attacks, experienced acts of blame, anger, discrimination and
harassment (L. A. Peek, 2005).

America has a long history of racial hatred, discrimination and harassment in the days of war,
emergency or disaster. Germans had been treated as others of America after the First World War.
They were asked to get registered, wear and keep identity cards, and were forbidden to speak
German language. Consequently, Germans assimilated American national identity to survive. In
the same vein, Japanese had been discriminated, profiled and othered after the Second World
War. They were put in detention camps and othered in the daily course of life; as a result, they
also assimilated to American national/ethnic identity to survive and they strategically abandoned
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to retain their ethnic distinctive identity marks (L. A. Peek, 2005). Hate against Muslim was
already prevalent and part of American discourse because of Iran Revolution (1979), bombing,
kidnapping, and hostage taking in the Middle East during (1980-1990), Salman Rushdie affairs
(1989), Gulf Wars, Oklahoma City bombing (1995). This already prevalent xenophobic trait got
spur after the 9/11 attacks. It is, therefore, a thought-provoking question to probe and analyse
that how Muslims negotiated their identity in the wake of 9/11 discrimination, hatred, religious
profiling and othering.

Literature, being representative of life, undertakes various issues and problems connected with
human life. However, initially it was difficult for literature to respond and represent heightened
emotive state projected by mainstream American media and American government, and
intensive xenophobia and excessive patriotism displayed by American people. However, with the
lapse of time, there emerged the genre of post-9/11 literature. In the beginning, it presented white
man’s point of view without delving deep to analyse psychology of perpetrators and terrorists.
Moreover, it was one-sided: Terrorist (2006) of John Updike and The Last Days of Muhammad
Atta (2006) of Martin Amis bear good testimony of such trend. In latter phase, there emerged
some serious works, especially from Europe, which include Frédéric Beigbeder’s Window on the
World (2003), Ian McEvan’s Saturday (2005), Jonathan Safaran Foer’s novel Extremely Loud &
Incredibly Close (2005), Ken Kalfus’ 4 Disorder Peculiar to the Country (2006), Don Delillo’s
Falling Man (2007) and Joseph O’ Neill’s Netherland (2008). However, the above-mentioned
works established white man’s point of view or represented one side of the coin i.e. the west not
the rest/east. Thus, it was incumbent to portray the other side of the coin and Mohsin Hamid’s
The Reluctant Fundamentalists (2007) broke the ice. The work raised questions of identity
crises, religious profiling, othering, discrimination, prejudice suspicion, marginalization, physical
or verbal assault, stereotyping and demonization of Muslims in the wake of attacks. The study
analyses and traces the changes in Muslim identity depicted in the novel.

Objective

This study aims to explore and analyse the strategies adopted by Muslim protagonist to cope the
identity crises in the aftermath of 9/11 attacks.

Research Question

How does the identity of an immigrant Muslim protagonist get affected in the pre and post-9/11
USA with reference to Mohsin Hamid’s The Reluctant Fundamentalist (2007)?

Literature Review
Identity

Identity is a concept what an individual develops about him/herself that keeps evolving over the
time. Social ascription and individual perception are the core factors which shape the concept.
The definition of identity in Cambridge English Dictionary (2017) reads: “Who a person is, or
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the qualities of a person or group that make them different from other”. English Living Oxford
Dictionaries (2017) define it, “The fact of being who or what a person or thing is. The
characteristics determining who or what a person or thing is.” Merriam-Webster’s Learner’s
Dictionary (2017) defines it “Who some is. The qualities, beliefs etc. that make a particular
person or group different from others.” Erikson defined identity as a character or personality
with distinctive features shared with others (Yousif, 2008). The early theories on identity defined
it as in-born self-entity with certain characteristics (quoted in Kellner, 2003).

Oyserman, Elmore, & Smith (2012) maintain, “ldentities are the traits and characteristics, social
relations, roles, and social group memberships that define who one is” (69). Lois (2003) further
adds that an individual devises a concept of “self” in the light of others’ reaction or perception
about the person (11). Though interaction with a society influences and shapes identity, the
interaction is predominantly based on the “social structure” it takes place (L. A. Peek, 2005:23)

Initially, theories propounded identity with fixed and static attributions, but the latter studies
termed it as fluid and everchanging, and thus it transformed from “being” to “becoming” (Dillon,
1999:250); shaped by personal choices, individual experiences, social ascriptions and changes in
the realm of politics, society, culture, history one dwells in (Cook, 2000; Y. Haddad, 1994;
Nagel, 1994). Identity is continuous, changing and fluid; external conditions have key
importance in shaping one’s identity (Jenkins, 2008; Nagel, 1994; Waters, 1990). However,
Nagra, (2011) takes “identity as an ongoing social process shaped through self-attribution and
societal ascription. Like all other identities, Muslim identities can be produced, reproduced and
transformed in different social settings” (427). She further adds, “I understand is as a religious
minority identity vulnerable to the same social processes of systematic inequality, external
labelling, and otherness as other ethnic and racial groups” (427).

In the earliest theories, as mentioned above, identity was propounded as “stable, constant, and
given”’(Downie, 2013:22). Bayart (2005) disregards this approach because it terms some
identities authentic but excludes those which are different; moreover, it hinders change of
essentialized part of identity into multiple, hybrid or hyphenated identity. However, modern and
post-modern theories replace essentialist notion of identity with constructivist one, and they
expound identity as reflexive, dynamic, chosen and ever-changing. Eid (2007) establishes that an
individual is independent in constructing views about self, but the social ascription can limit
his/her agency. Identity is not stable, static, uniform, but it is self-reflexive, chosen, dynamic and
continually-constructed (M. Ali, 2011; Kellner, 2003). Kellner (2003) treats identity as a drama
played by an individual, whereas Downie (2013) takes the argument further that identity is not
altogether “chosen”, but it is “assigned” as well (23).

There are various theoretical approaches to identity formation and development. Social Identity
Theory (SIT) and Role Identity Theory (RIT) are two main theoretical streams which explain the
process of Identity formation. The first stream includes Social Identity (SIT) (Hitlin, 2003; M. A.
Hogg & Ridgeway, 2003; M. A. Hogg & Terry, 2000; M. Hogg & Abrams, 1988; Olkkonen &
Lipponen, 2006; H Tajfel, 1981; H Tajfel & Turner, 1986; Henri Tajfel & Turner, 1979; J.
Turner, 1982) and Self-categorisation Theories (SCT), which is an extension of SIT (J. Turner,
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Hogg, Oakes, & Reicher, 1987). The second stream consists of Identity (IT) (Peter J Burke,
1980; McCall & Simmons, 1966; S Stryker & Burke, 2000; Sheldon Stryker, 1968; Sheldon
Stryker & Serpe, 1982; R. H. Turner, 1978) and Identity Control Theories (ICT) (P. J. Burke,
1991). However, in addition to dynamic concept of identity, an immigrant develops multiple
identities once exposed to varied, transcultural and global world. Hall (1996) added that people
can develop mixed or hybrid based identity. Eid (2007) maintain that in order to counter
essentialized notion of identity, theorists use terms like ‘hyphenated’, ‘hybrid’ or ‘creolized’
concept of identity. Afshar, Aitken and Franks (2006) establish that an individual has multiple
identities. Baumann (1996) adds that when an individual feels being connected with different
communities, the notion of multiple identity with mixing and overlapping characteristics gets
enrooted in his/her consciousness. Rahnema (2006) maintains that in addition to their generation,
class and gender identity, immigrants mostly develop three different type of identities i.e.
original national identity they belong to, the new national identity of the host nation and religious
identity. H Moghissi, Rahnema, & Goodman (2009) add that these identities are antithetical and
keep dominating others. Downie (2013) contends that immigrants do not always experience such
type of conflict in their multiple identities. However, Ali (2011) dispels such perceptions with
the views that individuals develop reconciliatory approach to overcome conflicting nature of
multiple identities.

Hewitt (2003) establishes differences in situational, social and personal forms of identity.
Whenever we interact with others, we define the situation to construct a sense of actions, mode
of behaviour and the limit of action what and how to do or not in the given situation, and thus the
interpretation of the prevailing phenomenon establish situational identity (Vryan, Adler, &
Adler, 2003:368). Thus, situational identities are subject to rapid change in an environment
where the dynamics of interaction are changing profusely, however, some aspects of identity
remain unaffected(John P. Hewitt, 2010). Social identity is defined on the bases of group
affiliations. It remains more stable as compared to situational identity and does not get that much
affected when an individual interacts in different social structures or moves to different places
(Vryan et al., 2003:371). External ascription and social categorization on the bases of religion,
ethnicity, age, gender provide grounds for attaching labels and extracting meaning to define our
identity that who we are (Peter J. Burke, 2003).

Butler, Bayart, Hall and Kellner postulate identity as a performative. Identity is constantly
performative therefore is continually mutational and changing one (Bayart, 2005). “Kellner
(2003) argues that, not only is identity constructed, it is also continuously constructed around
looks, image, and consumption and is then performed or projected to others. In other words, our
experiences and interactions with others may impact our sense of self and/or our presentation of
self” (Quoted in Downie, 2013:26).

The role of religion in the formation of identity has remained overlooked in the earliest
theoretical approaches to identity construction. Warner (1997) refers this gap as a “huge
scholarly blind spot” (218). These studies include race, ethnicity, age, gender etc. as factors of
identity formation, but religion remains excluded (Cerulo, 1997; Frable, 1997; Howard, 2000).
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Even a study, conducted about religious symbolism in Christianity, does not include religion as a
means of identity (Appiah & Gates Jr, 1995:1). However, religious sociologists have conducted
several studies which determine the scope of religion in establishing identity and maintaining
solidarity especially among immigrants (Ebaugh & Chafetz, 2000; Gibson, 1988; Y. Y. Haddad
& Lummis, 1987; Hammond, 1988; Herberg, 1983; Min & Kim, 2002; R. S. Warner & Wittner,
1998; R. Williams, 1988). These studies do not directly analyze religion as a source of identity,
but they however trace the relationship between ethnic and religious identity. Another array of
studies analyzes the role of religion in maintaining the traditions of a culture or ethnicity which
help the first generation of immigrants to settle in the new migrated land and provide a source of
identity to the second generation (Bankston & Zhou, 1996; Chong, 1998; Kurien, 1998; Ng,
2002; Rayaprol, 1997; Yang, 1999). Different immigrant groups adopt different approaches to
integrate ethnic and religious identities. Some immigrant communities prefer to boast their
religious identities and vice versa (Yang & Ebaugh, 2001).

There are various theoretical frameworks, which explain that why immigrants tend to stress on
their religious rather than social, role or personal identities. Smith (1978:1175) maintains that in
order to cope stress, estrangement and perplexity of the new place, immigrants turn to their
religion. They develop religious institutes and start cultural activities in order to produce similar
environment of homeliness in the alien host social structure(Kurien, 1998; Rayaprol, 1997). In
this situation, religion significantly contributes to define self and group association among these
immigrants, though they might have taken religion as far for granted in their native homelands.
This type of approach is very much common with immigrants who come from a religious
majority and travel to a host country where they become a religious minority. Vietnamese
Buddhists, Israeli Jews, Indian Hindus and Pakistani Muslims are appropriate examples of such
immigrants who opt to live in America. The second approach is that immigrants, in addition to
religious activities, also start activities of social welfare and community development (Chen,
2002; Hurh & Kim, 1990), which integrate them into religious affiliation. The third, immigrants
resort to religious identity in order to reduce the strain caused by ethnic, American and
immigrant identities (Feher, 1998; Yang, 1999); in addition, it helps the immigrants to attach
themselves as they feel socially isolated in the new host society (Kwon, 2000). It is observed that
shared worship brings different communities at the same platform regardless to their ethnic,
racial or national differences (Sullivan, 2000). The fourth theoretical framework maintains that
immigrants use religion as a mean to retain ethnic or individual distinctiveness once they come
across multicultural context of American society (Rayaprol, 1997). Owing to secular and
pluralistic social practices in America, religious adherence does not find serious consideration,
therefore these immigrants insist on the retention and transfer of religious values, beliefs and
traditions to their next generations (S. R. Warner, 1998). Shared worship practices, ceremonial
dress code, physical features and activities are used as strong identity markers to procure group
affiliation and retain self-awareness (R. Williams, 1988). Thus, religion remains important factor
in the formation of identity of immigrants. Viswanathan (1998) adds that in addition to racial,
ethnic and class differences, the use of religion for social stratification is very much common in
the modern state.
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Muslim Identity

The image of Muslim and Arab identity in the west has exacerbated from bad to worse. Ridouani
(2011:2) maintains, in past, Muslims were known as “erotic”, “primitive”, “ignorant” but after
the 9/11 attacks, these terms disparagingly converged to ascribe them as “terrorist”,
“fundamentalist”, “blood-thirsty” (quoted in Schonemann, 2013:1-2). “Muslims have been
portrayed as barbaric, ignorant, closed-minded semi-citizens, maddened terrorists, or intolerant
religious zealots” (Ahmed, 2003; Esposito, 2002; quoted in Abbas, 2004:28).

Hopkins adds that after “the events and the aftermath of 11 September 2001, the subsequent
global circulation of images of Muslim men as terrorists, and their perceptions about politicians
responses to the events” young Muslims were embedded with the feelings of alienation and they
deliberated to dissociate themselves with other Muslims (Hopkins, 2007:1126). After 9/11 and
7/7, the changed perception of society and the way they identified Muslims, the identity of young
British Muslims was significantly affected (Ansari, 2004; Basit, 2009; Blackwood, Hopkins, &
Reicher, 2013; N. Hopkins, 2011; N. Hopkins & Kahani-Hopkins, 2004; P. Hopkins, 2007; P. E.
Hopkins, 2004; Jaspal & Cinnirella, 2010). Kibria (2008) and Roy (2004) point out various ways
which mark the construction of Muslim identity in the western world. Byng (2008), in her study
on Muslim Americans, asserts that the wake of the 9/11 attacks the identity construct of Muslims
has undergone the process of change owing to the ascriptive nature of social inequalities meted
out to them as a minor religious outgroup.

The various studies conducted in the USA (El-Halawany, 2003; Gupta *, 2004; L. A. Peek,
2003, 2005), in Canada (Downie, 2013; Nagra, 2011) and in the UK (Ahmad, 2006; Ansari,
2004; Basit, 2009; Blackwood et al., 2013; Gillespie, 2006; N. Hopkins, 2011; N. Hopkins &
Kahani-Hopkins, 2004; P. Hopkins, 2007; P. E. Hopkins, 2004; Jaspal & Cinnirella, 2010) which
establish that discrimination, harassment, prejudice, labelling, religious profiling, physical or
verbal abuses and superfluous scrutiny ensued in the wake of 9/11 and 7/7 have affected Muslim
identity.

Negotiating Muslim Identity after the 9/11 Attacks

(Roy, 2004) conducted studies in the backdrop of popular discourse surged after the 9/11 attacks,
which demonized Muslims and Islam, whereas, Bracke & Fadil (2012, Fadil (2009), Jouili &
Amir-moazami (2006) and Parvez, (2011) conducted research to ascertain that how Muslims, in
an individual capacity, negotiated their identities and dispelled negative image and perceptions
about Muslims and Islam while dealing with other Muslims or majority Non-Muslims. As the
demand for information about Muslims and Islam increased in the wake of 9/11 attacks,
Muslims, mosques and Muslim organization started to teach positive side of Islam to dispel the
negative perception about Islam and Muslims (Halafoff, 2011). Educating others was a self-
assumed responsibility undertaken by Muslims (Downie, 2013). Muslims produced a counter-
narrative to negate dominant discourse demonizing Muslims and Islam in the society (Jouili &
Amir-moazami, 2006). Muslim women were found active in dealing with the issues of gender-
discrimination, woman rights, representation and equality associated with Islam. In addition,
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their knowledge about Islam also increased (ibid, 2006). With this wave, the knowledge of Islam
increased among Muslims (Halafoff, 2011; Nagra, 2011). Frisina (2010) noted young Muslims
assumed the role of scholars and undertook the responsibility of dispelling negative perceptions
about Muslims and Islam. In days of muddy politics, a routine explicit encounter with the task:
“what it means to be a Muslim” compelled Muslims to show their stance and position and they
separated culture from religion (Roy, 2009:24). Majority religious ingroup focused on “cultural
transformation of religious symbols”, whereas the minority outgroup was restricted during the
surge of this wave (Beaman, 2012:68). In response of discriminatory treatment and negative
perception, minority religious outgroup emphasized the separation of culture and religion (Roy,
2009; R. Warner, Martel, & Dugan, 2001; R. H. Williams & Vashi, 2007). Islamophilia has
deep-rooted history, yet it became more patronized in the wake of the 9/11 attacks. Shryock
(2010) points out that as Islamophobia is an outcome of ill-conceived abhorrence, likewise
Islamophilia is based on uncritical devotion and attachment to Islam.

Religion became a source of personal and social identity after the attacks. L. A. Peek (2005)
presented a three-staged model, though not universal, based on emerging Muslim identity
gaining saliency: i) Religion as ascribed Identity, where religious identity was taken for granted
i) Religion as chosen identity, when individual became aware of their Muslim identity and
started to affirm it and iii) Religion as a declared identity, despite religious profiling, labelling,
verbal and physical harassment, discrimination, Muslims continued to affirm/ assert their
Muslim identity. In addition, Rahnema (2006) presented a circular model:

Marginlization

More Increased
Marginlization Religiosity

-

However, Afshar et al. (2006), Duderija (2008), Khan (2002), Modood (2005), H Moghissi et al.
(2009), Nagra (2011) and Parvez (2011) adopted reactive identity formation model in their
studies. Nagra (2011) coined the term “reactive identity formation” that is mainly derived from
Portes & Rumbaut's (2001) concept of “reactive ethnicity”, which postulates that whenever a
group immigrants experiences racial, national or ethnic discrimination in the host society, they
get more inclined towards their original racial, ethnic or national group with an enhancement of
their attached identification. Nagra added that it is not only ethnic or racial discrimination but if
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any minor religious group experiences discrimination on the bases of religion, they increase their
identification with their religious group. Nagra established that Muslims started to affirm and
assert their religious identity despite massive discrimination, harassment and religious profiling.

Muslim adopted different strategies to negotiate and cope identity crises. Some became
educators, representatives and advocates of Islam. They increased their knowledge about Islam
and Muslims and started to dispel negative stereotyping about them. Others adopted reactive
identity formation and strove to affirm and assert their religious identity with increased
attachment and commitment with their religious obligation. However, some started distancing
themselves from Muslims and/or Islam either due to negative perception of majority ingroup or
expectation of minority outgroup. There emerged another group of Muslims who abandoned
their religious identity and assumed Muslim identity as a cultural part, and did not manifest
religious orthodoxy in their conduct nor did strictly adhere to the injunctions of Islam (Downie,
2013). This adds to the context of the study that how the protagonist of the novel, a Pakistani,
Muslim emigrant, negotiates his identity in the wake of post-9/11 othering, labelling, harassment,
discrimination, profiling, islamophobia and xenophobia.

Data Collection and Analysis
Pre-9/11 Multiple Identities

Changez, the protagonist of the novel, is an immigrant from Pakistan, who goes to the USA,
studies in Princeton, gets a lucrative job in Underwood Samson and starts to live with an
American dream — a life-long yearning of an underdeveloped citizen. At this stage, he is having
multiple identities: nationally and ethnically he is a Pakistani, religiously a Muslim, yet being an
employee of a multi-national valuation company, he is perceived and identified as an American
in the countries he goes for the company business.

a) National/Ethnic Identity

Changez does not hide his past and the land he hailed from — Lahore, Pakistan. He mentions that
his land has remained subject to various “invaders from the Aryans to the Mongols to the
British” (Hamid, 2010:4). At Princeton, he publicly behaved like a “prince, generous and
carefree”, but also worked “three on-campus jobs” (ibid, 6). He cannot forget the tea he had at
home in Lahore (ibid, 9). Even Erica, his girlfriend, points out that he should abandon the strong
yearning for home (ibid, 12). Owing to alienation, detachment and unfamiliar situation,
immigrants try to develop an environment similar to the culture they migrated from (Kurien,
1998; Rayaprol, 1997; Smith, 1978). Manhattan, New York brings an aura of home to Changez
(Hamid, 2010:19), because of prevalence of Urdu language, Pakistani food at the Pak-Punjab
Deli (ibid, 20). As a marked manifestation of eastern hospitality, guests from Pakistan are served
with a free meal on their first arrival in the restaurant (ibid, 23). The owner of Pak-Punjab Deli
and Changez speaks in Urdu language (ibid, 24).
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b) Cultural Muslim Identity

There is a significant number of Muslims who identify themselves as culturally rather than
religiously Muslims. They do not strictly observe to the injunctions of Islam and nor do they
show religious orthodoxy (Moghissi et al., 2009; Rahnema, 2006). On his arrival in the USA,
Changez’s religious identity as a Muslim is cultural one. He grows up beard in New York after
the attacks (Hamid, 2010:32). He utters, “Thank you, God!” only once moreover privately when
he outdoes other Princeton fellows and gets a job (ibid, 9). He drinks wine quite opposite to the
injunctions of his religious identity: he drinks wine with Sherman and other colleagues to
celebrate job induction (ibid, 23), in a party given by Jim at his house where some twirled to the
beat of music and “The rest of us watched from the sidelines, cocktails in hand” (ibid, 26),
during dinner with Erica’s father at their house (ibid, 32), with Erica at his apartment to celebrate
successful acceptance of the manuscript of her novella (ibid, 52), when he is being fired from the
job (ibid, 97). It is not only in the USA, but also in Pakistan he and his family members
consumed alcohol. He has not been found praying five times a day or observing religious
orthodoxy in the novel.

c) New Host American National Identity
Assimilation of Host (American) Identity

Changez’s stay in America is the fulfilment of a long-cherished dream (ibid, 2). He is “happy”
being an active part of American society moreover its contributor (ibid, 3). For him, Professors at
Princeton are like “titans” and students “philosopher-king™" and he considers himself as a “star”
(ibid, 2). He is “confident” of getting a good job (ibid, 3). He gets injured but makes “through
physiotherapy in half the time the doctors expected” (ibid, 4). He is aggressive and proactive and
pleased” with his co-workers and boss (ibid, 5). He is confident and aware of his professional
development (ibid, 26). He maintains fascinating “public persona” (ibid, 7); he feels “well and
truly smitten” after meeting with Erica and his excitement about the adventure of forthcoming
life is more pronounced (ibid, 18). Vacation in America is a superb experience (ibid, 12). He
finds “a kindred spirit at the office” (ibid, 24); feels ‘empowered’ at Underwood Samson and
expects bright future; (ibid, 22); he has a credit card to spend in an hour more than his father
earned in a day (ibid, 22). After successful induction in Underwood Samson, he feels himself “a
young New Yorker” and his future expectation run high: “My world would be transformed”
(ibid, 27). Before the attacks, he is over-optimistic and assured of his future in America, but
afterwards a gloomy change shatters his dreams.

After induction in job, Changez feels change in his identity: “I was, in four and a half years,
never an American; | was immediately a New Yorker” (ibid, 20). On the day of joining in
Underwood Samson, Changez does not think as a Pakistani, rather he is “proud” of his
impressive office at the firm (ibid, 21). He wishes if he could show it to his parents and friends
(ibid, 21). He wants to boast of his new national identity. While referring to his relationship with
American co-workers, Changez uses pronoun “We” rather than I (Ibid, 23, 39), moreover they
are “indistinguishable” (ibid, 23). Though he is aware of his non-American identity, yet his
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“Pakistaniness was invisible, cloaked by my suit, by my expense account, and — most of all — by
my companions” (ibid, 42). However, Wainwright, a non-white from the West Indies, warns
Changez, “Beware the dark side, young Skywalker” (ibid, 23). Regarding Changez, it becomes
true after the attacks, whereas Wainwright, albeit exotic, does not face such discrimination,
because, perhaps, pre-9/11 racial/national or ethnic differences gets substituted with religious
differences in post 9/11 phase.

Once Changez and Erica are watching firefly at Union Square, Erica stands in front of him with
her back to his chest. Changez places his arm around her resting his palm on her belly. He feels
“an intimate gesture — like that of an expectant father with his pregnant wife” (ibid, 100).
Changez wishes to merge in the majority in-group by giving birth to a child through Erica, but it
does not come true after the attacks.

Changez’s Princeton degree, Underwood Samson business card and Erica’s love earn him a
respectable nod of approval in the society and it also give meaning to his life. To the best of his
comfort and satisfaction, this paves the way for his entry into an established class of the
American society, whereas his family at Lahore is withering (ibid, 51).

Integration into New Host Identity

Immigrants have two options either to segregate or integrate into the identity of the host society.
Integration is likely to assimilate and acquire the language, culture, values, traditions and norms
of the host land, whereas segregation is to remain stuck to the original identity prototype. In this
context, Changez integrates into the American society. He is quite a familiar with English music,
even at one point of time Erica, an American by origin, asks him to identify a musical number,
and he immediately informs her that it is “Bryan Adams, ‘Sumer of *69°” (ibid, 11). He drinks
wine (ibid, 12), goes for outing and party with his American fellows, and not only falls in love
with Erica, an American, English and Christian, girl, but also drinks bear with her (ibid, 16).
Changez is well- aware of American female icons and he associates Erica with “the camp of
Paltrow than to that of Spears” (ibid, 13). Changez alludes his dilemma of either looking or not
at the naked breast of Erica with a passage in Mr Palomar (ibid, 14). During training session at
Underwood Samson, Wainwright, one of the new entrants in the firm, is twirling his pen in his
fingers and Changez reminisces Val Kilmer in Top Gun (ibid, 21). Changez drinks wine with
American fellows in different personal, professional and public parties and meetings (ibid, 23,
26, 32,52, 97). This process of assimilation and integration gets halted in the wake of backlash
ensued after the attacks.

Backlash of the Attacks at Personal, Professional and Public Level

When the attacks took place, the minority outgroup faced backlash, discrimination, exclusion,
harassment and profiling at personal, professional and public level, which affected their identity.
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At Personal Level

After attacks, when Changez first time meets Erica, he feels, they are “encountering one another
at a funeral” (ibid, 48). During conversation, Erica says, “You were kind and true”. She uses past
tense to refer their relationship, nevertheless, they are together then too (ibid, 81). They become
very cold to each other. After much deliberate avoidance, Changez sends her a brief email, which
takes him much time to compose. The turmoil in private life and workplace disturb the course of
affairs, even he fails to communicate eloquently with his intimate ones (ibid, 79). Even situations
worsen to the extent where survival of personal relationship became a persistent dilemma:
“whether to continue to try to win her over or to accept her wishes and leave, and in the end |
chose the latter” (ibid, 81-82). It is obvious the attacks ruined the intimacy, attachment, warmth
and attraction in personal relationship between the majority ingroup and minority outgroup.

At Professional Level

In addition to personal level, professional life also gets disturbed. Changez realizes the intensity
of hostility and othering: “I found myself better equipped to regard as misguided — or at least
myopic — the resentment which seethed around us as we went about our business that autumn in
that New Jersey corporate park” (ibid, 58).

A cold meeting with Erica, an impending war in Pakistan and prevailing suspicion and mistrust
leave Changez desolate and heartbroken. He develops beard. Jim called Changez and said, “some
people around here think you’re looking kind of shabby. The beard and all. Quite frankly, I don’t
give a shit. Your performance is what counts, as far as I’'m concerned, and you’re the best analyst

in your class by a long way. Besides, I know it must be tough for you with what’s going on in
Pakistan” (ibid, 82).

He does not enjoy his trip to Chile. He does not drink, eat and sleep during flight. He regrets
going there (ibid, 84). He loses focus on his work: “my laptop was open, my internet connection
enabled, and my pen and notebook positioned by my side — I found myself unable to concentrate
on our work” (ibid, 86). The vice president cautions him about his lethargy and passiveness,
“Look, man, what’s the problem? You’re not getting anything done. I know you’re supposed to
be good, but from my perspective you aren’t delivering squat. Tell me what you need. You want
help with your model, more direction? Tell me and I’ll give it to you, but for God’s sake pull it
together” (ibid, 87). However, Changez cannot share his inner turmoil and problems because: “at
the level of human beings our connection was nil. So | apologized, saying that his feedback had
hit the mark, but that he need not worry because | would redouble my efforts. Everything is
under control” (ibid, 87). Changez “knew he had begun to resent [him]” and Changez started to
resent him too. (ibid,87). This resentment keeps piling, till he decides to resign from his job in
the company. Working relationship, harmony and understating among co-workers degenerate
into mistrust and suspicion after the attacks.

On the last day, after resignation, Changez realizes “how deep was the suspicion I had
engendered in my colleagues over these past few — bearded and resentful — weeks; only
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Wainwright came over to shake my hand and say farewell; the others, if they bothered to look at
me at all, did so with evident unease and, in some cases, a fear which would not have been
inappropriate had | been convicted of plotting to kill them rather than of abandoning my post in
mid-assignment. The guards did not leave me until | was outside the building, and it was only
then that | allowed myself to rub my eyes with the back of my hand, for they had been watering
slightly” (ibid, 97). This embodies disintegration at professional level.

At Public Level

Changez is conscious and admits that the course of his relationship with America changes after
the attacks (ibid, 13). “I WONDER NOW, sir, whether I believed at all in the firmness of the
foundations of the new life | was attempting to construct for myself in New York. Certainly |
wanted to believe; at least | wanted not to disbelieve with such an intensity that | prevented
myself as much as possible from making the obvious connection between the crumbling of the
world around me and impending destruction of my personal American dream” (ibid, 56).
Changez receives odd treatment at the airport of Manila, he feels that he was “under suspicion”
which invokes the feelings of “guilt” in him (ibid, 44).

In a hospital like institution, when Changez goes to meet Erica, a staff nurse informs Changez
“right now you’re the hardest person for her to see. You’re the one who upsets her most. Because
you’re the most real, and you make her lose her balance” (ibid,80).

Changez believes that the behaviour of America after the attacks is not natural but it is
“posturing” (ibid,101). He always took “America as a nation that looked forward” but after the
attacks, he realizes that American nation is “struck by its determination to look back” (ibid,69).
Now “Living in New York was suddenly like living in a film about the Second World War”
(ibid,69). Changez surmises that the reason lying behind the change of American people’s
attitude may be “a time of unquestioned dominance? Of safety? Of moral certainty? I did not

know — but that they were scrambling to don the costumes of another era was apparent”
(ibid,69).

The backlash at personal, professional and public level thrust upon Changez lead him to the
situations where he, as a member of minority outgroup, may define his identity and place in the
majority ingroup host society.

Identity Crises and Awareness of Muslim Identity

Changez stops watching television showing American troops dropping into Afghanistan
(ibid,59). Once he watches a daring raid of American troops on a “Taliban command post”, he
responds it with surprise, “Afghanistan was Pakistan’s neigbor, our friend, and a fellow Muslim
nation besides, and the sight of what | took to be the beginning of its invasion by your
countrymen caused me to tremble with fury. | had to sit down to calm myself, and I remember
polishing off a third of a bottle of whiskey before I was able to fall asleep” (ibid,60). “The next
morning | was, for the first time, late for work. | had overslept and woken with a cracking
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headache. My fury had ebbed, but much though | wished to pretend | had imagined it entirely, |
was no longer capable of so through a self-deception. 1 did, however, tell myself that I had
overreacted, that there was nothing I could do, and that all these world events were playing out
on a stage of no relevance to my personal life. But | remained aware of the embers glowing
within me, and that day | found it difficult to concentrate on the pursuit — at which | was
normally so capable — of fundamentals” (ibid,60).

After the attacks, Changez realizes that the USA is changed. He is quarantined and geos under
additional inspection. “Armed sentries manned the check post at which I sought entry; being of a
suspect race | was quarantined and subjected to additional inspection; once admitted | hired a
charioteer who belonged to a serf class lacking the requisite permissions to abide legally and
forced therefore to accept work at lower pay; | myself was a form of indentured servant whose
right to remain was dependent upon the continued benevolence of my employer” (ibid,95). These
acts of discrimination invoke the feelings of his place and positon in the host society. He
remembers the meeting with Juan-Bautista, who informs him that he is a modern day janissary,
working for the mighty USA at the cost of his own civilizational devastation. “Thank you, Juan-
Bautista, I thought as I lay myself down in my bed, for helping me to push back the veil behind
which all this had been concealed!” (ibid,95).

In addition, Jim also tells Changez, “The economy’s an animal. It evolves. First it needed
muscle. Now all the blood it could spare was rushing to its brain that’s where I wanted to be. In
finance. In the coordination business. And that’s where you are. You’re blood brought from
some part of the body that the species doesn’t need anymore. The tailbone. Like me. We came
from places that were wasting away” (ibid,58). Now, Changez is uncomfortable with the idea
that he belongs to a place that is “condemned to atrophy” (ibid,58). He however regards the
positive side of argument that he has “chosen a field of endeavor that would be of ever-greater
importance to humanity and would be likely, therefore, to provide [him] with ever-increasing
returns” (ibid,58).

To soothe Erica, Changez takes the persona of Chris — ex dead boyfriend of Erica — and love her,
but at the same time he is conscious of his own identity loss: “I did not seem to be myself”
(ibid,63). Changez remembers, “I watched her shut eyes, and her shut eyes watched him”
(ibid,63). Changez feels both “satiated and ashamed” his shame is more confusing for him,
“Perhaps, by taking on the persona of another, I had diminished myself in my own eyes; perhaps
I was humiliated by the continuing dominance, in the strange romantic triangle of which I found
myself a part, of my dead rival; perhaps | was worried that | had acted selfishly and I sensed,
even then, that I had done Erica some terrible harm” (ibid,63-64).

During the business trip at New Jersey for the valuation of a cable company, when a member of
majority ingroup (American) called Changez as “Fucking Arab”, Changez reacted aggressively,
yet he was not xenophobic to assert his identity. He said, “I am not, of course, an Arab. Nor am I,
by nature, a gratuitously belligerent chap.” (ibid,70). These all events paved the way for identity
crises and subsequent identity awareness.
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Commitment with New Host American ldentity

Despite it, Changez tries to show his commitment to his host identity. He works with Erica to
collect donation for the victims of the attack and this role pleases him (ibid, 50). After knowing
about ultimate disappearance of Erica, Changez becomes desperate. He wishes to see her, to
receive her email or call. He goes to the places Erica took him once, because, “I thought I might
see her or because | thought I might see something of us, I am not now certain” (ibid, 99). He
wishes to see her, and see them untied but now he has lost hope of being together. All memories
“have vanished as though they had never existed” (ibid, 99). Despite affiliation and commitment,
after 9/11-truma, the minority out-group cannot live with the majority in-group and even
majority in-group seems withering. (ibid, 98).

Reactive Religious Identity Construct

The backlash, discrimination, additional inspection and quarantine at New York airport, abusive
encounter with an American who called him ‘Fucking Arab’, meeting with Juan Bautista, Jim’s
definition of Economy and American support to India against Pakistan in the impending war lead
him to reactive religious identity construct; consequently, he starts defending his people and thus
he goes against the majority ingroup.

When Juan-Bautista mentioned that the name of the uncle of Changez’s father was included in
Spanish translation of the poets of the Punjab, it gave pleasure to Changez (ibid,88). On his
arrival in Pakistan, Changez believes that discussing life in America with his parents would be
out of context and it would be likely sing in a mosque (ibid,75). He censors mention of Erica
during his discussion about America. (ibid,76).

Changez starts to assert his national pride and sanctity: “For we were not always burdened by
debt, dependent of foreign aid and handouts; in the stories we tell of ourselves we were not the
crazed and destitute radicals you see on your television channels but rather saints and poets and —
yes — conquering kings. We built the Royal Mosque and the Shalimar Garden in this city, and we
built the Lahore Fort with its mighty walls and wide ramp for our battle-elephants. And we did
these things when your country was still a collection of thirteen small colonies, gnawing away at
the edge of a continent” (ibid,61). Changez says to the American fellow, “We Pakistanis tend to
take an inordinate pride in our food. Here in Old Anarkali that pride is visible in the purity of the
fare on offer; not one of these worthy restaurateurs would consider placing a western dish on his
menu” (ibid,60). He adds that people are not given to “vegetarian recipes” like Indian, nor “the
sanitized, sterilized, processed meats” are common like in America; moreover, the people are not
“squeamish” while fulfilling their desires (ibid,61).

The American fellow wants to pay half bill in accordance with his American culture, but
Changez stops him from doing so with his cultural rite “here we pay all or we pay none”
(ibid,98). He observes his cultural value and pays the bill out of hospitability.
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Changez says that the boy alleged in the assassination plot of an American was baselessly
incriminated (ibid,109). He arranges rallies and campaign against American attacks on
Afghanistan in Lahore, Pakistan. His grown-up beard is a symbolic commitment to his original
identity. Nevertheless, Changez is still “lover of America” (ibid, 1); New York “occupies a place
of great fondness in [his] heart” (ibid, 20); moreover, he does not hate America yet intentional
deliberation of past tense “was " infers that his dream of living a prosperous life in the dreamland
is no longer intact. He remembers Erica (ibid,10), but he is not willing to recount it (54).

Discussion and conclusion

Both German and Japanese people were discriminated, othered, persecuted and marginalized in
the USA after the First World War (1914-18) and the Second World War (1939-45) respectively,
as result, they segregated from their original ethnic identity and assimilated into the melting pot
of American national identity (L. A. Peek, 2005). Discrimination against German Japanese was
of ethnic or national nature. However, unlike German and Japanese, Muslims reacted against
discrimination and preferred to maintain their Muslim identity; moreover, the stigmatization and
discrimination against Muslim was of religious nature. Media added to the development of a
negative perception about Muslims as a terrorist, barbaric and danger indispensable (S. Alj,
2008; L. A. Peek, 2005), which permeated the deep recesses of public consciousness. Many
American civic leaders, government officials, newspaper article writers, opinion leaders,
religious scholars, intellectual leaders and personnel from law enforcement agencies proactively
came forward to contain and condemn ensuing hostility and discrimination against Muslims
(Lee, 2002). Despite efforts and activism, many cases of hostility, discrimination, religious or
ethnic profiling, verbal and physical assault, threat, property losses, harassment, hate crimes,
civil rights violation and job discrimination were reported against Arbs, Muslim or the
individuals having affinity with Muslims like Latinos, South Asians, Hindus and Sikhs (L. A.
Peek, 2005). In spite of the vast ethnic diversity, Muslims had been treated as homogeneous
entity across the west (Cesari, 2005; Said, 1978). After the 9/11 attacks, all Muslims were
perceived as responsible for act of a small group of Muslim activists/terrorists. Being treated as
others of America, Muslims from diverse ethnic or national group showed solidarity, affiliation
and commitment. Though projected as a clash of civilization — revival of the crusades — it was a
religion versus national identity conflict. It was not a clash between Christianity and Islam, but in
fact it is between a national and religious identity. Religion versus national identity: Islam versus
American nationality.

Like any other immigrant, Changez goes to America with two different identities i.e.
ethnically/nationally Pakistani and religiously Muslim. Though he strives to assimilate new host
American identity, yet the memory of original religious and national identities is fresh. In the
present postmodern, transnational and transcultural globe, immigrants cannot stick to one
identity, but they develop multiple identities (Afshar et al., 2006; Baumann, 1996). Likewise, he
develops multiple identities: assimilation/integration of the new American identity and
reconciliation with the original national and religious identity. A very fine bordering line keeps
these various identities distinct, yet they have an overlapping phase to undergo the process. But,
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the attacks disrupt the smooth course of integration into the new host identity. Changez faces
discrimination at personal, professional and public levels. He tries to show his commitment to
the host identity and society, and bears the backlash; however, there comes a point where he
steps forward to rebut and reject the feelings of islamophobia and discrimination. In doing so, he
does not care for his economic loss and devastation of his American dream. The trajectory of his
pre-and-post-9/11 identity can better be traced with the help of the given chart:
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Post-9/11 Muslim Identity
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There rises a profound and probing question that Changez being a fresh immigrant to the USA
decides to go back to Pakistan even at the cost of his American dream, financial loss and bright
career. If he had been first, second or third generation American Muslim, then the course of his
action would have been altogether different. It is therefore obligatory for literature as well other
institution of life to undertake these sensitive questions to make this world peaceful, co-
existential, pluralistic and heterogeneously united.
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Abstract

Previous studies focused on Simone de Beauvoir as the precursor and proponent of modern
French feminism but virtually ignored the author’s core existentialist principles of freedom and
choice in human relationships, particularly in heterosexuality. It is this unique angle that de
Beauvoir has chosen for representing and sustaining her position in scholarship that this study
sets out to explore. Thus, the study adopts the French ‘explication de texte’ as its methodology
and attempts to portray the deep structures which are male/female relationships with differing
levels of commitment. Using Existentialism and Feminism as its major theoretical framework the
study does a content analysis of the selected narrative, Les Mandarins. It is discovered in the
study that in their relationships, both male and female characters act according to their personal
choice, not feeling obliged to follow social conventions. The findings also reveal that regardless
of whether characters are in extra-marital or non-marital relationships, they readily accept
responsibility for their choice.

Keywords: sexual freedom, existentialism, choice, heterosexuality, responsibility.
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Introduction

The sole preoccupation of existentialism is human existence (Omoregbe 38). Thus,
existentialists consider every human being on earth as an actor on a stage. To exist, therefore,
involves making choices freely among the many available choices and thereafter assuming full
responsibility for the choices made. Although there are many themes in existentialism both as a
philosophical and literary theory, freedom and choice are among those that permeate all the
different strands. This paper, therefore, attempts to present Simone de Beauvoir’s existentialist
viewpoint on freedom and choice in relationships that are heterosexual as presented in Les
Mandarins.

Existentialists “do not only use works that are strictly philosophical, but also popular
writings, plays, novels and drama” in order to understand man in his environment (Omoregbe
38). In this study, Les mandarins, a text by the French existentialist and feminist philosopher and
writer, Simone de Beauvoir, is examined to highlight her representations of male/female sexual
relationships at two levels: first, in extra-marital relationships and second, in non-marital
relationships.

The examination of human relationships at these two levels, namely, in etra-marital and
non-marital relationships, brings in the relevance of feminism whose main concern is
male/female relationships. Thus, the study will lean heavily on two principles of existentialism
namely freedom and choice. Also, it will explore a relevant aspect of radical feminism, using it
as an analytical tool because this aspect of feminism often advocates for multiple sex partners in
order for women to take total control of their body.

Arnaud Tomes (62) notes that existentialism promotes the view that humans are free to
chart their own course in life, control their affairs and then assume full responsibility for the
consequences of their choices and actions. For existentialists, when an individual chooses what
to do, it is a choice, when he refuses to choose, that also in itself is a choice, because that
individual has chosen not to choose. Thus, there appears to be no middle ground or sitting on the
fence in existentialism as regards choice.

Freedom, Choice and Responsibility

Human freedom comes with a heavy responsibility because although man has the
freedom to choose what course to follow, he is also responsible for the consequences of his
actions or inaction (Tomes 42). In other words, man’s destiny is in his own hands. His future is
not predestined; rather it is the projects he resolves to carry out that determine his actions, and all
his actions are geared towards fulfilling his life’s projects. The exercise of freedom matters most
in existentialism, because, as Omoregbe (45) opines, “one does not acquire freedom since it is
identical with human existence and is inseparable from it.”
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In his work, Tomes (42) quotes Jean-Paul Sartre saying that “I’existence précéde
I’essence” [existence precedes essence]. In other words, man does not have any predetermined
essence; instead he exists first of all and thereafter creates his own essence through his free
choices and actions. According to Tomes (62) « La liberté n’est pas une qualité qui viendrait
s’ajouter aux autres propriétés constituant la nature humaine, mais elle constitue 1’étre mémey.
[Freedom is not a quality that adds itself to other constituents of human nature, but it constitutes
the being itself]

Man’s freedom is inseparable from responsibility because man is responsible for the way
he uses his freedom. In other words, man has a limitless range of choices before him, yet he is
responsible for whatever he makes of himself because there is no possibility of any excuse. Thus,
this freedom is a heavy burden and it is this realization that makes man to be seized with anguish
and he seeks in vain devices to run away from this freedom. Sartre refers to this as: “mauvaise
foi” [bad faith]. Bad faith is self deception because no matter how hard man tries to run away
from his freedom, this is impossible because according to the existentialists, man is inseparable
from his freedom. Besides, the society also has a way of limiting man’s freedom through the
setting of ethical standards. This brings to mind Jean-Paul Sartre’s renowned saying that,”
L’enfer c’est les autres” [Hell is other people]. Thus others become hell to an individual in the
sense that they pass judgment on the choices and actions of that individual.

A close reading of Simone de Beauvoir’s Les mandarins shows that the characters’
exercise of freedom in different areas of life is central, but this study focuses specifically on
matters relating to male/female sexual relationships.

Sexual Liberality as Choice in Les mandarins

The setting and time of the nowvel is in the post-second World War French society.
During this period, there was a shift in moral values, from that of rejecting the Christian moral
code to accepting sexual liberalism, which allows for setting standards for oneself. A major
factor that necessitated this change in people’s view of sexuality is their experience in the two
World Wars, the World War | (1914-1918) and the World War 11 (1939-1945). These wars had a
great impact on sexuality in 20th century French society and its literature. By the end of the
World War |1, hundreds of cities lay in ruins; two in Japan were devastated, each by a single
atomic bomb. Millions died in gruesome concentration camps. Instead of adhering to long-held
traditional norms and values, people adopted their own codes of behavior. The horrors of these
wars along with the untold suffering that humans experienced resulted in the questioning of the
belief in the existence of a God and the belief in the goodness of human nature (Casper 29).

The prevalent view of sexual liberality of the post-war period is well presented in Simone
de Beauvoir’s works. The selected text, Les mandarins, portrays characters with liberal sexual
attitudes, attitudes that emphasize the idea of personal freedom, choice and responsibility for
one’s actions. The two main families in text are the families of Robert and Anne Dubreuilh and
that of Henri Perron and Paule Mareuil. The story is told alternatively in the first person by two
narrators. The first is Anne, a psychoanalyst and the wife of a renowned, committed writer
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named Robert Dubreuilh who is a literary and political mentor of Henri Perron. The second
narrator is Henri Perron, a man in his late thirties, who is a committed writer, a staunch supporter
of the Resistance movement, and director of a newspaper of the Left Wing titled L Espoir which
was founded in the clandestinity of 1943. Henri Perron lives with Paule, his partner of ten years,
a singer but who abandons her singing profession and moves in to live with him.

Freedom and Choice within Extra-marital Relationships

Robert Dubreuilh and his wife, Anne, are among the characters in the novel that although
married, have extra-marital relationships. On one occasion, an American named Scriassine who
lives in France invites Anne to his hotel. She accepts the invitation, informs her husband about it
and leaves for the hotel. While they drink, Scriassine asks Anne if she has ever cheated on her
husband, he says « C’est drole; dans le milieu ou vous vivez, toutes les femmes sont affranchies :
et vous, on se demande si vous avez jamais trompé votre mari». (117) [It is funny; in the place
where you live, all the women are emancipated: and you, one wonders if you have ever been
unfaithful to your husband]. To that, Anne replies:”Trompé: quel mot affreux! Nous sommes
libres Robert et moi et nous ne cachons rien. (117) [Unfaithful: what a horrible word! We are
free Robert and I and we hide nothing from each other].

The freedom that exists between Anne and Robert is what existentialism advocates.
Therefore, Anne points out to Scriassine that she and Robert understand the word ‘tromper’ [to
cheat] differently from ‘ne rien cacher’ [to hide nothing]. Neither Robert nor Anne considers
having other sexual partners outside their marital union as cheating and as a result, they both
freely discuss their extramarital exploits. For them, having extramarital affairs is simply a
question of their exercise of freedom of choice in sexual matters.

A notable point here is that radical feminism advocates the view that women should live
freely and enjoy having rights over their own body and this justifies short-term sexual
relationships with several partners. Although Anne’s husband Robert Dubreuilh also has female
lovers outside their union, there is a remarkable difference between Anne and her husband
regarding their extra-marital relationships. The difference lies in the fact that Robert can have
affairs without feeling emotionally attached to his partners, whereas Anne accepts only those
whom she considers as friends. The following portion highlights the different levels of
commitment between Robert and his wife Anne:

Jétais trés différente de Robert; ¢a lui [Robert] paraissait normal de
ramasser dans un bar une jolie putain et de passer une heure avec
elle. Moi je n’aurais jamais accepté pour amants des hommes dont
je n’aurais pas pu faire des amis et mon amitié était exigeante. (117
& 118)

I have been very different from Robert, it would appear normal to
him [Robert] to take a beautiful prostitute from a bar and spend an
hour with her. Me, | would never accept as lovers men who |
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would be unable to make friends with, and my friendship is
demanding (Our translation).

The exercise of choice in the case of Robert and Anne is seen in the level of their
commitment to their partners. Robert has little or no commitment in his relationships with other
women. His relationships are always casual; because he does not attach any importance to them.
As soon as he finishes sleeping with a woman, he immediately puts an end to the relationship.
The worth of such relationships in Robert’s view is close to nothing. He simply gets sexual
satisfaction and thereafter goes his way. Anne on the other hand, always goes into deep and
lasting relationships with men.

Extra-marital relationship that is characterised by serious commitment is exemplified in
Anne Dubreuilh’s relationship with Lewis Brogan, whom she meets during a conference for
psychoanalysts in America. Lewis understands that Anne has affection for him and as a result
came back to New York, yet he deliberately refuses to propose to her, in an effort to heighten
Anne’s desire for him. By doing this, Lewis demonstrates his own way of wielding power over
Anne; he wanted her to recognize that as the man, he is in control. However, Anne demonstrates
extra-ordinary boldness by proposing to Lewis. When Lewis finally takes her home, Anne feels
very happy and says: « Il était nu, j’étais nue, et je n’éprouvais aucune gene : son regard ne
pouvait pas me blesser; il ne me jugeait pas [. . .] Son désir me transfigurait. C’était si
miraculeux». (39) [He was naked, | was naked, and | did not feel uneasy: his look did not upset
me, he did not judge me . . . His desire transformed me. It was so wonderful].

The point illustrated by this story is that extra-marital relationships may eventually
evolve to deep relationships. The relationship between Anne and Lewis is characterized by the
absence of restraint that could mar sexual pleasure. The goal of both partners is to have as much
pleasure as they possibly can. As Anne puts it, Lewis’ desire for her body transformed her. This
is only achievable because she did not feel any uneasiness around Lewis or feel as if she was
being judged.

Another fact that can be noted from the relationship between Anne and Lewis is the
deconstruction of female stereotyping as a weaker vessel. As Pilcher & Whelehan (167) put it,
“stereotypes exist at a collective level. For example, women are considered as emotional and
unpredictable.” In the narrative under study, this view is debunked by de Beauvoir because she
presents Anne as emotionally stronger than Lewis. After Anne’s departure, Lewis felt as if a part
of him had died. As a result, he is no longer able to bring women to come and pass the night with
him even though he feels the urge to do so. In his letters, Lewis tells Anne how troubled he
became after she left Chicago. He writes « Est-ce que je vais continuer a vous aimer chaque jour
de plus en plus ? Je ne peux plus ramener chez moi des femmes d’une nuit. Celles a qui j’aurais
pu donner un petit bout de mon cceur, je n’ai plus rien a leur offrir». (179) [Am | going to
continue loving you more and more by the day? | can no longer bring women to my house.
Those to whom | would have given a little part of my heart, |1 have nothing at all left to offer
them now].

http://www.ijhcs.com/index.php/ijhcs/index Page 92



Volume 4 Issue 3

December 2017

Additionally, there is a marked similarity in the relationship between Anne and Robert
and that between Anne and Lewis in terms of openness. Anne tells Lewis everything about her
relationship with Dubreuilh and she does the same to Robert on her return to France. However,
the author also points to the fact that there are dangers in relationships where lovers are separated
from each other both by time and geographical distance. One of such dangers is jealousy. While
one party is away, the other may become jealous, wondering with whom his partner may be
spending nights, or as in the case of Lewis and Anne, both parties may become jealous.

With the passage of time, jealousy may lead to yet another danger—feelings of
insecurity. In a relationship where security is lacking, both partners may suffer emotional
distance. Instead of the bond of friendship between them becoming closer and strengthened, it
wanes and weakens. Such feelings of insecurity eventually make an individual to feel that his/her
partner is less committed to their relationship.

This is applicable in the relationship being analysed here.Even though Anne keeps her
promise and returns to see Lewis, and together they visit Chicago, Ohio, New Orleans, and
Mexico, deep within him, Lewis still feels insecure and so does Anne too. Lewis remembers that
Anne’s visit would soon end and then she will return to Europe. This thought disturbs him, and
in order to avoid suffering an emotional loss for a second time, Lewis proposes to Anne. He asks
her to divorce her husband and then come to live with him. Lewis tells her: “Vous étes mariée.
Mais vous pouvez divorcer. Nous pouvons vivre ensemble sans étre mariés.” (245) [You are
married. But you can divorce. We can live together without getting married.] Anne turns down
his offer and this depresses Lewis. In his depressed state, Lewis decides to stop loving Anne or at
least, reduce his love for her because he knows that when his love for Anne reduces, he would be
better prepared to get over her absence quickly and not suffer so much when she finally leaves
him and returns to France.

In order to achieve his aim of loving Anne the less, Lewis takes her to stay with a family
in New York. The third time Anne returns to see Lewis in America, she realizes on the very first
day of her arrival that things have changed between them because the relationship lacked its
former warmth. Time and geographical distance as well as Lewis’ decision to reduce his
attachment to Anne have contributed to the waning of their love. The remarkable openness
existing between them moves Lewis to confess to her.

Je tiens toujours a vous, beaucoup; j’ai beaucoup
d’affection pour vous, mais ce n’est plus de I’amour [. . .]
Oui, une femme c’est agréable; on cause, on couche
ensemble, et puis elle repart: il n’y a pas de quoi perdre la
téte. (383)

I still feel attached to you, a lot; | have a lot of affection for
you; but it is no longer love. . . .. Yes a woman is likeable,
you talk with her, make love to her, and then she leaves
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again: there is nothing in that over which a person should
lose his head.(Our translation)

As it turns out, Anne becomes sad that she is unable to meet Lewis’ emotional and sexual
needs since he desires a woman who would love him and live with him. A woman who simply
visits, chats, makes love with him and thereafter be gone for many months is not what he wants.

Thus, as the novel illustrates, the fact that individuals are free to make sexual choices,
have as many sexual partners as they desire outside their marital unions, does not necessarily
mean that such relationships ultimately lead characters to happy and fulfilling lives. On the
contrary, short-term relationships eventually leave one insecure, alone, and perhaps afflicted with
emotional pains.

Sexuality in Non-Marital Relationships

Henri and Paule are an example of individuals, who though, not married to each other,
live together. Henri is a writer while Paule is a singer. Before coming to live in Henri’s house,
Paule had numerous lovers; however, she abandons singing, moves in with Henri and decides to
limit her sexual interests to Henri alone. Henri on the other hand, still keeps other lovers. Thus,
their relationship sets off on an unequal footing—unequal commitment.

Henri tells his lover Paule that although he will continue to live with her, he desires to
have as many female lovers as possible:

Il faut que je te parle franchement ; je ne vivrai jamais avec une
autre, jamais. Mais, [. . .] j’ai envie de nouveté, d’aventures, j’ai
envie d’histoires sans importance avec des femmes. (135)

It is necessary that | speak frankly with you; I will never live with
another woman, never. But . . . | desire new things, adventures; |
desire to have casual love affairs with women. (Our translation)

A close reading of the excerpt above reveals Henri’s attitude towards women. His view
amounts to objectification of women. His low esteem of women is seen in his words “j’ai envie
de nouveté” [I desire new things]. In other words, he only derives pleasure from a woman at the
beginning of a relationship and as soon as the initial passion wanes he dumps her for another.
Thus it becomes clear that Henr exercises his freedom and choice by going from one woman to
another. Furthermore, he considers it adventurous because he says “j’ai besoin d’aventures” [I
desire adventures].

Many feminists are against Henri’s view because it reduces women to mere pleasure kit
for men. Worse yet, Henri says “j’ai envie d’histoires sans importance avec des femmes”, [I
desire to have casual love affairs with women]. His lack of esteem for women makes him look
down on Paule thereby withdrawing the openness that marked their relationship initially. Also
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this negative view led to his subjecting her to all manner of maltreatment which finally made
Paule to lose her psychological balance.

For instance, at the onset, frankness is at the basis of this relationship. Whenever Henri
gets a new lover, he tells Paule about it and they both discuss it openly. But with the passage of
time, that rule is broken and Henri begins to hide his love affairs from Paule. Eventually Paule
gets to know about Henri’s romance with Nadine, a family friend. Thus, when Henri tells Paule
that he wants to have many casual relationships with women, Paule replies him thus:

Mais tu en as une [. . .] avec Nadine. Oh ! Rassure-toi ! je ne suis
pas jalouse d’une enfant; surtout pas de Nadine ! [. . .] Je te I’ai dit
la nuit de Noél : un homme comme toi n’est pas asservi aux mémes
lois que les autres. Il y a une forme banale de fidélité que je ne
réclamerai jamais de toi. Amuse-toi avec Nadine et avec qui tu
voudrais [. . .] Tu vois que je respecte ta liberté. (135)

But you have one . . . with Nadine. Oh! Rest assured! I am not
jealous of a child; especially not of Nadine! . . . I told you on
Christmas night: a man like you is not enslaved to the same laws as
other men. There is a form of banal fidelity that | will never demand
of you. Have fun with Nadine and with anyone you wish . . . You
can see that I respect your freedom. (Our translation)

Although Paule respects Henri’s freedom and vows never to demand fidelity from him,
she feels deeply hurt about what Henri does and this makes her cry constantly. Unequal
commitment, which eventually leads to secrecy, makes Paule to suffer emotionally. The painful
experience that Paule suffers illustrates that this idea of freedom may not be as clear cut as
existentialists and feminists may have us believe.

The relationship degenerates further when Henri indulged in lies. When Henri plans to
visit Portugal, he refuses to take Paule along on the pretext that he does not have enough money
to pay for both of them. Thus, it came as a shock to Paule when she learns that Henri will travel
with Nadine to Portugal instead. Paule weeps bitterly because of Henri’s dishonest and dubious
behaviour towards her, thus she tells him: “Je suis sans défense et tu en abuses,” (139) [l am
defenceless and you are abusing it].

Therefore, one can safely conclude that even in relationships that allow for multiple
sexual partners, happiness is not guaranteed. Within such relationships also, there exists
characters that resort to cheating on their partners. Furthermore, the existence of unequal
commitment leads to yet more difficulties as those who are involved in such relationships look
for ways to put them to an end as Lewis does on realizing that he cannot have Anne all to
himself, or as Henri does by keeping secrets from Paule. In other words, neither existentialism
nor feminism gives total ‘freedom’ to its adherents in the real sense of the word freedom.
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Use of the Female Body as a Tool/Weapon

Characters exercise freedom and choice for different motives. While there are characters
who exercise such freedom for the attainment of sensual pleasure or for the gratification of
sexual desire as have been exemplified above, there are yet others who use their body as a tool or
weapon. Les mandarins is replete with examples of such individuals. Among them is a young
girl of eighteen named Nadine who uses her body as a means to an end, giving her body to men
in exchange for what she wants. Although Nadine hardly enjoys having sex, she engages in it in
order to get what she cannot get otherwise. The narrator affirms that “Pour Nadine, faire I’amour
était évidemment une occupation ennuyeuse” (131). [For Nadine, lovemaking was evidently a
boring experience].

Hear her as she laments to her mother one day concerning her relationship with a man
called Lambert:
Oh! Il [Lambert] demande plus que tu ne crois. [. . . ] D’abord tous
les soirs il demande a coucher avec moi : ¢a m’assomme. Tu ne
rends pas compte : si je refuse ¢a fait tout un drame. [. . . ] Par-
dessus le marché, si je ne prenais pas mes précautions, il me ferait
un gosse a tous coups. p. 95

Oh! He [Lambert] asks for more than you think. . . . First of all,
every night he asks that | sleep with him: that bores me to death.
You don’t know: If I refuse it would create a scene. . . . Above all,
if 1 am not careful, he will get me impregnated all the time. (Our
translation)

From what Nadine says, it is obvious that engaging in sex is extremely boring to her, yet
she succumbs to it since that is what will make men keep her in their company, thereby enabling
her to get what she wants from them. She once asked her mother: « Comment veux-tu que j’aie
des histoires avec des types si je ne baise pas ? [. . .] Si je veux sortir avec eux il faut que je
couche avec, je n’ai pas le choix. Seulement il y en a qui le font plus ou moins souvent, plus ou
moins longtemps » (96). [How do you expect me to go out with men and not sleep with them? If
I want to go out with them then I must sleep with them, I don’t have a choice. It is only that there
are some who do it more or less often, more or less longer].

Nadine belongs to the class of women who use their sexuality to free themselves from the
shackles of unwanted situations or circumstances. In radical feminism, this is very much
permissible if a woman on her own volition chooses to prostitute herself, thereby using her body
to get what she cannot get otherwise. Nadine takes this stand when she seduces Henri in order for
him to take her along to Portugal. She gets him drunk and makes love to him.

To show that she is fully in control, Nadine plays on Henri’s emotions. As Henri sees her
naked beside him, he attempts to make love to her but she firmly refuses. Nadine’s refusal shows
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that she has the upper hand, and is highly manipulative. She postpones the sexual act,
withholding it until she gets what she wants from Henri, thereby demonstrating that she is fully
in control. She tells him: “Tu as été gentil mais je n’aime pas recommencer, pas le méme jour”
[You were pleasant but I do not want to start all over again, not on the same day], meaning that
she would allow him to sleep with her on another day. Nadine knows that if she postpones the
immediate gratification of Henri’s desire by withholding her body from him, she can get him to
promise to take her to Portugal. It is only after she gets Henri’s word that she allowed him to
have sex with her.

The point of interest here is that women can wield power over men through the use of
their body. Nadine tells Henri her reason for forcing herself on him: “Quand on couche avec
quelqu’un ¢a brise la glace; on est bien mieux ensemble qu’avant. [. . .] je voulais que tu me
trouves gentille. [. . . ] Je veux que tu me trouves assez gentille pour m’emmener au Portugal.
(91) [When one sleeps with someone it breaks the ice; people get closer together than they were
before. . .. I wanted you to find me pleasant. . .. | want you to find me pleasant enough to take
me to Portugal]. Henri ends up taking her to Portugal because that is the only way Nadine would
allow him to sleep with her.

Another point worthy of note here is that in this instance, both parties got what they
wanted; Henri got Nadine’s body by agreeing to take Nadine to Portugal while Nadine was able
to satisfy her desire of visiting Portugal by giving her body to Henri. Thus, this relationship can
be described as a mutually beneficial one.

Another occasion that Nadine resorts to the use of her body as a tool was during the years
of German Occupation of France. Because this period was marked by scarcity of food, Nadine’s
mother, Anne Dubreuilh, tries all in her power and provides food for her family. Her mother’s
efforts notwithstanding, Nadine throws herself at an American soldier in order to obtain
abundant food. In her words:

Remarque que pour ca [pourvoir a nos besoins], maman était
formidable ; elle se tapait des quatre-vingts kilométres a vélo pour
nous ramener un Kkilo de champignons ou un bout de charogne ;
mais ¢a ne m’empéchait pas. Le premier américain qui m’a foutu sa
caisse de rations dans les bras, j’étais folle. (92)

Take note that in that [catering for our needs] mother was
formidable; she would ride some eighty kilometres on bike to bring
us a kilo of mushrooms or a piece of carrion; but that did not
prevent me. | became madly in love with the first American
[soldier] who gave me his rations. (Our translation)

Much later, after the war, Nadine continues to use her body as a tool, but in this instance,
as a punitive measure against her male friend Lambert. In order to punish him and wound his
male pride for having wronged her, Nadine goes and sleeps with a soldier named Joly for whom
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she has no affection. The use of her body as a way to punish Lambert worked because Lambert,
unlike many other characters in Les mandarins, is intolerant of multiple sexual partners. This is
well captured in a conversation between Nadine and her mother:

- Ilvay avoir des étincelles a-t-elle ajouté d’une voix jubilante : j’ai revu Joly et
nous avons recouché ensemble. Tu imagines la gueule de Lambert quand je
vais lui raconter ca !

- Nadine ! ne le lui raconte pas. [. . .] Tu as fabriqué cette histoire expres pour le
blesser en la lui racontant

- Evidemment, j’ai voulu le punir ; il le mérite bien.

- Alors tu dois comprendre que Lambert ne supportera jamais que tu 1 aies
trompé ; tu vas lui faire une peine affreuse et gacher irrémédiablement toute
votre histoire

- There are going to be sparks! She added in a happy voice: | saw Joly and we
recommenced sleeping together. You can imagine how Lambert will yell when
I narrate this to him!

- Nadine! Do not tell him about it . . . You deliberately made this happen in
order to hurt him by telling him of it.

- Evidently, | wanted to punish him; he well deserves it.

- Then you must understand that Lambert can never put up with the fact that you
cheated on him; you will cause him very serious pain and totally spoil your
relationship with him (Our translation)

As Anne says, “Lambert ne supportera jamais que tu ’aies trompé” [Lambert can never put
up with the fact that you cheated on him]. This turned out to be very true because Lambert
cannot bear the thought that another man slept with Nadine. As a result of this act of
unfaithfulness on Nadine’s part, both of them broke up and ended that relationship.

There is more to be seen here than just the breakup of the union between Lamber and
Nadine. Note that the word “tromper” [to cheat] has a very different meaning in the relationship
between Lambert and Nadine as opposed to that between Anne and Robert. In the case of Anne
and Robert, such idea of ‘cheating on another’ does not even exist! They strongly portray the
existentialist view that every individual should be free to express themselves in whatever way
they deem fit. Thus, Anne refers to ‘tromper’ [to cheat] as “un mot affreux” [a horrible word].
They both consider sexual liberality a norm.

In contrast, it is this same word “tromper” that puts an irreparable rift between Lambert and
Nadine. The lesson here is that while the majority of Beauvoirian characters demonstrate by their
way of life the acceptance of multiple sexual partners, there are exceptions. For some characters,
though they may be in the minority, sexual fidelity is still a must.

Another female character, Lucie Belnomme is a further proof that women can use their
body as a tool to get what they want. Lucie Belhomme is a rich and very influential woman who
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believes that with her body and beauty, a woman can get whatever she wants. The remarks of
Marie-Ange about Lucie lend credence to this claim:

A son age elle [Lucie Belhomme] a encore tous les hommes
qu’elle veut et elle s’arrange pour mélanger les utiles et les
agréables. En ce moment, elle en a trois qui veulent tous les trois
I’épouser. [. . . ] Chacun croit qu’il est le seul a savoir qu’il y en a
deux autres. (309)

At her age she [Lucie Belhomme] still has all the men she wants
and she mixes the useful and the pleasant ones. At the moment, she
has three of them and each of the three wants to marry her. . . . .
Each believes he is the only one that knows that there are two
others. (Our translation)

Apart from using her own body, there are times when Lucie also uses her daughter
Josette, in order to get her way. During the war years, for example, she used her daughter who is
a very beautiful young girl to get the German soldiers to do her bidding. Before the war, Lucie
ran a dressmaking firm. However, when the war started, the firm was to be liquidated. Rather
than see that happen, Lucie uses both herself and her daughter to ensure that her firm does not
collapse. Hear her as she confides in Henri:

Personne ne saura jamais ce que j’ai payé pour avoir la maison la
maison Amaryllis & moi et pour en faire une grande boite [. . .] Je
ne pouvais la sauver qu’en me servant des Allemands : je me suis
servie d’eux et je n’irai pas vous raconter que je le regrette.
Evidemment, on n’a rien sans rien ; je les ai regus a Lyons, j’ai
donné des fétes : enfin, j’ai fait le nécessaire. Ca m’a valu quelques
ennuis a la Libération, mais c’est déja loin, ¢’est oublié. (310)

No one will ever know what | paid to have Amaryllis house by
myself and to make it a great firm . . . | was only able to save it by
using the Germans: | used them and | am not going to tell you that
I regret it. Evidently, nothing goes for nothing. | received them in
Lyons, | threw parties; finally | did what was necessary. That
brought me some problem with the Liberation, but that was long
ago, it is already forgotten. (Our translation)

Lucie Belhomme’s Machiavellian spirit can be seen in her ruthless decision to give her
daughter Josette to sleep with German soldiers against the young girl’s wishes. With her body
and her daughter’s made available, Lucie ensures the survival of her dressmaking firm. This
demonstrates that in some instances, women exercise power by using their body to free
themselves from conditions they find discomforting especially economic situations. As Lucie
notes, she does not regret her actions since she is not under any form of duress when she engages
in those sexual acts. She willingly consents to them, considering them as the only means to save
herself from serious war conditions which threatened her financial security.
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As Josette continues to go out with German soldiers, she falls in love with one, much to
her mother’s displeasure, because in this kind of relationship, love is not tolerated. Moreover,
French women were not expected to relate with German Occupiers. Mercier, a man who worked
with Lucie during the war period got hold of some passionate love letters that the young German
soldier wrote to Josette as well as the pictures they took together. For three years after the war,
Mercier threatens Lucie with blackmail and Lucie keeps paying him off, because if these
documents appear in public, it would mean imprisonment for Lucie and Josette. Later, when
Mercier is caught and imprisoned he demands that Lucie fight for his release or be exposed.

Rather than be exposed, Lucie again throws her daughter Josette into the hands of a man that
could save them from the consequences of this treachery if discovered. She finds Henri Perron to
be the right man for the “job.” Thus, she arranges for Vernon the director of Studio 46 to accept
Henri’s play on the condition that her daughter Josette plays a major role. The stage was thus set
for Henri to meet Josette, and sure enough, Henri falls in love with Josette because she is a very
beautiful girl. When Lucie senses that Henri’s love for Josette has grown, she summons him to
her house and presents the case before him. She tells Henri that Josette was not useful to her
during the war because she fell in love with a German soldier. Hear Lucie as she completes the
story:

Josette ne m’a jamais servie a rien, elle s’est compromise d’une

maniere parfaitement inutile ; elle est tombée amoureuse d’un

capitaine, un beau garcon sentimental et sans aucun influence qui

lui a envoyé des épitres enflammées [. . . ] elle les laisser trainer

partout, et aussi des photos ou ils paradaient tous deux [. . . ]

Mercier a vite compris le profit qu’il pourrait en tirer [. . ..] Voila

trois ans que je casque, et j’étais préte a continuer. Il a été

indicateur de la Gestapo, et on vient de 1’arréter. Il me fait dire que

si je ne le sors pas de 13, il nous met dans le bain. (311)

Josette was not useful to me in any way, she compromised in a
perfectly useless manner; she fell in love with a captain, a
handsome and sentimental boy without any influence who sent her
passionate letters . . . she left these letters everywhere, and photos
where the two of them paraded . . . Mercier quickly understood the
gain he could get from them. It is already three years that | have
paid and | was ready to continue. He was an informant of the
Gestapo and has just been arrested. He makes me say that if I don’t
get him out, he will implicate us. (Our translation)

Having heard the story, it becomes evident to Henri that Josette sees him as instrumental
in helping them out of a difficult situation. She dos not agree to sleep with him out of love, and
deep inside, Henri feels hurt and cheated. After much persuasion from Lucie he agrees to bear
false witness in the court, claims that Mercier was not on the scene of the crime the day on which
the crime was committed. All these false claims are against his long held values, which suddenly
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become obsolete due to his relationship with the Belhommes. When he sees himself in the house
of Lucie Belhomme dining with them, Henri becomes surprised at his choice of friends. The
narrator affirms that “Le soir ou il [Henri] se trouva attablé entre Lucie Belhomme et Claudie de
Belzunce devant une bouteille de champagne trop sucré, Henri s’étonna brusquement : « Qu’est-
ce que je fais ici ? » [The evening that he [Henri] found himself seated between Lucie Belhomme
and Claudie de Belzunce before a table with very sweet champagne, Henri was suddenly
surprised: “What am I doing here?”]

Lucie is a shameless trickster with no remorse and de Beauvoir refers to her as one of “de
petites arrivistes” [small go-getters]. This knowledge of her background gives insight into her
true nature; she can do just anything in order to acquire riches. Lucie was not always rich, so
while her daughter Josette was growing up, she was never opportune to visit places of interest as
other children did. Josette relates her childhood experiences thus: « Je n’ai jamais été a la foire. [.
.. ] Non. Quand j’étais petite, on était pauvres ; puis maman m’a mise en pension, et quand j’en
suis sortie, j’étais une grande personne ». (471) [I have never been to the funfair. . . . . No. when
| was small, we were poor; then my mother put me in the boarding house; and when | came out
from there, | was already grown].

A deep-seated fear of becoming poor again drives Lucie Belhomme to become a ruthless
go-getter. It also explains why she is attached to her dressmaking firm so strongly that she tells
Henri that she would rather lose her head than see all her wealth come to a sudden end.

As for Josette, she still has horrible memories of the deprivations she suffered during
her childhood. She is constantly afraid of the possibility of becoming poor again and this fear
makes her to do whatever her mother asks of her even when it is contrary to her wishes. For
example, she chooses to collaborate with German soldiers in order to save her mother’s
dressmaking firm.

On an occasion, Henri asks Josette what would make her happy “Qu’est-ce qu’il
faudrait pour que tu sois contente?” [What will it take to make you happy?]. She honestly
replies: “N’avoir plus besoin de maman et d’étre siire de ne jamais redevenir pauvre.” [Not
needing my mother any longer and being sure of never becoming poor again.] Josette says that
she would be happy if she no longer needs her mother not because she does not love her
mother, but because she hates being a tool in her mother’s hands.

She further confides in Henri, that her mother asks her to lie to people about her real
age, and at her mother’s directions; she visits a beauty house often in order to look young and
match the ‘age’ that her mother gives her. She also complains to Henri that on her own accord,
she never entertains the desire of becoming a beauty model, yet she sees herself labouring to
become one so as to please her mother. She confesses: “Je n’ai jamais voulu étre mannequin :
et je n’aime pas les vieux messieurs.” [I never wanted to become a model: and I don’t love old
men]. Josette sleeps with old men in order to do what her mother asks of her, and that was how
Henris came to understand why she fell for him.
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Conclusion

This study demonstrates by the use of multiple examples that Les mandarins is a novel
that presents the core existentialist theme of freedom and choice in heterosexual relationships.
As presented in the text, each individual must ultimately accept personal responsibility for their
actions unaided by society, traditional morality or religious faith. This is in accordance with a
statement made by Jean-Paul Sartre that, “L’enfer c’est les autres” [Hell is other people]. This
implies that when validation and identity derives from others, others become hell in the sense
that others pass judgement on the choices and actions of an individual. In other words, there is
commendation when the society feels that the individual acted in the right way, and
condemnation when they feel that he acted in the wrong way. But as Les mandarins points out,
both major and minor characters are completely to choose and act freely.

Characters in the novel enjoy full sexual liberality, whether married or not. In addition,,
when characters deem it fit, they occasionally use their sexuality as a means to an end as
exemplified in the case of Henri, Nadine, Lucie and Josette. Characters are not bound by any
socially established conventions, they neither allow themselves be guided by social conventions
nor religious rules. They are act as freely as they choose to, and this supports the existentialist
philosophy that says “we are free to define ourselves . . . that we are radically free.”
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Abstract

The study aimed to develop the administrative performance of School Principals in
Dhofar Governorate from the viewpoints of teachers. To achieve the objectives of the study,
the descriptive approach was used through the use of the questionnaire as a main tool, which
included 37 paragraphs divided into five areas related to the administrative functions of the
school principal. The validity of the questionnaire was verified by the sincerity of the
arbitrators; its stability was verified by using the Alpha-Cronbach stability factor (97%).The
final questionnaire was applied to a random sample of 278 teachers in Dhofar schools. The
data were analyzed and processed statistically using the (SPSS) program. The study found
that the school principals in Dhofar governorate perform their administrative duties to a
great extent. It also recommended that the Ministry of Education had to grant managers
international and local renewable licenses at least every four years, and study the problems
faced by school principals during their work and try to overcome them.

Keywords: Development, Administrative Performance, Schools Principals, Dhofar
governorate, Teachers.
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* Introduction:

The educational administration in the present era is of interest to many researchers and
stakeholders, because it is a basic function in every society, its importance is reflected in its
active role in producing the new generation, and preparing it to be ready, first to advance
itself and then to advance their homeland so as to reach the maximum luxury at the lowest
cost, time and effort.

Management is responsible for the success or failure of any institution. It also plays a
major role in making the necessary decisions to manage facilities and conduct life. In fact, the
last decade of the twentieth century has witnessed several political, social and other variables.
It is only the result of creativity in the formation of a new conceptual framework for
management that includes concepts and guidance, and prepares for new horizons (Khawaja,
2012).

The school administration as one of the most important educational departments
represents the cornerstone of the school entity and the engine of its human and material
potentials and resources, which direct and coordinate to complete the educational goals that
the school seeks to achieve (Al-Badri, 2009).

Therefore, the head of the school in general has a great interest in educational studies
because of his prominent role in promoting the educational process of learning, especially in
the Sultanate of Oman where the Ministry of Education seeks to raise the academic
qualifications of school principals and the development of school administration, and also
seeks to allow them greater autonomy and privacy through the implementation of the
decentralized school self-management system.

= Problem of the study:
The study problem has been determined in the following two questions:

1. What is the level of administrative performance of school principals in Dhofar
Governorate from the perspective of teachers?

2. What are the proposals for developing the administrative performance of the school
principals in Dhofar Governorate from the point of view of teachers?

= The limits of the study:

The study is limited to the following limits:
1. The substantive limits: the administrative tasks of the school principal related to the
following: planning for the school work and the financial budget, the school building and its
facilities and material facilities, caring for the staff of the school, caring for students' affairs
and developing relations with the local community.
2. Geographical limits: Rakhiot State Schools.
3. Human limits: teachers in the schools of the state of Rakhiot.
4. Time Limits: This study was implemented during the academic year 2014-2015.

= Terminology of study:
1- Development:

Bourn (2014, 16) defines it as "the need to challenge stereotypes and give people the skills
and confidence to support change towards a more just and sustainable world."
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It is also known as "many strategic processes that integrate with the purpose of developing
individual abilities that will benefit the individuals themselves in their professional lives and
the institution in which they work™ (Vennapoosa, 2010, 26).

It is procedurally defined as: a variety of planned changes designed to improve the
practices of school principals in the state of Rakheot for their administrative duties.

2- Management Performance Level:

Alian (2012, 49) defined it as "the level determined by school principals for their actual
practice of some area of their work".

It can be defined as: "the degree to which teachers appreciate the practice of managers
through the following areas: administration, education profession, community relations,
human relations, total degree of participatory leadership, teacher-manager relationship, job
satisfaction, social status, educational performance and relationship with Students, and the
overall degree of job satisfaction “(Al-Rajhiya, 2014, 10).

It is procedurally defined as: the degree to which teachers in the state schools of Rakhiot
appreciate their managers for the areas covered by the current study tool.

=  Objectives of the study:
The study aimed to:

1. Determine the degree of practice of school principals in the state of Rakhiot for their
administrative duties.

2. Develop proposals to improve the performance of school principals in the state of
Rakheot for their administrative duties.

= The importance of the study:

The importance of the study is highlighted in terms of its contribution to the following:
1. To draw the attention of officials of the Ministry of Education to the importance of
developing the practices of school principals for their administrative functions and to take
appropriate actions and measures.
2. Provide information on the reality of the practice of the principals of mountain schools for
their administrative tasks, which helps in taking decisions and actions to address the
weaknesses and strengthen the strengths of these tasks.
3. Open the door for researchers to conduct further research on the current field of study.

= Theoretical framework:
1. The concept of school administration and its functions:

The school administration is an important component of the educational process, which
works to stimulate the elements of the educational process, both material and human, and is
working to activate them as they permeate in all aspects of educational activity.

It is defined as a group of processes carried out by more than one individual through the
way of participation, cooperation and mutual understanding, which is composed of the
principal of the school and his deputies, the senior teachers, teachers, pioneers, mentors and
administrators, all those who work in the administrative and technical aspects.

It is also known as the way in which a school is run in a society according to its ideology,
economic, social, and political and other cultural forces in order to achieve its objectives in a
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climate of healthy human relations, concepts, tools and modern methods of education to
achieve the best results with minimal effort and cost. "(Abdel Raouf & Amer, 2009, 75)

Therefore, school management is not an end in itself, but a means to achieve the
objectives of the educational process, which focuses on the preparation of young generations
to be useful to themselves and their community, through the practice of many processes such
as planning, organization, follow-up and evaluation.

Therefore, the functions of the school administration are defined as follows (Amayra,

2012):

e Working to educate and provide the learner with diverse and renewable experiences
through and by which he can face the problems he faces.

e Create conditions and provide various services and experiences that help to educate
and teach students and achieve the integrated development of their personalities.

e To raise the performance level of teachers to implement the prescribed curricula to
achieve the educational goals, by informing them about the latest information,
knowledge, means and methods of teaching and training, and holding seminars and
courses for them and motivate them materially and morally.

2. Developing school management and manager practices in the Sultanate of Oman:

The school administration witnessed a remarkable development in performance, moving
from the stage of central authority to the stage of educational management, which adopts
participatory management in decision-making and implementation of strategies. The school
administration is no longer limited to running the affairs of the institution in the old way,
which is reflected in the maintenance of the system in the school, but the attention has
become focused on the learner in the first place, as it provides all the conditions and
possibilities that develop his thinking and mind, to become a good citizen in his community.

The Sultanate of Oman, like the other countries of the world, pays great attention to the
profession of education, works on raising the professional level of the workers in the field of
education, provide them with the opportunities for continuous growth, and work to improve
the quality of education and the achievement of the educational goals through paying
attention to the school director and developing his performance in view of his vital role in
school. In addition, the performance levels of students and teachers are related to the level of
performance of the principal and the degree of effectiveness that characterizes the
performance of his educational mission.

Al-Rajhiya (2014) emphasized that the modern educational developments introduced by
the Ministry of Education in the Sultanate in the field of school administration such as school
performance development system, self-management system, electronic administration and
communication between the schools, the family and the local community are important to
promote educational learning process. In addition, the Ministry has taken it as a means to
develop school performance, involving teachers, parents and students in presenting their
views on how to improve school performance.

In this regard, the Ministry annually launched a book containing all the ministerial
regulations and decisions that must be applied in all schools in the Sultanate in all
governorates from all administrative and supervisory bodies as a framework for school
development.

The Department of Performance Development, which is affiliated to the Department of
Human Resources Development in the Governorate of Dhofar, also conducts ongoing

http://www.ijhcs.com/index.php/ijhcs/index Page 108



Volume 4 Issue 3

December 2017

workshops, courses and training programs for school principals in various fields such as
management skills, leadership, and supervision in school administration, English language
and educational research.

* Previous studies:
1- Abu-Khattab study (2008):

The study aimed to identify the degree of availability of effective school management in
the public schools in the Gaza governorates from the point of view of the managers and ways
to improve it. The sample of the study consisted of all the principals of the schools in the
region with 370 men and women. The study found that the elements of effective school
administration in public schools are highly available, and the areas of questionnaire obtained
the following relative weights: Educational leadership (88.8%), school climate (84.1%),
Faculty members (86%), school equipment (85.7%), Academic achievement (83.5%),
extracurricular activities (84.5%), and the relationship with the local community (84.4%).

2- Shehadeh study (2008):

The study aimed to identify the reality of the administrative practices of the directors of
education in the light of the criteria of strategic management. Therefore, a questionnaire was
designed and applied to the sample of the study which consisted of (176) educational
supervisors and head of department out of (314) educational supervisors and head of
department. The responses of the sample were then analyzed using the Statistical Package for
Social Studies (SPSS) program. The study found that the directors of education practice the
skills of evaluation and control in a medium / medium level. It also found that there were no
statistically significant differences in the degree of administrative practice of education
managers in the light of the strategic management criteria due to the variable of type of work,
sex, years of service, while there were individual differences of statistical significance
attributed to the scientific qualification.

3- Alhadidi Study (2009):

The study aimed to identify the extent of the practice of the higher educational leadership
in the Ministry of Education and Higher Education for its administrative role from the point
of view of subordinates. The study sample consisted of the entire study population of (158)
individuals. The questionnaire was used as a key tool in the study. The study found that the
degree of practice of higher educational leadership in the Ministry of Education and Higher
Education for its administrative role in the light of modern administrative thought came
according to the fields of study as follows: "Planning”, which came in the first place,
followed by "Organization™ which ranked second, and then came "guidance” to take the third
place and then came "follow-up and evaluation™ in the last place.

4- Al-Sanidiya Study (2009):

The study aimed to identify the degree of administrative and technical practices for school
principals and their role in the professional development of teachers in post-primary schools
in the Sultanate of Oman from the point of view of teachers, the sample consisted of (764)
teachers in 46 schools from seven educational districts in the Sultanate. A questionnaire was
prepared and applied to the sample of the study, Shafia test, and then the data were analyzed

http://www.ijhcs.com/index.php/ijhcs/index Page 109



Volume 4 Issue 3

December 2017

using the arithmetic mean, standard deviations, T tests, (one-way ANOVA), Post-primary
education schools ranged from "high™ to "intermediate".

5- Nazzal Study (2009):

The study aimed to identify the relationship between the degree of educational decisions
and the degree of ability to solve problems among secondary school principals and their
principals in the northern governorates of the West Bank from the perspective of their
managers and directors. The study population consisted of (339) managers and directors, the
study found that the degree of practicing educational decisions and the ability to solve
problems from the point of view of view of the male and female principals of secondary
government schools themselves were very large.

6- Alian study (2012):

The study aimed to identify the degree of availability of public school principals in the
governorates of Jerusalem, Ramallah and Al-Bireh for organizational culture, administrative
practices and the relationship between both of them from the viewpoints of teachers. The
study population consisted of (8493) teachers for the academic year 2011/2012.A random
sample of (457) teachers has been selected and a questionnaire was applied to them. The
study found that there is a high degree of organizational culture and management practices
from the viewpoints of teachers.

= Study Methodology:

The study is based on the descriptive method used to describe a specific phenomenon or
problem, and is quantified by collecting and categorizing data and information about the
phenomenon or problem, as well as classifying, analyzing, and subjecting it to accurate
studies.

= Society and Study Sample:

The study community is composed of all men and women teachers in the state of Rakheot
distributed on the following schools: Rakhiot, Ajdrot for boys, Ajdrot girls, Shohob for boys,
and Shohob for girls' Ardet, Sharshti, and Heron. The study relied in the selection of the
sample on the comprehensive inventory method, so that the whole society was taken as a
sample for the study, which reached (278) men and women teachers in the above-mentioned
schools according to the statistics of the General Directorate of Education in Dhofar for the
academic year (2014/2015).After excluding the sample of the survey which contains (40)
teachers, (207) questionnaires out of (238) which are valid for statistical analysis (i.e. 87%)
were recovered.

= Study tool (Questionnaire):
1- Questionnaire: in its initial form:

The questionnaire was designed as a main tool for collecting data based on the theoretical
background of the study. This was done in order to identify the views of teachers in the
schools of the state of Rakhiot about the level of administrative performance of school
principals and their proposals for its development, according to the Likert scale (very
significantly, significantly, moderately, little, very little), where it included (42) divided into

http://www.ijhcs.com/index.php/ijhcs/index Page 110



Volume 4 Issue 3

December 2017

(8) areas, representing the tasks of the school principal, in addition to (9) proposals to
improve the performance of the director.

2- The validity of the questionnaire:

After preparing the questionnaire in its initial form, its credibility was verified by
presenting it to a group of specialists and experts humbering (10) arbitrators. Based on the
observations of the arbitrators, some amendments were made to the questionnaire. We had to
reformulate some paragraphs, delete some of them, and merge some similar areas with each
other. The final questionnaire consists of (37) paragraphs divided into (5) areas, and the
number of proposals was reduced from (9) proposals to (5) proposals.

3- Reliability of questionnaire:

In order to verify the reliability of the questionnaire, it was applied to a sample of 40
school teachers in Dhofar Governorate, and then the stability coefficient of Cronbach's Alpha
was calculated for each area of the questionnaire, and for the questionnaire as a whole, as
shown in the following table:

Table (1)
Alpha Cronbach test results to measure questionnaire reliability
S Area No. of items | Alpha coefficient
1 | Planning for school work and financial budget 11 91.80%
2 School building, facilities and physical 6 93.40%
facilities
3 Sponsoring personnel at the school 7 81.60%
4 Caring for students' affairs and developing 8 95.70%
relations with the local community
5 Communicate with the Office of Educational 5 93.40%
Supervision
Questionnaire as a whole 37 97.00%

It is clear from Table (1) that the values of the questionnaire stability coefficient in the
different fields are high, which is higher than the acceptable rate (60%), giving an indication
of the validity of the questionnaire.

= Field application of the study:

After the questionnaire was prepared in its final form, it was applied to the sample of
(207) teachers in the schools of the state of Rakheot through the supervision office in the
region during the second academic year 2014-2015.

= Statistical Processes:

The study data were analyzed using the Statistical Package for Social Sciences (SPSS),
No. 20, based on the following statistical methods: percentage, repeatability, arithmetic mean,
standard deviation, relative weight, and Cronbach's Alpha test.
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= Study results, discussion and interpretation:
1- The results of the study related to the first question and its discussion and

interpretation:

To answer the first question, which states: What is the level of administrative performance
of school principals in the province of Dhofar from the perspective of teachers? The
arithmetic mean, the standard deviation, and the degree of performance of the sample
responses of the study were calculated on the whole questionnaire in all its fields, and the
items of each field separately. Table (2) illustrates this:

Table (2)
Responses of the study sample to the areas of the questionnaire in all its items
Area Ser.of | Seq. Items Mean | Std. | Performance
item Div. level
4 1 He allocates  administrative and | 3.76 | 1.152 High
educational tasks to the school staff and
determines the size of the required works.
5 2 Prepare the school plan in a timely | 3.73 | 1.129 High
manner.
6 3 Help organize school meetings, follow up | 3.63 | 1.249 High
on their decisions, and draw useful
conclusions.
7 4 The school performance improvement | 3.66 | 1.116 High
reports are due at the end of the school
year to study strengths and weaknesses to
improve performance in the following
First field year.
3 5 Form committees to improve and develop | 3.58 | 1.301 High
(Planning the work within the school to serve the
for school school plan.
work and 6 8 | This is due to the analysis of the students' | 3.53 | 1.177 High
financial work and the therapeutic and enrichment
budget) plans when developing the school plan.
11 7 Provides a special record of expenses for | 3.43 | 1.263 High
financial allocations and discharge
statements.
1 8 Teachers are allowed to participate in the | 3.34 | 1.439 Medium
development and coordination of the
school schedule.
2 9 Involves all school staff in developing a | 3.25 | 1.341 Medium
school plan
10 10 | Activate the functions and roles of the | 3.07 | 1.256 Medium
proposed Finance Committee.
9 11 Forms a financial committee represented | 3.05 | 1.243 Medium
by a group of qualified teachers.
The average of the first field (planning for school work and financial 3.47 | 1.242 High
budget
12 1 Ensure the safety of the flag and provide | 4.26 | 1.122 Very high
the images of His Majesty in the classroom
and administrative offices.
15 2 Supervises the receipt of books and | 4.20 .997 Very High
teachers' guides from the stores, handing
Second field them over to students, limiting the deficit
and following up on their availability.
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(School 17 3 Following up the provision of school | 4.09 | 1.142 High
building, furniture according to the needs of the
facilities school community.
and 13 4 Interested in classroom capacity and | 4.06 | 1.093 High
physical finding suitable solutions for student
facilities) density.
16 5 He continues to provide learning | 4.02 | 1.063 High
resources, computers and science labs.
14 6 Supervises the continuous maintenance | 3.86 | 1.195 High
and maintenance of the school building
and corridors.
The average of the second field (school building, facilities and physical 4.08 | 1.102 High
facilities)
22 1 Keeps track of staff attendance and | 4,21 | 1.010 Very High
discipline
Third field 24 2 Prepares job performance reports for | 4.12 | 1.055 High
school staff.
(Sponsoring 19 3 Implements official laws and regulations | 4,01 | 1.059 High
personnel at relating to the work of employees.
the school) 4 20 | Keep track of employee records and files | 4.00 | 1.050 High
and ensure that data is correct.
5 21 Follow up and meet the needs of teachers | 3.77 | 1.232 High
related to the requirements of their
functions and administrative and technical
roles.
6 23 Responsible for implementing vocational | 3.58 | 1.191 High
development programs within the school
for its employees.
18 7 Members and associated posts are | 3.53 | 1.249 High
nominated according to their needs for out-
of-school ~ professional  development
programs.
The average of the third field (school personnel care) 3.89 | 1.121 High
28 1 Supervises the means of transportation of | 4.03 | 1.021 High
students and their needs and follow-up.
26 2 Supervises the follow-up of students' | 3.98 | 1.112 High
attendance and discipline by applying the
Fourth Student Affairs Regulations.
field 27 3 Supervises the educational, social, health | 3.80 | 1.196 High
(Caring and psychological needs of the students in
for coordination through the relevant teachers.
students’ 25 4 Supervises students' definition of Student | 3.72 | 1.123 High
affairs Affairs.
and 32 5 Supervises the formation and activation of | 3.62 | 1.138 High
developing parents' councils.
relations 31 6 Oversees the organization of links between | 3.52 | 1.153 High
with the the school and the community with its
local individuals, groups and institutions.
community) 29 7 Supervises the organization of school | 3.46 | 1.185 High
programs for community service.
30 8 He follows how the school can benefit | 3.44 | 1.189 High
from the community's potential.
The average of the fourth field(Caring for students' affairs and 3.70 | 1.140 High
developing relations with the local community)
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33 1 Supervises the activation of educational | 4.09 | 1.039 High
gate records.
37 2 Send the necessary letters to the Office of | 4.09 | 1.073 High
Educational Supervision of the needs of
Fifth field the school.
34 3 Following up the provision of requlations | 4.03 | 1.061 High
(Communic and procedures from the educational gate.
ate with the 35 4 Issuing internal circulars for all staff at the | 3.094 | 1.113 High
office of school with the availability of the
educational regulations to view and work according to
supervision) them.
36 5 Prepare a quarterly report on the progress | 3.81 | 1.101 High
of the school and explain what has been
accomplished and what has not been
accomplished and send it to the Office of
Educational Supervision.

The average of the fifth field(Communicate with the office of educational | 3.99 | 1.077 High
supervision)
The Average of the questionnaire as a whole 3.83 | 1.136 High

The above table shows the following:

1. The overall arithmetic mean for all areas of the questionnaire is 3.83, which indicates that
the administrative performance level of managers in the schools of the state of Rakhiot
for administrative tasks was high.

2. The ranking of administrative tasks performed by managers according to the
mathematical average is as follows: school building, facilities and physical facilities,
communication with the Office of Educational Supervision, taking care of students'
affairs, developing relations with the local community, and planning for school work and
financial budgeting.

3. The general average of school work planning and the financial budget is (3.47), with a
standard deviation of (1.242), indicating that the level of performance of managers in this
area was high.

4. The mathematical averages for the areas of planning for school work ranged between
(3.05) and (3.87). This result indicates that the level of performance of managers for the
administrative tasks in this area ranged from medium to high.

5. The general average of school building, facilities and physical facilities is (4.08), with a
standard deviation of (1.242), which indicates that the level of performance of managers
in this area was high.

6. The mathematical averages of the school building area, facilities and physical facilities
ranged between 3.86 and 4.26. This result indicates that the level of performance of
managers for administrative tasks in this area ranges from high to very high.

7. The general average of personnel care at school is (3.89), with a standard deviation of
(1.121), indicating that the level of performance of managers in this area was high.

8. The math averages for the school personnel welfare areas ranged between 3.53 and 4.21.
This result indicates that the level of performance of managers for administrative tasks in
this area ranges from high to very high.
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The general average of student care and development of relations with the local
community is (3.70), with a standard deviation of (1.140), indicating that the performance
of managers in this area was high.

The mathematical averages for the fields of student affairs and development of relations
with the community ranged between (3.44) and (4.03). This result indicates that the level
of performance of managers for administrative tasks in this area was high.

The general average of communication with the Office of Educational Supervision is
(3.99), with a standard deviation of (1.077), indicating that the performance of managers
in this area was high.

The mathematical averages for the field of communication with the Office of
Educational Supervision ranged between (3.81) and (4.09). This result indicates that the
level of performance of managers for administrative tasks in this area was high.

The above results can be traced to the following:

School principals' focus on routine jobs, without looking for ways to develop
organizational concepts and practices.

Lack of sufficient time to plan for school work when applied in field work.

Lack of time for the teacher to participate in financial tasks, in addition to the dependence
of managers on themselves in relation to financial functions.

The managers' attention to employees, because they are a key engine in the educational
process, as the educational process cannot not be completed properly without following-
up staff and paying attention to them.

The great interest of the Ministry of Education in the electronic follow-up and the
transition of school and educational work to electronic systems in light of the Sultanate's
orientation towards e-government.

The importance of educational supervision, as it represents an important part in the work
of the school director to learn all the new developments, both in terms of the Ministry of
Education or the requirements of work.

These results are consistent with the results of the Huff study (2006), and Alian (2012).

Results related to the second question and its discussion and interpretation:

To answer the second question, which states: What are the proposals for developing the
ministrative performance of school principals in the province of Dhofar from the
rspective of teachers? The arithmetical averages, standard deviations, and degree of
proval of sample responses were calculated on the development proposals included in the
estionnaire, and Table (3) illustrates this.

Table (3)
Responses of the study sample members on the proposals for developing the
administrative performance of school principals

Ser. of | Seq. Items Mean Std. Degree of
item Div. approval
5 1 Holding administrative leaders for training programs, 4.20 0.96 Very High

meetings and periodic meetings with employees to
enhance their sense of importance of administrative
work.

4 2 The tasks delegated to staff should be circulated in 4.20 1.10 Very High
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3 3 The use of administrative decentralization in decision- 4.18 1.08 High

making is adopted by giving the employee an
opportunity to decide on his or her own method of
execution.

1 4 Preparation of an integrated educational program by | 4.14 1.08 High
the Ministry of Education to prepare and qualify the
principals of schools in coordination with universities
and holders of qualifications and managerial

experience.
2 5 Conducting targeted courses for school principals | 4.13 0.969 High
related to their administrative work, modern school
administration, communication skills and
communication with teachers and students.
General average of proposals 4.17 1.039 High

The above table shows the following:

1. The general average of development proposals is (4.17) with a standard deviation of
(1.039), indicating the approval of the sample members to a large extent of the proposals
that were submitted to improve the administrative performance of school principals.

2. The two Proposals (5) and (4) received a very high degree of approval from the sample.
These proposals indicate the need to generalize the tasks delegated to the staff in writing
and the need for the administrative leadership to hold training programs, meetings and
periodic meetings with the employees to enhance their sense of administrative work. The
arithmetic mean of these two proposals is (4.20).

3. Approval of the rest of the proposals with the approval of a large, descending order as
follows:

e Proposal No. (3), with an average of (4.18), relates to the necessity of
administrative decentralization in decision making by giving the employee an
opportunity to decide on his own method of executing the tasks.

e Proposal No. (1), with an average of (4.14), relates to the preparation of an
educational program by the Ministry of Education to prepare and qualify the
principals of schools in coordination with universities and those with
qualifications and managerial experience.

e Proposal No. (2), with an average of (4.13), relates to the holding of targeted
courses for school principals related to their administrative work, modern school
administration, and communication skills with teachers and students.

= Study Recommendations:

In light of the results of this study, the following recommendations are proposed:

1. The need to improve the conditions of the selection of the headmaster according to
Islamic standards, and provide courses for candidates before their appointment and then
test them, and then nominate those who passed this test successfully.

2. Holding training courses for school principals to train them on the technical competencies
related to the role of the school principal and to know their necessary administrative
tasks.
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Working on granting a local international license to the Director, which is to be renewed
every four years, and to be approved by the Ministry of Education and applied in all
provinces and states in the Sultanate.

School principals should be made aware of the problems facing teachers in schools, and
listen to them and develop appropriate solutions to these problems.

Allow teachers to share and coordinate the school schedule.

Activate the functions and roles of the proposed financial committees within each school.
Forming financial committees of qualified teachers in the school.

Proposed studies:

The study suggests further studies on:

Preparing a proposed program for the administrative and technical development of school
principals in different schools in the Sultanate of Oman.

Conduct such a study on post-primary education and compare results with the results of
this study.

Problems faced by school principals in the performance of their administrative duties in
all governorates of the Sultanate.

The extent of activating participatory management in the schools of Dhofar Governorate.
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La poésie symboliste et la fiction : d’une syntaxe de la
fiction a une syntaxe fictive®

Walid Hamdi
Université de Gafsa, Tunisie

Résumé

La syntaxe est une composante essentielle, voire incontournable dans toute étude qui
vise a mettre en avant la poétique de la fiction dans la poésie symboliste. Toutefois,
chez Rimbaud comme chez Mallarmé, elle risque de passer d’une « Syntaxe
fictionnelle » & une « syntaxe fictive » dans laquelle les assises et les principes de la
structuration font étonnamment défaut a la proposition. A cet égard, débordement
syntaxique, absence de verbes et omission de relateurs sont autant d’indices
symptomatiques d’une volonté de tenir un discours « a-logique », démesuré et anti-
expressif.

Mots clefs : Fiction, syntaxe fictive, déréglement, écart, Rimbaud, Mallarmé.

1 . s s, , . L.
Cet article a été présenté dans le cadre d’un colloque sur la fiction.
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Introduction
Disserter sur I’engouement des symbolistes pour la fiction releve d’une tautologie. C’est
plutdt la poétique de la fiction qui doit nous intéresser. Ainsi, I’appareil formel qui sous-
tend cette poétique et qui en fait une expérience esthétique en retrait par rapport aux
autres tendances poétiques institue les poétes symbolistes comme des parias, des
subversifs, des transgresseurs et des maudits. Ces « candidats a I’exil » semblent ainsi
chercher a redimensionner, sinon a renouveler, leur dispositif sous-jacent a la fiction si
bien que le texte poétique risque de sombrer dans ce que Bakhtine appelle «la
dialogisation interne », signe d’une rupture entre les standards relatifs aux discours
littéraire et socio-idéologiclue de I’époque et les poétes dont la posture et « les ailes » les
« empéchent de marcher »“.

Dans ce papier, nous essaierons de revenir sur la syntaxe de la fiction et d’en cerner,
par la méme, les différents avatars chez deux figures phares de la poésie symboliste, a
savoir Arthur Rimbaud et Stéphane Mallarmé.

1. Syntaxe de la fiction

La syntaxe est l’aspect linguistique la moins étudiée par rapport aux autres
composantes de la langue. Du moins, elle est souvent annexée a la sémantique laquelle
est prise comme le principal soubassement des études stylistico-thématiques. Nous
citerons, a cet égard, les tentatives d’un éminent Spécialiste tunisien de la syntaxe
poétique qui, tout en menant diverses recherches dans ce domaine, avance la notion de
« la syntaxique », dans un dictionnaire de stylistique qu’il a élaboré, comme notion
forgée par analogie a «lasémantique » et «la poétique». Il y propose aussi
I’expression de « syntaxe figurée » par analogie a « sens figuré ». Au-dela du sort des
notions proposees, elles renvoient a I’imagerie syntaxique ou les choix structurels sont
sentis plus proches du figural que du grammatical. Cela montre aussi que les réflexes
interprétatifs classiques ne reconnaissent pas dument la composante syntaxique et que
cette derniere constitue la piece manquante dans le dispositif conceptuel relatif a I’acte
du décodage.

Cela dit, notre tentative d’appréhension de quelques textes de la poésie symboliste —
ne serait-ce que d’une maniére sélective et allusive — institue la syntaxe comme la
composante permettant une rencontre originale avec ces textes situés dans ce qui a été
appelé la période post baudelairienne, période qui connait, selon toute vraisemblance,
une vraie mise en branle du processus de modernisation du discours poétique. Ainsi,
dans le poéme «Le Dormeur du val » de Rimbaud, malgré I’immense délire
interprétatif dont il a fait 1’objet, le travail du poéte sur la syntaxe passe souvent sous
silence au profit des isotopies, des images, des jeux sur le lexique et, somme toute, tout
ce qui releve de I’aspect sémantique.

En effet, dans sa stratégie dénonciative de la guerre, si la composante sémantique se
préte aisément a 1’étude quant il s’agit de déchiffrer le passage d’une mise en scene de
la mort & une «mise a mort » du soldat, I’aspect syntaxique parait moins facile a
discerner mais plus rentable une fois interrogé. Ainsi dans le sonnet présentant un cadre
naturel idyllique, le travail sur I’axe syntagmatique et sa contribution a la mise en place
d’une double lecture du poeme parait fort intéressant. On y distingue, a cet égard, une

? Suivant I'image baudelairienne ol se confondent le statut du poete et celui de I'albatros.

http://www.ijhcs.com/index.php/ijhcs/index Page 121



Volume 4 Issue 3

December 2017

espece de débordement syntaxique par rapport a 1’ordre rythmique découlant de
quelques notes supplémentaires — sous forme de rejet — spectaculairement
perturbatrices : « d’argent », « dort », « luit » qui sont outrageusement reportés au vers
suivant en générant une discordance entre 1’organisation syntaxique et celle rythmique.
Ces notes surajoutées, comparables a une « fausse note » en musique et s’apparentant a
ce que les spécialistes de la médecine appellent extrasystole (trouble du rythme du
cceur) sont révélatrices d’une perturbation du rythme ou d’un « dérythmement », selon
I’expression de Bakhtine, causé par une structuration tordue et exorbitante de la phrase.
Le fait ainsi de rejeter presque systématiquement des verbes intransitifs au vers suivant
est symptomatique d’une syntaxe discrétement subversive en ce sens que cela donne a
lire un déreglement de 1’organisation theme/prédicat, organisation en vertu de laquelle
tout énoncé se dote d’un contenu informatif pertinent et communicable.

Dans cette perspective, le rejet de 1’élément prédicatif, ¢’est-a-dire celui qui constitue
I’essentiel du message en terme de contenu informatif, est une maniere de déstabiliser la
langue et, par la suite, de reporter au maximum 1’information comme si le vers ne
pouvait pas contenir la réalité tragique et que le rejet, phénoméne normalement
condamnable dans le systeme accentuel canonique, était I’espace naturellement propice
pour la révélation macabre. Le prédicat qui épouse les limites d‘une note située dans le
rejet est une fagon de désavouer son contenu et de ne pas le reconnaitre comme élément
essentiel et primordial.

Cela pourrait méme aboutir a un paradoxe, voire une distorsion, entre la posture
syntactico-sémantique de ce prédicat (nécessitant selon Kristeva une grande
mobilisation méme sur le plan de 1’énergie physique déployée pour 1’énoncer) et son
statut d’élément «rejeté ». Le poéte, par ces tours et ces détours syntaxiques semble
condamner le prédicat, symbole d’apport et de nouveauté, a I’inanité et la volatilité.

La syntaxe de la fiction est, de méme, perceptible dans le poéme énigme « L’Etoile a
pleuré rose ». Ce quatrain hermétique s’institue comme I’espace d’un jeu sur la
fluctuation syntaxique alimentant les enjeux d’une vision onirique, d’un projet
alchimique ou d’une parole prophétique :

L’étoile a pleuré rose au cceur de tes oreilles,
L’infini roulé blanc de ta nuque a tes reins,

La mer a perlé rousse a tes mammes vermeilles,
Et ’'Homme saigné noir a ton flanc souverain.

Dans ce poéme, la syntaxe de la phrase est d’autant plus fluctuante qu’elle laisse
entrevoir des structures semantiquement insaisissables, voire hermétiques. C’est ainsi
que le retour cyclique de la configuration « Verbe d’action + Adjectif de couleur +
Complément » s’inscrit dans une stratégie de « dés-incarnation » du réel. L’insertion
d’un adjectif de couleur dans la position d’attribut affecte le sens du verbe et le
recatégorise en un verbe d’état en lui faisant subir une désémentisation. Cela signifie la
perte de son apport prédicatif, réle qui lui est normalement dévolu, pour se convertir en
une simple copule servant a decrire un état plutét qu’a véhiculer une action.

Mais si le phénomeéne, pourtant générateur de brouillage, est habituel en langue
frangaise, le fait d’attribuer au verbe couler, a titre d’exemple, un complément de
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provenance («de ta nuque ») et un complément d’aboutissement® («a tes reins »)
constitue un autre facteur de brouillage dans le sens ou la présence de deux
compléments incite a une interprétation du verbe comme un vrai verbe d’action.

La recatégorisation déclenchée par [D’affaiblissement sémantique — plus
techniqguement la morphémisation générant la métaphorisation du verbe — est
incompatible avec le sens de la localisation dans I’espace que laisse entendre la
présence des différents compléments circonstanciels. En effet, « L’infini [qui] roule de
ta nuque a tes reins » oblige normalement a écarter toute interprétation métaphorique du
verbe «rouler » et son adjectif de couleur « blanc » avec lequel il forme un entier
lexical (cas de configuration s’apparentant a des expressions de type «tomber
amoureux », « faire jeune » ou le verbe est plus enclin a I’interprétation métaphorique).

La métaphorisation qui découle de la volonté de se passer de 1’action véhiculée par
le sens du verbe et la réduction de son role en termes de contenu prédicatif (le verbe
devient un simple morphéme relateur) semble débarrasser la phrase de ces derniers
points d’ancrage qui la rattachent a la réalité.

2. La syntaxe fictive
L’« anéantissement » de 1’action causée par le refus de toute forme de représentation du
réel s’accentue davantage dans d’autres poemes ou la typographie du vers corrélée a un
lexique délirant et une syntaxe de la déraison met en avant I’image du poéte voyant a la
quéte d’une écriture « a-temporelle », « im-personnelle », épurée et idéelle”.
On propose ce poéme intitulé Paris presque totalement exempt de toute présence
verbale :
Al. Godillot, Gambier,
Ga!opeau, Volf-Pleyel,
— ORobinets I — Menier,
— O Christs ! — Leperdiel !

Kinck, Jacob, Bonbonnel !
Veuillot, Tropmann, Augier !
Gill, Mendés, Manuel,
Guido Gonin ! — Panier

Des Graces ! L’Hérissé !
Cirages onctueux !
Pains vieux, spiritueux !

Aveugles ! — puis, qui sait ? —
Sergents de ville, Enghiens
Chez soi ! — Soyons chrétiens !

Dans ce poéme caractérisé par une absence étonnante des verbes, les mots
s’enchainent en vertu d’une syntaxe parataxique qui n’est, de visu, qu’une forme

* Parmi une terminologie pléthorique relative a la dénomination des compléments de ce ces types, nous
avons opté pour les appellations « provenance » et « aboutissement » puisées chez J. Dubois vu qu’elles
conviennent le mieux a notre exposé.

* Au sens relationnel de I'adjectif.

http://www.ijhcs.com/index.php/ijhcs/index Page 123



Volume 4 Issue 3

December 2017

d’absence de la syntaxe elle-méme. Le verbe assurant la cohésion et la cohérence
grammaticales de la proposition n’est que le signe de la présence d’une structure, voire
d’une logique qui doit présider a toute utilisation du langage. Tandis que son absence
signifie la volonté d’enrayer toute sorte de structuration, et également toute logique
discursive. Cette absence donne a lire, aussi, une tentative de se passer de 1’ancrage
spatio-temporel et personnel (I’absence du verbe entraine ipso facto 1’effacement de la
deixis indicielle et du « je » énonciateur se situant au centre de 1’univers et permettant,
par la suite, de situer les objets dans le monde).

Dans cette syntaxe tantdt parataxique tantdt cumulative et « anti-phrastique »,
chaque syntagme nominal, ou parfois méme chaque signe, constitue potentiellement une
phrase a part entiere. Le passage de la concaténation au mot-phrase rappelle la notion
de discours holophrastique de Kristeva. Il s’agit d’un cas d’aphasie dynamique sur le
plan de la linéarisation syntagmatique caractéristique des discours déviants et
irrationnels (discours enfantin, délire, lapsus etc.)

L’expérience esthétique du « maitre »> ne semble pas déroger, elle aussi, a ce
principe d’irrationalité. On assiste avec lui a une recherche de la plénitude de 1’étre dans
un langage démesurément « désincarné ». C’est ainsi que la fréquence des verbes ne
dépasse pas statistiquement vingt pour cent dans le recueil Poemes (statistiques
réalisées par P. Guiraud dans une optique de description grammaticale), ce qui met en
évidence une volonté d’en endiguer 1’emploi, alors que la fréquence des noms est
beaucoup plus importante (le poéme «Un coup de des » est compose de 22 vers
comprenant un seul verbe).

La dislocation de la phrase mallarméenne — ou du moins ce manque de cohérence
syntagmatique da a I’absence des verbes — permet aux exégetes de parler de relations
syntaxiques sinon inexistantes du moins laches entre les composantes de la méme
proposition (alors que la définition de la proposition repose forcément sur une relation
de dépendance entre des termes recteurs et des mots régimes). Commentant ce
phénoméne, Kristeva parle d’emploi « suprasegmental du mot »°, d’une « prédominance
du mot par rapport & la grammaire »’, et également d’une « disjonction des éléments de
la structure »°.

Plus encore, la tendance a élider le verbe s‘accompagne souvent d’une suppression
inédite des morphemes grammaticaux servant a expliciter le lien et la hiérarchie
syntaxiques entre les mots et assurer, en conséquence, la clarté de I’énoncé. On propose,
a ce sujet, la premiere strophe de « La chevelure vol... » :

La chevelure vol d’une flemme a I’extréme
Occident de désirs pour la tout éployer

Se pose (je dirais mourir un diademe)

Vers le front couronné son ancien foyer

On souligne que, d’emblée, le titre est grammaticalement provocateur dans la mesure
ou la suppression de la flexion verbale prive le verbe de son statut et de son identité

> Autre nom de Mallarmé.
® Révolution du langage poétique.
7 .
Ibid.
® Ibid.
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syntaxiques et le range parmi les substantifs, ce qui génére une configuration incongrue
avec deux noms dont I’agencement sur 1’axe de la linéarité est incompatible.

L’omission des morphémes est une constante dans tout le poeme. Ainsi, pour une
lecture sémantiqguement concluante, il serait indispensable de procéder a une
récupération de ces morphemes relateurs qui font défaut a la phrase. Du fait, dans le
dernier vers de cette strophe, il s’avere utile, pour aboutir a un sens plausible, de
réintégrer la préposition « pour », ce qui permet d’avoir « se poser vers le front pour
couronné son ancien foyer » sous peine d’agrammaticalité vu que la terminaison du
participe passé « couronné » ne le permet pas ; I’essentiel serait de se fier a 1’oralité qui
constituait, a I’origine de la poésie, le seul aspect a prendre en considération. Il est
possible aussi de réinsérer la préposition « par » pour avoir «se poser vers le front
couronné par son ancien foyer » quitte a opérer un changement radical au niveau
sémantique.

Cette strophe, proposée a titre d’échantillon, illustre le cas d’une syntaxe aussi
fluctuante qu’«a-logique ». Les constituants de la phrase entretiennent,
vraisemblablement, des relations difficilement identifiables et fédératrices de brouillage
sémantique. La syntaxe flottante et vacillante — qui n’est en réalité qu’une syntaxe
inexistante et fictive — est davantage accentuée par I’absence des signes de ponctuation.
Ces signes qui ont une valeur de redondance en ce qu’ils confirment et marquent les
structurations et les limites syntaxiques intra et inter phrastiques corroborent, par leur
absence, la volonté du poéte de saper les principes de la syntaxe (précisément la syntaxe
profonde au sens que lui donne Ducrot) qui gouverne tout acte discursif.

D’un point de vue énonciatif, dans la méme strophe, le poéte n’hésite pas a s’infiltrer
brutalement et abusivement dans son discours en se permettant d’introduire un « je »
pronom personnel (dans « je dirai mourir un diademe » deja mis entre parenthéses)
relevant de I’énonciation au sein d’un énonceé entierement marqué par la troisiéme
personne du singulier. Le débordement du locuteur sur le delocuté dans un poeme
entierement dédié a la description d’un tiers est a comprendre comme une autre
déclinaison de I’absence d’un ordre énonciatif organisateur qui doit commander le texte
poetique. On se permet de parler d’une poétique du déréglement qui pousse au
maximum I’écart dans son aspect structurel.

Conclusion

En conclusion, nous dirons que la composante syntaxique dont 1’¢tude s’avere souvent
porteuse d’appoint sur le plan stylistique et thématique est a faire valoir aussi bien dans
la poésie rimbaldienne gque dans celle mallarméenne. La syntaxe de la poésie symboliste
est remarquablement « instrumentalisée » et abusivement « détournée » en ce sens
qu’elle se voit mobilisée pour servir 1’idée d“une langue épurée et désincarnée, et ce au
risque de recréer une « situation babélique » ou le discours poétique se veut intransitif et
anti-expressif.
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Abstract

There are many new techniques in teaching English in EFL classes nowadays. Literature in
general, and poetry in particular, can be used in teaching English language to EF Learners.
The most efficient one tends to be reading and writing of poetry. While a vast number of scholars
think that poetry promotes language acquisition process, they will also believe that poetic
concepts and cultural assumptions are usually quite difficult for EF learners to comprehend.
Whereas this may be true of poems as a reading activity yet, the practice of poetry in the writing
class can offer real and combined ways of language learning which are of personal expressions.
Normal structures can give learners an outline for communicating thoughts those which are
important to them, without the limitations of linguistic precision. Picture lyrics, pattern poems
and haiku, thus offer methods for making English a method for individual expression,
imagination and improvement, serving to diminish obstructions in a nonthreatening learning
place. Well known song scripts can likewise draw attention to elocution, sound and sentence
stream, notwithstanding containing contemporary social critique. This study proposes that a
more extensive viewpoint on the use of verse in the language classroom can prompt important
and effective language learning and will add taste to the process of learning.

Keywords: Teaching Poetry, Learning English, Picture Poems, Pattern Poems, Rhythm &
Aesthetics of Poetry.
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|. Introduction

The conventional perspective of verse as a standout amongst the most complex types of artistic
and semantic expressions renders it for a special only for the most advanced language learners.
And still, after all that, the abundance of artistic allusions, recorded references and social
presumptions normally seen in progress of famous poets, can restrain appreciation enormously
for the native speaker (NS) and non-native speaker (NNS) similarly. Like Brindley (1980) states:

Poems often deal with geographical or social settings alien to the students' experience. Perhaps
the greatest barrier to understanding poetry, however, is its elliptical, metaphorical, and highly
allusive language. Poetry, from this perspective (i.e. as a high-level, individual reading activity),
has little to offer the EFL classroom, especially at middle school and high school level.
(Brindley p.1)

However, when one takes a wider vision of the word, one can see that: “a poem is a piece of
writing in which the words are chosen for their beauty and sound and are carefully arranged,
often in short lines which rhyme” (Collins Cobuild, 2001). This definition, which is without
reference to perception of uneasy metaphorical, social, or moral suggestions, and nothing about
linguistic accuracy, metrical structure, sentence structure or consistent sequencing of thoughts,
opens the ways to pop-songs, haiku, pattern poems, picture poems, nursery rhymes and folk
songs, all of which can be seen as verse. By focusing on delight, and introducing verse

“through media and methods that provide maximum student involvement and interest” (Brindley
p. 1), language learning can be very easy, and learners of various levels can get benefit from the
medium of poetry to utter their views in the target language.

Another hypothesis with respect to the examining and composing of verse is that it is an
individual movement. This study, though, takes an intuitive, shared approach, and depicts how
poems can be utilized to advance collaboration and correspondence and expression at the
personal level, in the EFL classroom. By inviting students to be "in the poem" (Moore p.44),
effectively reading poems in groups or in pairs, and making thoughts together, verse can turn
into a vital piece of the EFL classroom and can be a method of researching issues pertinent to the
students' experiences, backgrounds, and demeanours.

I1. Picture Poems

Picture poems have a key role in offering a visual point on arranging of words, and are in this
manner a successful method for urging learners to interact with the target vocabulary. By
utilizing non-linguistic structures, students can play with the language, creating visual and verbal
output.

Poetry can turn into a basic piece of the EFL classroom and can be a method for examining
issues important to the learners' experiences, backgrounds, and outlooks.
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Figure 1
Picture poems (1): The organised words can make a shape (Picture poem 3 adapted from
Hadfield & Hadfield, 1997, p. 9, section 16. Picture poem 4 adapted from Finch, 1998).
1.
One, ... two,
thump ...thump,
my heart beats for you
across the room and we
come closer together
in the space
between
us  (Finch 2011)

A
house

can be tall,

short, wide or thin,

with many rooms, or only

a few. It can be
home for all the
family or simply
me and my pets. (Finch 2011)

Smoke smoke smoke smoke smoke smoke
smoke smoke smoke smoke smoke smoke
...smoke smoke smoke smoke

............. smoke smoke smoke smoke smoke

....... .smoke smoke smoke

............ smoke smoke

.................. smoke smoke

........................ smoke smoke

............... ...smoke

........ .. fire (Finch 2011)
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memory of clouds
of perception of memory of
perception of perception of clouds of memory of
perception of memory of clouds of clouds
of perception of perception of
memory of memory of
clouds of clouds
of memory

speculating
going along.
experiencing
a flutter
or a glimpse
the religious mind
when the cloud is broken through
you are lost in it. (Krishnamurti 2001)

An essential kind of picture poem, as in the above figure 1, is one intended to resemble the
question it depicts. The structure for this situation is the shape of the object, and duty-completion
originates from masterminding words to coordinate that shape. Poems 1 and 2 in figure 1 utilize
very much shaped sentences, yet poem 3 just uses two words (smoke, fire) representing the
flexibility of pictorial expression through reiteration. Poem 4 takes this idea further, playing with
importance by arbitrarily exchanging three words (memory, clouds, perception) in a shape
suggestive of one of them (clouds), before making last remarks. In its refusal of punctuation, this
poem allows the reader to associate and interpret subjectively.

In figure 2 below one can see another kind of picture poem, in which the words outline the object
being portrayed. Likewise with past cases, these words can be sentences or accumulations of
word-affiliations, without syntactic structure. Along these lines, learners can encounter quick
accomplishment as far as communicating in English, and stress or nervousness can be decreased.
These lyrics consequently urge students to cooperate and explore different avenues regarding the
objective language in a non-debilitating learning condition, and can be shown on the classroom
walls, giving constant approval of the students' endeavours and capacities. It is clear that the
above mentioned example are attractive and will draw the student’s attention to itself and in this
way it even makes the learner taste the aesthetics of poetry.
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Figure 2
Picture poems (2): the words are organized to serve outlining a shape.

I11. Haiku

Haiku develops conceptualizing and community oriented expression, and encourages expression
without the burden of sentence structure. Learners are urged to notice words and short
expressions as independent, and to play with the sounds of the words, “while juxtaposing simple
ideas”. If learners at the beginning have difficulty in comprehending any piece of picture poem’s
structure, then certainly, the picture will help them to comprehend it easily and then learn the
words, step by step, too. Figure 4 demonstrates some examples of students from Hadfield &
Hadfield (1997):

Figure 3
Haiku Example (Adapted from Hadfield & Hadfield, 1997, p. 17).
1.

Summer grasses -

All that remains

Of soldier’s visions.

2.
Spring:
A hill without a name
Veiled in morning mist.
3.

Clouds now and then
Giving men relief
From moon-viewing.

! Some studies have been conducted on the use of picture poems and pattern poems so far. They tend to more
focus on it in terms of teaching it to the secondary and primary schools, but | take this suggestion further and think
that it must be taught the university level, too.
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4,
The winds of autumn
Blow: yet still green
The chestnut husks.
5.
You say one word
And lips are chilled
By autumn’s wind.
6.

A flash of lightning:
Into the gloom
Goes the heron’s cry.

It is clear, the expression is quick, visual, and deep, and learners are capable to create certainty
and creativity. Vocabulary, spelling and lexicon aptitudes can likewise be centred around, as
students look for words describing ideas and impressions.

This type of insightful verse is a reasonable medium of expression for EF learners, since its
structure is straightforward and adaptable. The conventional 3 lines and 17 syllables (5, 7 and 5)
can be adjusted freely (cf. figure 3), to permit the delineation of a minute, sensation, or
impression of a reality of nature. Haiku regularly introduces sets of differentiating pictures,
trailed by a perception, in this manner summoning state of mind and feeling, yet leaving critique
to the reader. This depiction like point of view empowers experimentation and valuation for the
aesthetics of words and thoughts, enabling EFL students to put forth profoundly individual
expressions in the objective language, unhindered by linguistic structure and sentence structure.

1. Pattern Poems

Pattern poems can be beneficial for all levels and ages of learners, and are more efficiently for
the EFL classroom, as they can be used to teaching purposes of grammar and sentence structure.
The patterns in these poems usually consist of linguistic items (adjectives, adverbs, verbs),
metrical frameworks, phrases or sentence structures, yet they can also contain acronyms (figure
4), in order sequencing and different sorts of patterning. Regardless of their simple,
uncomplicated nature, pattern poems fortify, and even instruct, various language aptitudes while
testing students to share their vision of their general surroundings in a nonthreatening way.
Through composing simple pattern poems, students can:

[1 use words wisely and observe what is suitable since the problem of realising a suitable format
for a poem is removed;

1 write a refined writing in a somewhat short time, thus feeling “instant gratification”; (Finch
2011)

[ practice exact spelling;

[ practice known terminology;
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(1 determine new vocabulary when using the dictionary or thesaurus to discover words that assist
their notions;

[ use exact language structures like; “phrases, word order, and verb tense”; (Finch 2011)

1 improve self-confidence in their capacity to share notions in writing;

(1 foster creativity by giving their thoughts free control;

[ nurture rational and consecutive thoughtful abilities via storytelling;
(1 polish summarizing ones skills. (Holmes & Moulton p.3)

Figure 4 (below) exemplifies the aforementioned reasons in practice, while a familiar item of
vocabulary (friend) is adopted like an acronym, to encourage a number of teaching purposes
“(spelling, vocabulary, dictionary usage)”. (Finch 2011) The central acronym (figure 4) adopts
single word association to define the term of “friend, while the acronym to its left uses an adj
+Noun structure”. (Finch 2011)

Two sentences are constructed in the third acronym in this figure. One can see the essential
letters appear at the front of each of three or four words:

Figure 4
Acrostic (crossword) poem: Teaching points: Spelling, Vocabulary, Dictionary usage (Holmes
& Moulton p.15).

Furry face Funny Few people are

Red hair Real Real friends

Intelligent eyes Interesting In my life. |

Ears that hear everything Enjoyable Enjoy seeing true, not
Nose that sniffs Nice New friends every

Dog of my dreams Delightful Day (qtd. in Finch 2011)
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Like the other poetic structures, pattern poems can stimulate a number of optimistic learning
functions (cf. Holmes & Moulton 5-7), in many ways, such as; grammar, awareness of phrase
and sentence structure, interactive modelling, collaborative groups, cooperative groups, inductive
thinking, sensory, sharing and expression.

V. Pop-Song Scripts
Pop songs are common in the EFL classroom for various reasons, however they are seldom
viewed as poetic writings, or as models of inventive English writing. Instead of utilizing them
exclusively for listening perception and cloze-tests, though, this study recommends that pop-
songs and their verses are profitable wellsprings of contemporary social data and models of
credible language use. When we see "Yesterday" by Paul McCartney (1965), for instance, we
have an underlying three-line rhyming stanza, with the main word giving the rhyme sound (day)
and being repeated towards the end of the line three:

Yesterday, all my troubles seemed so far away

Now it looks as though they're here to stay

Oh, I believe in yesterday.

One can see the repetition of this pattern in stanza two, with (suddenly) being used to rhyme with
be, and me:

Suddenly, I'm not half to man I used to be,
There's a shadow hanging over me.
Oh, yesterday came suddenly.

The pattern is described by the two-line refrain which follows, introducing interior rhymes of
go/know and wrong/long nonetheless keeping at the end of every line, the (day) rhyme:

Why she had to go | don't know she wouldn't say.
| said something wrong, now | long for yesterday.
Now we can see in the third stanza then returns to the original pattern; day/play/away rhyme:
Yesterday, love was such an easy game to play.
Now I need a place to hide away.
Oh, I believe in yesterday.

At the end, the refrain and stanza three are repeated in their entireness which makes the poem
more attractive:

Why she had to go | don't know she wouldn't say.
| said something wrong, now | long for yesterday.
Yesterday, love was such an easy game to play.
Now I need a place to hide away.

Oh, I believe in yesterday.
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We therefore have a non-complicated metrical and rhyming pattern for a verse on a love which is
lost and learners can use a format in groups, planning their own version of this pop-song which
they know quite well. The meter of this poem is simple and reliable and has many occasions in
which nine short syllables take after each other without break: every one of my inconveniences
appeared to be so far away. This is important as far as pronunciation practice, since learners who
mirror the specialists when singing this tune, will duplicate the right phrasal structure of the
sentence. Therefore, a visit to the nearby singing room can be useful as far as gaining right
evaluation for sentence-level pronunciation and sound standards, as opposed to a discrete-thing
investigation of minimal pairs, which fails to assess sentence flow and the relative stress of
words as they seem in various combinations.

For instance American Pie, by Don is a pop-song which brings the culture of the target language
to the learners. Moreover, the rhyming lines (ago/how, smile/while, chance/dance, shiver/deliver,
bride/inside/died), this song shows the writer’s responses to a significant episode “in the history
of American pop culture: the death of three pop-music icons (Buddy Holly, The Big Bopper, and
Ritchie Valens) on February 3, 1959, which he” connects with the end of the American Dream.
Thus, students can study this song for its cultural significance in terms of the appearance of pop
in the USA, and also of the disappointment about American institutes and politicians, which
became more eminent during the Vietnam War years. This piece of contemporary work of poetry
can thus stimulate consciousness of “sentence-level pronunciation (That music used to make me
smile) and pop-culture”, while offering an outline for “student-directed, collaborative
composition of a similar poem”.

V1. Conclusion

To conclude, this study aimed at to indicating how poems and poetry-related activities most
probably improve English language learning at various levels of education. It is recommended
that an emphasis on the aesthetics of the words of the target language and on their student
directed use in non-linguistic and in linguistic contexts, can improve expression that are both
meaningful and relevant of personal meanings, in addition to concentrating on specific aspects of
structure and syntax.

A great profundity of idyllic expression is noticed in pop-song scripts, which voice the
expectations and fears of poets who are frequently observed as good examples by students at
different levels of education. Thus, EF Learners can interact with the target language, during
discovering problems which have significance in their views to them, by using these texts as
linguistic and effective outlines.

http://www.ijhcs.com/index.php/ijhcs/index Page 135



Volume 4 Issue 3

December 2017

References

Brindley, D. J. (1980) “Breaking the Poetry Barrier: Towards Understanding and Enjoying
Poetry”. Paper presented at the Annual Meeting of the International Conference on the
Teaching of English. Sydney.

Collins Cobuild English Dictionary for Advanced Learners. (2001) Glasgow: Harper Collins.

Finch, A. E. (1998). Perception of Memory. http://www.finchpark.com/aef/poems/06.htm,
accessed July 6th.

Finch, Andrew. (2003) "Using Poems to Teach English. English Language Teaching. 15 (2),
pp.29-45." English Language Teaching 15.2 :29-45.

Hadfield, C. , Hadfield, J.. (1997) Writing Games. Harlow: Addison Wesley Longman Ltd.

Khatib, Mohammad. (2011). "A New Approach to Teaching English Poetry to EFL
Students." Journal of Language Teaching & Research 2.1.

Khdhir, Chnara H., Hasan, Mariwan N.. (2016) “The Importance of Literary Texts in
Teaching Language in EFL Classes: The Waste Land as an Example” International Journal of
Literature and Arts. Vol. 4, No. 1, pp.1-6. doi: 10.11648/j.ij1a.20160401.11

--- (2016) “The Importance of Literary Texts in Teaching Language in EFL Classes: The Waste
Land as an Example”, International Journal of Literature and Arts. Vol. 4, No. 1, pp. 1-6. doi:
10.11648/j.ijla.2016 0401.11

Krishnamurti, Jiddu. (2001) The Book of Life: Daily Meditations with Krishnamurti. Delhi;
Penguin Books India.

lida, Atsushi. (2008) "Poetry Writing as Expressive Pedagogy in an EFL Context: Identifying
Possible Assessment Tools for Haiku poetry in EFL Freshman College Writing." Assessing
Writing 13.3: pp.171-179.

Moore, J. N.. (2002) “Practicing Poetry: Teaching To Learn and Learning To Teach”. English
Journal, 91(3), pp.44-50.

http://www.ijhcs.com/index.php/ijhcs/index Page 136



Volume 4 Issue 3

December 2017

Reid, Joy M. (1995). Learning Styles in the ESL/EFL Classroom. Heinle & Heinle Publishers,
International Thomson Publishing Book Distribution Centre, 7625 Empire Drive, Florence, KY
41042.

Sawvvidou, Christine. (2004): "An integrated Approach to Teaching Literature in the EFL
Classroom." The Internet TESL Journal 10.12, pp. 1-6

http://www.ijhcs.com/index.php/ijhcs/index Page 137



Volume 4 Issue 3

December 2017

To Use Literary Texts in ESL/EFL Classes or NOT

Mariwan N Hasan
English Department
Sulaimani University
Email:Mariwan.hasan@univsul.edu.iq

Rasool M. Kheder
English Department, Sulaimani University
Email: rasool.kheder@univsul.edu.iq

Abstract

This paper looks at the positive and negative aspects of utilizing literature in an ESL
class. The writers discuss that if any genre of literature is to be utilized effectively in
the class, it should be precisely chosen and investigated precisely in a way which
promotes a strong connection between the reader and the content. A particular
example of how a literary content may be moved towards in order to encourage this
kind of collaboration will be established as a conclusion.
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Introduction
Does ESL curriculum require including literature? Nowadays with the present
focus in ESL on meeting the specific scholastic and word related requirements of
the learners, it is anything but difficult to see any regard for writing as superfluous.
Is there a reason for incorporating literary texts in the educational modules?

We should first look at the basic contentions against utilizing literary texts. The
most widely recognized ones could be what follows. To start with, since one of our
primary objectives as ESL/EFL lecturers, is to instruct the grammar and literature,
because of its structural multifaceted nature and its special use of language.
Second, the investigation of literary texts will contribute nothing to help our
learners meet their occupational and scholarly objectives. Third, literature regularly
mirrors a specific social point of view; thus, in terms of concept, it might be very
uneasy for learners. These arguments unquestionably should be addressed if we
decide whether to use literary texts.

Unmistakably, we as a whole offer the target of advancing our learners' attention
to the structure of the dialect. Be that as it may, there are as Widdowson (1978)
brings up two levels of phonetic information: the level of use and the level of
utilization. As indicated by his definition, utilization includes a learning of
etymological principles, though utilize involves knowing how to utilize these
tenets for powerful correspondence. Can a scholarly content add to a learning of
possibly one?

The most recent view of scholars of literature is to expect that literature can give
a premise to expanding language use. A great number of these writings concentrate
on the specific linguistic focuses that are remarkable in the content (see, for
instance, Fassler and Lay 1979). Moreover, vocabulary development is managed
by consideration regarding word structures and basic expressions. Povey
(1972:187), in outlining the points of utilizing literature in ESL classes, contends
that “literature will increase all language skills because literature will extend
linguistic knowledge by giving evidence of extensive and subtle vocabulary
usage, and complex and exact syntax."
While literary texts have generally been utilized to show language use, once in a
while it has been utilized to create language use. However the benefit of utilizing
literature for this reason for existing is that literary texts present language in
discourse in which the parameters of the setting and part relationship are
characterized. Language that shows a specific enlist or vernacular is inserted inside
a social setting, and subsequently, there is a reason for deciding why a specific
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frame is utilized. In that capacity, literature is perfect for building up a familiarity
with language use.

A moment regular contention against utilizing literature is that it will do nothing
towards advancing the students' scholarly as well as word related objectives. As a
matter of first importance, recollect that one need not expect that literature be
concentrated to the avoidance of different sorts of writings. Subsequently, it
requires not be an issue of either literature or composition. Or maybe, the inquiry is
one of regardless of whether the investigation of literary texts can in any capacity
add to academic or occupational objectives. Surely, in so far as literature can
encourage a general increment in reading skill, it will add to these objectives. An
assessment of reading skill lays on a comprehension of what is associated with the
reading procedure. Widdowson (74) and others consider reading "'not as a response
to a content but rather as communication amongst author and reader intervened
through the content. This collaboration, it appears to happen on two levels:
"linguistic and conceptual”. Finally, reading requires the capacity to cooperate with
a content by unraveling the language and grasping the ideas exhibited. Besides,
these two levels frequently connect. Johnson (1981), in looking at the impacts of
the phonetic many-sided quality and the social foundation of a content on the
perusing perception of Iranian ESL understudies, found that the connection
between these factors is perplexing; in a few occasions recognition with the
content made it simpler for students to manage complex syntactic structures,
however this commonality likewise brought about understudies' going past the
content in deciphering it. What is basic in choosing content is to analyze it for its
two difficulties: linguistic and conceptual. While decipherability equations give
some list of the previous, lamentably we have little to help us in managing the one
mentioned last.

The point of view of reading as collaboration presupposes, or course, that a reader
will connect with a specific content. It is here that the motivational factors associated
with reading end up very basic. As Gaies ( 1979:48) highlights, since the reading
procedure is the communication of a reader and a content, we remain in measuring up
to need of more research on the entire of feeling, attitudinal and experiential factors
which would separate individual or groups of students as far as their readiness and
capacity to disentangle composed contribution to a current language."” For a few
students, literature, may give the emotional, attitudinal and experiential components
which will propel them to read. All things considered, literary writings can help in the
development of reading capability and along these lines add to a student's scholastic
and occupational goals.
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Literature Review

Many scholars like McKay, Chen, Chnara Khdhir and Mariwan Hasan, Bahra
Rashid and Mariwan Hasan, Hismanoglu, Willis, Ernst-Slavit and Khatib, Rezaei
and Derakhshan believe that the advantage of use of literary texts in ESL/EFL
classes outweighs its disadvantages. Thus, such a view encouraged us to believe in
the positive role that literature plays in ESL/EFL classes.

Although, there are some criticism and problems about using literary texts in ESL
classrooms, such as; the difficulty of reading these kinds of texts for students,
advantages of utilizing them is irrefutable. Some of the plus points that can arise from
using a piece of literature are:

Firstly, motivating the learners to be more tolerant for cross-cultural differences and
encouraging them to avoid extremism or fanaticism. Since, most of the literary texts
are imaginative - and in this imagination world all discussions are valuable and, there
are no rights or wrongs and assuming anything is allowed — they will motivate the
willingness of the learner to tolerate and accept the others different cultural
viewpoints.

Secondly, increasing the creativity of the independent learners is another benefit of
using literary texts in ESL classes. These texts familiarize the students with the
available assumptions or facts in literature and this will lead to transferring the
imagination power and energy from the texts to the learners.

Thirdly, through reading literary texts ESL learners’ linguistic knowledge will be
improved.

Finally, students’ reading proficiency will be promoted. The reason is that, most of
the students to some extent enjoy reading and interacting with literary texts.

Choosing Literary Texts

McKay also believes language teachers and educators should give appropriate
consideration to select the most appropriate literary works. There are, of course, lots
of authentic texts written in the target language which are not suitable for the level of
our students at both of the culture and linguistic levels. To overcome the problem of
difficulty of the original texts in terms of reading comprehension, scholars and
language teachers try to simplify and re-write the texts using basic and simple
vocabularies, e.g., the simplified version of Hard Times by Shakespeare for non-
native speakers. However, ESL learners get some benefits from simplified texts, but
its disadvantages should not be ignored. Some of these mins points could be: a.
Simplification makes the information of the texts weaker and less effective. b.
Grammar structure simplification of the text will lead to non-readability and
ultimately reducing the cohesion. c. Adding extra words to the text or omitting some
others from the text for simplification purpose will also increase little or partial
development of reading skills (1982).
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Therefore, instead of thinking of simplified texts for ESL students, it is better to focus
on some other substitutes. For instance, the teachers can use those texts that are fairly
easy and readable. This can be measured according to complexity of vocabulary and
syntactic structure utilized in the text. Another available alternative is to choose the
literary texts that are stylistically not complicated. Most of these types of texts are
written for young readers. The theme of such texts is appropriate with the age and
cognitive development of young adults. This kind of literature is also relevant to the
background knowledge of the culture and language of the learners and they are
familiar enough with the theme of the text.

The Advantages of the Use of Literary Texts in ESL/EFL Classes

It can be a source of contexts that are meaningful which includes a reflective variety
of words, discourses and prose. It appeals to mind and improves inventiveness and
through which cultural consciousness can be developed. Moreover, it can reassure
critical thinking.

An unfathomably vital preferred standpoint to the utilization of literary texts in
language teaching is in the domain of its authenticity. Classroom exercises in the
domain of ESL are portrayed by endeavors at significant and genuine correspondence,
at all levels. Thus, there is incredible need to make lessons that utilizing authentic
materials these literary texts that are composed in genuine language; delivered for the
local speakers and initially planned without showing purposes at the top of the
priority list. Given this paradigm, literature would fit in a perfect world, since it is
intrinsically legitimate. Two abstract types especially emerge in this regard: the novel
and drama. The last gives discussions, articulations of feelings, phrases utilized as a
part of typical discourse and articulations that are contextualized. Likewise, books
give expressive written work, helping the ESL student utilize creative ability in
language learning (Roudrigues 2014).

Also, Roudrigues is in the view that the utilization of literature additionally gives a
level of inspiration to the student, given their legitimacy and the important settings
they provide. Once more, the engagement of a language's literature with its own
particular culture encourages foreign students to build up a social and intercultural
mindfulness. This specific factor is the fate of expanded hugeness in the time in which
we live, a time where globalization is inescapable. In any case, it should be noticed
that literature likewise helps address another issue that of communicating all around
shared needs and wants, and not simply needs that are specific to an individual or
culture. It needs no elaboration that literature manages ideas that are endemic to the
human condition — nature, business, connections, accounts, family and nationality.
Since literature epitomizes such all-inclusive ideas the language student is normally
ready to relate to it, in this manner making its acceptance simple (2014).

http://www.ijhcs.com/index.php/ijhcs/index Page 142



Volume 4 Issue 3

December 2017

Real Classroom Time and Literature

Dealing with literary texts in the classroom and making an appropriate relationship
between the readers and such texts is another significant issue after selecting texts.
Decision making about using the efferent or aesthetic type depends mainly on the
classroom approach used by ESL teachers. According to Rosenblatt (1978), if the
purpose of presenting a set of extracts is to ask the learners to carry off the meaning
and gaining some information, then the classroom approach’s main focus is on the
efferent reading. On the other hand, where the classroom approach is relevant to the
students’ experience and the aim of the presenting a piece of literature is the learners’
enjoyment, then using aesthetic reading is of primary importance (McKay 1982).

Consequently, it is quite obvious that not only the use of literary texts in EFL classes
has a key role in making students learn English in an easy way, but also it makes them
aware of the culture of the English language and idiomatic expressions. Thus, through
knowing the culture of the target language, which is English, students will learn the
language easily and in a better way because such a knowledge will familiarize
students with the English language to a good extent.

Conclusion

Literature always becomes an inseparable part of the EFL/ESL curriculum. For
many students, literature can provide a key to motivating them to read in
English. For all students, literature is an ideal vehicle for illustrating language use
and for introducing cultural assumptions. Our success in using literature,
certainly, greatly depends upon a selection of texts which will not be
overly difficult on either a linguistic or conceptual level. Ultimately, however,
if we wish to promote truly aesthetic reading, it is essential that literature
be approached not differently, but in a manner which establishes a
personal and aesthetic interaction of a reader and a text.
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Abstract

This paper attempts to explore the use of anthropomorphism in George Orwell’s novella,
Animal Farm. It also points out the author's intention in the use of anthropomorphism. This
explication aims at laying a finger on Orwell's overuse of anthropomorphism in the
novella, focusing on its meaning and usage. Anthropomorphism, which is our main
concern in this inquiry, is one of the figures of speech. Theories of anthropomorphism
and its specifications are highlighted. The analysis of the novella and a corpus-based
investigation of anthropomorphism is analysed in Animal Farm, trying to find out Orwell’s
motives behind this linguistic device. Then the linguistic device is applied in the novella
Animal Farm, and to find out a proper approach to teach the use of anthropomorphism in
Orwell's Animal Farm. Orwell uses anthropomorphism in the novella Animal Farm to
portray people of power and the ordinary people during the Soviet Revolution, and to
unveil his feelings about it. In general, this inquiry demonstrates that this linguistic device
has a key role and that the decoration's outlook needs more reassessment.

Keywords: Anthropomorphism, George Orwell, Animal Farm, Characters,
Politicians.
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Introduction

In literature always much space has been given over to a linguistic approach to the

issues and interrelationships of figures of speech such as; anthropomorphism, metaphor, simile,
symbolism (Enkvist and Spencer, 1964).

The key objective of literature is to amuse readers. Either deeply or subtly, it can affect readers,
and one should attentively look for its essential message (ibid.). It is considered to be the
expression of an individual of his own real vision, communicated via images and symbols. In the
two cases, literature is not considered in that capacity, but rather assessed on a wide sociopolitical
or an unclear psychologico-impressionistic foundation (ibid). Literary devices are the art totality of
literature (Viktore, 1966).

Artistic style is the style of literary works actualized in all segments of a literary work, i.e. on the
level of expansive, thoughts, plot.

Subsequently the objective of most complex investigations is not just to depict the formal
highlights of literary works for their own particular purpose, yet, to demonstrate their practical
noteworthiness for the understanding of the content (Cousin, 2002).

Metaphorical language utilizes different methods of expression - a method for saying an option that
is other than the exact meaning of the words (Coughran, 1907).

One of the theories of the literary device, anthropomorphism is talked about in Animal Farm.
George Orwell plans to communicate something specific by implication about what occurred
between 1930 - 1950 by using animals.

This novella, Animal Farm was distributed in England on 17 August 1945. As indicated by Orwell,
the book reflects occasions paving the way to and amid the Stalin period precisely before the
Second World War, and it was composed when the wartime organization together with the Soviet
Union was at its stature and it was at first rejected by various British and American distributers.
What's more, this novella was an extremely fascinating, complex, and advising novella. In the
novella, George Orwell utilizes farm animals to depict individuals of energy and the everyday
citizens amid the Russian Revolution. The novella begins off with Major disclosing to every one of
the animals in the homestead how they are being dealt with wrongly and how they can over toss
their proprietor, Mr. Jones. They at long last join forces against their owner and he leaves the
ranch. At that point they begin their own particular ranch with their own particular standards and
edicts. Initially the two individuals responsible for the Animal Farm, which they titled it, were
Napoleon and Snowball (Wikipedia, 2013).

The figure of speech that is utilized is anthropomorphism, and this last is the attribution of human
qualities to something that is not human (Peters, 2004). Thus, the novella is an extraordinary gem
in humanoid attribution and images. The writer here needs to enlighten the reader regarding the
socialism and different sorts of government in light of the fact that in this story Mr. Jones the
owner of the homestead is in threat of losing his ranch (Stephen, 1949). The animals are arranging
a resistance to people since they are treating them awfully. Old major the most seasoned animal
and the smartest sort out every last bit of it. At the point when Old Major dies, Snowball, Napoleon
and Squealer lead the pack of everything in light of the fact that the pigs are considered as the
smartest animals in the ranch. After that Napoleon takes the leader of the country (ibid).
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In Paul De Man's theory it is demonstrated that anthropomorphism is the credit of

human features to any nonliving 'object, abstract concept, or impersonal being'. In Animal
Farm one finds that the pigs have a significant role in representing human being.
Anthropomorphism: Definition and Origins
Anthropomorphism, according to Oxford Advanced American Dictionary, refers to certain
beliefs or ideas in which gods, animals, or objects are treated as if they possess human qualities,
traits, emotions, or intentions (2011). It is considered to be an innate tendency of human
psychology. In our daily life, we routinely attribute human emotions and qualities to wild and
domestic animals. In fairy tales and fables, anthropomorphic animal characters were so familiar
by the first century. The author depicts animals so pleasingly and makes them interesting to
mankind. Some animals appear royal to us, others seem silly, some others seem criminal, and
others appear innocent, witty, or treacherous.
Children literature of the nineteenth century is rich with anthropomorphic characters such as
those in Lewis Carroll’s Alice's Adventures in Wonderland (1865), The Adventures of Pinocchio
(1883) by Carlo Collodi and The Jungle Book (1894) by Rudyard Kipling, all employing
anthropomorphic elements (Wikipedia 2017).

Pigs Representing Politicians

Old Major
Old Major is the founder of 'Animalism’. He represents Marx, however in some ways additionally
symbolizes the first leader of communism, Lenin. The book additionally says that Old Major has
been displayed at appears under the name Willingdon Beauty who is endeavoring to prompt
animals against individuals and give them reasons and confirmations about the vile of people to
make dissidence between individual animals.
The Old Major said: [...] why, work night and day, body and soul, for the

overthrow of the human race! That is my message to you, comrades: Rebellion! | do

not know when that Rebellion will come, it might be in a week or in a hundred years

(Animal Farm: 5)

The Old Major is arranging a disobedience to the owner of the farm Mr. Jones, thus, animals go
about as people particularly that they had influenced a meeting and they choose to make a
Rebellion since they see that Mr. Jones does not give them their rights which was his manly
conduct. Orwell intends to state that The Old Major is the founder of ‘Animalism’, which resents
Karl Marx, however in some ways likewise symbolizes the first comrade leader - Vladimir Lenin.
The book additionally says that Old Major had been displayed at shows under the name
Willingdon Beauty.

Napoleon

Stalin, the second leader of the Soviet Union is represented through the pig, Napoleon.
Animal Farm ignores Lenin's rule, which was short (and appears to combine Lenin with the
charisma of Old Major), and demonstrates Napoleon as the leader of the farm from the beginning
of the revolution.

One Sunday morning when the animals assembled to receive their orders
Napoleon announced that he had decided upon a new policy. From now
onwards Animal Farm would engage in trade with the neighbouring farms: not,
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of course, for any commercial purpose but simply in order to obtain certain
materials which were urgently necessary (Animal Farm: 42)

The animals here intended to draw in with exchange like human, and this sort of medications is
human (between individuals or nations) to make arrangements or exchanges. Other than that,
exchange has rules, so we comprehend that the animal's act like people, and Orwell's rationale here
IS to demonstrate the Nazi-Soviet agreement (Segritti, 2003). Napoleon uses his nine loyal
attacking dogs as a military force to intimidate and get the other animals under control and
consolidate his power. He proves more treacherous than his counterpart, Snowball.

Snowball

Snowhball is Trotsky in the novella. Trotsky was one of the first progressives. Perhaps, as Stalin
rose to control he ended up noticeably one of Stalin's greatest foes, and was inevitably ousted from
the Politburo in 1925 - one year after Stalin took control of the country. In the novella, Snowball is
ousted from the ranch similarly as Trotsky had been in 1929. In any case, Trotsky was not just
banished in body, he was additionally ousted from the psyches of the Russian individuals. His
verifiable part was modified; his face cut out of gathering photos of the leaders of the unrest. In
Russia he was reviled as a trickster and backstabber and in 1940 a Stalinist agent killed him in
Mexico City (ibid).

[...] do you know the enemy who has come in the night and overthrown our

windmill? SNOWBALL! , he suddenly roared in a voice of thunder,

‘Snowball has done this thing! In sheer malignity, thinking to set back our plans and avenge

himself for his ignominious expulsion, this traitor has crept here under cover of night and destroyed our
work of nearly a year (Animal Farm: 47).

Personified Horses

Horses in Animal Farm represent the middle and working class of revolutionary Russia.
Boxer
Boxer represents the labour class. Boxer is depicted similar to a committed specialist,
however as having a not as much as normal insight. In the following section, Boxer
communicates regret subsequent to having exacted physical mischief upon a person
while guarding the farm from a looming assault (Segritti, 2003).

He is dead, 'Boxer said sorrowfully." I had no intention of doing that. | forgot that |
was wearing iron shoes. Who will believe that | did not do this on purpose? (Animal Farm:
28).
Clover

Clover shows Boxer's female partner. In the following section, clover is endeavoring to learn
the letter set A, B, C, D. But learning is a human conduct and is an exemplary case of the task of
human attributes to animals i.e. learning while, all things considered, animals cannot learn like
humans (ibid).

Clover learnt the whole alphabet, but could not put words together. Boxer could not
get beyond the letter D. He would trace out A, B, C, D, in the dust with his great hoof
(Animal Farm: 21).
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Personified Dogs

The military or police are represented through the dogs. All through Animal Farm, the canines are for
the most part depicted as indiscriminately loyal and negligible portrayal is given as to the way the
puppies' attributes create throughout the story. In any case, the following section personifies the dogs

such that uncovers they are in reality ready to read, and also their intellectual advantages or scarcity
lack thereof (ibid.).

The dogs learned to read fairly well, but were not interested in, reading
anything except the Seven Commandments (Animal Farm: 21).

Personified Sheep
The sheep represent the majority on the loose. They similar to horses are described regarding
their visually impaired acquiescence to the pigs; but, not being guilty is more highlighted similar to their
straightforwardness of psyche. The following entry suggests their capacity to remember an expression
and also the capacity to verbally review the retained data (Segritti, 2003).

When they had once got it by heart the sheep developed a great liking
for this maxim, and often as they lay in the field they would all start
bleating 'Four legs good, two legs bad! Four legs good, two legs bad!" and keep
it up for hours on end, never growing tired of it (Animal Farm: 21).

Personified Birds
Moses

The tame crow who tells stories of Sugar candy Mountains, the paradise where animals are
supposed to go after death. Moses plays only a small role in Animal Farm, but Orwell uses the

raven to state how communist system exploits religion as something with which the oppressed is
pacified.

Conclusion

To conclude, anthropomorphism is the attribution of human qualities to any lifeless thing dynamic
idea or impersonal being which George Orwell utilizes as a part of Animal Farm. Furthermore, this
figure of speech conveys in a way like no other keeping in mind the end goal to beautify or open
up, to teach or clear up, to propel or control, to uncover the reason or to avoid consideration far
from a lacking framework and perhaps a blend of the above.

Without anthropomorphism, the main character, which is an animal, would not be able to
express his feelings. However, with anthropomorphism, a non-fictional event can be
fictionalized (Starkey, 1962).

The novella Animal Farm is an extremely intriguing, complex, and educating novella. In the
novella, Orwell utilizes farm animals to depict individuals at power and the everyday citizens amid
the Russian Revolution. Mr. Jones, the head of the farm where the story takes place, is the human
character who represents the oppression, and the animals attempt a conspiracy to overthrow their
oppressors, becoming ever more human-like in the process (enotes.com). The novella begins off
with Major disclosing to every one of the animals in the farm how they are being dealt with
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wrongly and how they can over toss their owner, Mr. Jones. They at last bother their owner and he
leaves the ranch. At that point, they begin their own ranch with their own principles and precepts.
Initially the two individuals accountable for the Animal Farm are Napoleon and Snowball.
Napoleon is truly covetous and needs all the ability to be his, so he gets the animals to turn on
Snowball and influence him to leave the ranch. After Napoleon assumed control over the pigs, he
began defying the decrees that the pigs, and the various animals, composed and recorded toward
the start of their assume control. Before long the pigs have ignored, and changed each law there
was from the earliest starting point, and the pigs begin acting and looking like people. After that
Animal Farm gradually begins to lose power and Mr. Jones reclaims over.

Despite the fact that the animals cannot speak, write, plan, read or drink wine, they act like human
and that what makes the story all the more intriguing and vivid and Critics take note of that Orwell
is underlining a fundamental precept of human instinct: some will dependably exist who are more
driven, merciless, and willing to get control than whatever is left of society and some inside society
will surrender control for security and structure. In that sense Animal Farm is viewed as a wake up
call, cautioning readers of the traps of upset (encyclopedia, 2008). The significant piece of tone and
mentality is anthropomorphism in this novella. Practically every character is a portrayal of a
specialist figure in the world then that is why the writer George Orwell does that since he needs to
demonstrate how bestial the conduct of the general population was. He likewise needs to portray
the circumstance encompassing the Cold War without really using those occasions or individuals
(Grant and Stringer, 1995).
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Abstract

There is described and explained notion and definition of the word “understanding”,
typology of understanding the text, three types of understanding, their mutual relations and
differences, reflection, etc. in the article. For the learning questions of understanding the text,
everybody must first study the reflection. Each type of understanding is organized from a
typologically appropriate reflective material. Reflection can exist in the removed form, since the
text material has already become understandable. If understanding is done for the first time, then
reflection is necessary.

The typology of understanding of the text is the only way to show how the taxonomic
model of understanding the text interacts with a hierarchically constructed model of the
language personality and other similar models.There are included three types of understanding
to the typology of understanding of the text: semantizing, cognitive and discriminant. These three
types of understanding allow a person to learn all three types of situations represented in the
texts by symbolic situations (semantizing understanding), object-reality situations (cognitive
understanding) and ideal-reality situations (discriminant understanding), which lies at the basis
of the rule of principle conceptual clarity of the text. At the end, we want to note that typology of
understanding the text should be the first step in the direction of right understanding. But it
should not be forgotten that understanding cannot be taught, it can be learned.

Keywords: understanding, semantic perception, cognitive understanding,
discriminant understanding, semantizing understanding, interpretation, typology of
understanding.
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Introduction

The word "understanding” designates interrelated, but nevertheless not identical
phenomena - some processes of thought activity, their results or only their readiness for these
processes and results. There are many definitions of understanding in scientific circulation, and it
is easy to see that many of them are true, although they contradict each other: “Understanding is
the association of the shape of text unit with the value of the same unit,” "Understanding is the
process of comprehension of internal communications in the content of the text," "Understanding
is a movement to the knowledge in process of reading or listening the text," "Understanding is
the penetration into human experiences, thoughts, intentions and decisions implicitly presented
in the text." All these definitions indicate that it is not difficult to notice it, when you observe
yourself or others in daily life, but the task of science is to see the essence of the process behind
the visible, behind the phenomenon. For this, we need a constructive theory, i.e. "the
construction of pattern of complex phenomena on the basis of some relatively simple sentences”
[Einstein 1965: 677]. This pattern can only be systemic, free from "adhesion™ of main parts,
which are standing to each other in point of a contradiction or contrast.

Typology of understanding the text, which takes into account both the community and the
opposites of this complex system, should be the first step in this direction. Commonality of all
types of understanding is obvious: understanding takes place where there is or may be arise a
misunderstanding; there can participate both the single (individual) and a lot of (collective)
understanding persons in any type of understanding; there is a text, presented to this collective
and its members; the text has a content that includes some set of faces of understanding; the
primary understanding of this content is reflective and the reflective process may have an
intuitive or discursive form; the last one has the character of interpretation in case of verbal
expressiveness of reflection.For linguistics, it is more important to find out the differences in the
types of understanding of the text, not the commonalities, because only the detection of
typological differences allows to interpret the activity of understanding systemically, i.e. not as a
"uniform process” of the text reception, but as an regulated set of relations between varieties of
understanding and varieties of texts.

Analyses

The typology of understanding of the text should also develop a terminology for
discussing issues on the understanding of the text: currently there is literally “nothing to talk”
about understanding of the text. Finally, the typology of understanding of the text is the only way
to show how the taxonomic model of understanding the text interacts with a hierarchically
constructed model of the language personality and other similar models. Let’s remind and look
through it in more detailed.
. Semantizing understanding, i.e. "decoding” of text units that perform in a hint function.
This type of understanding mainly takes place in the violation of the semantic perception of the
text in conditions of learning the language, for example, in the situation where among the
"familiar words" you have met "an unfamiliar word" that is subject to semantization.
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o Cognitive understanding, which arises during the overcoming of difficulties in learning
the content of cognitive information given in the form of the same units of text that semantizing
understanding encounters.

o Discriminant understanding, built on the disparity of ideal realities, presented in addition
to the means of direct nomination, but objectified precisely in the means of the text. In certain
conditions, these means of the text allow to restore some aspects of the producer's activity
situation (thought-activity)(or to restore what these aspects of activity situation turned into
during the subsequent existence of the text in society) at the reception of the text. Discriminant
understanding is often drawn to the artistic texts, as well as to the texts that are available on the
sublanguage of spoken language. The process of discriminant understanding can be combined
with processes of semantizingand cognitive understanding or (more often) with their non-
reflective analogues, having the character of a semantic perception of the text. It is significant
that in the usual reception of the text, the share of semantizing understanding is small in
comparison with the analogous non-reflective process of semantic perception. The proportion of
proper understanding actually increases when it comes to the relationship between cognitive
understanding and a similar process of semantic perception regulated by a cognitive attitude. As
for the discriminant understanding, especially during its manipulation to a high-quality artistic
text, there is a noticeable predominance of proper understanding over the non-reflective semantic
perception, which, of course, does not mean that the recipient in all cases is aware of that he is
making reflective acts. Obviously, the three types of understanding allow a person to learn all
three types of situations represented in the texts by symbolic situations (semantizing
understanding), object-reality situations (cognitive understanding) and ideal-reality situations
(discriminant understanding), which lies at the basis of the rule of principle conceptual clarity of
the text.If there is a well-developed readiness for all types of understanding, then there cannot be
texts that are incomprehensible for collective language personalities, there can only be texts that
somebody does not understand, but that texts can be understood. In its turn, the results of
understanding can be interpreted, and it is characteristic that the interpretation is also presented
in three types: semantic paraphrase, semantic explication and rational semantic construction
[Pasternak 1979]. The difference between the three types of understanding of the text does not
mean their mutual impenetrability and absolute independence: the understanding of the text is a
process that proceeds together with all other processes of thought activity. More often paths lead
from the semantizing understanding to the cognitive understanding, but the main ways from the
cognitive understanding lead either to the discriminant understanding of the text as one of the
moments of artistic assimilation of reality, or to the higher result of the logical process (ascent
from the abstract to the concrete, the formation of the scientific concept). The combination of
success in the artistic and logical assimilation of reality, presented in the text, gives a very high
result of understanding. The idea about the contrast of "layers of understanding,” "ways of
understanding”, "options for understanding™ etc. was expressed in earlier times as well. Usually,
understanding of significances was contrasted during the direct naming of objects and the
understanding of meanings. On this basis, there was distinguished "chthonic layer" and the
"noetic layer" of understanding [Hengstenberg 1973:72-73], "proprietary code" and

http://www.ijhcs.com/index.php/ijhcs/index Page 156



Volume 4 Issue 3

December 2017

"hermeneutic code" [Coward, Ellis 1977: 55] and etc. In different ways, opinions about the
"three-layered” typology of understanding were expressed as well. So that, R. Collingwood
(1946:283) already wrote that, while reading the code of Theodosius, the historian performs the
work of understanding in different ways: he either understands in the sense that he reads and
translates; or assesses the situation described in the document; or becomes a participant of the
described events and experiences them appropriately. Soviet researcher of children’s literature
V.l. Leibson [1979: 8-9] distinguishes three levels of perception of the text: ascertaining,
analyzing and personal (= synthetic). In the psychology of speech was suggested that in the
speech performance is understood either "the subject matter of speech” or “thought-conclusion™
or the meaning "expressed in subtext" [Morozova 1966: 326-327]. It is characteristic that nobody
returned to this topic psychology anymore, if we don’t consider the important work that
confirmed the fundamental difference between the first and third types of understanding in the
experiment [Tsvetkova 1976]. Besides, as already mentioned, in English speaking countries the
understanding, which is called semantizing in the present article, is expressed in word
comprehension, cognitive understanding - in word understanding, and the discriminant
understanding - either in word interpretation or in German word Verstehen. At the same time,
however, foreign authors do not take into account that the objective differences between types of
understanding depend on objective differences in the studied and reflectively developed
situations of reality presented in the texts. Types of understanding of the text exist objectively due
to significant differences between the types of experience, one way or the other fixed in language
personality in the form of images of iconic, objective-reality and subjective-reality situations.
Significant differences in the experience lead to the fact that different levels of the model of
linguistic personality variously correspond with the willingness of a person to reflect on different
taxonomic divisions of experience, participating in the "bunch™ between forms of previously
encountered situations and the form of new (given in the understood text) situation. This "bunch"
contributes to a constant experience change, a change in the attitude toward the shapes of already
existing experience, as well as the creative nature of understanding.

Disc